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THE MULTICULTURAL ASPECTS OF TEACHING ITALIAN LANGUAGE

AND CULTURE
Analysis of recent research and what follows in this paper is just that: a
publications. The  authors  highlight the description of a two-semester project to

importance of providing language teachers with
«specific guidance in how to teach and assess
pragmatics systematically in order to feel
comfortable incorporating empirically based
pragmatics more into their teachingy. In essence,
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incorporate in a more intentional manner the
teaching and assessment of pragmatics into the
first-year curriculum of a university-level
beginning Italian language course. Using the
videos and textual information from the course
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textbook as the starting point, students were
taught pragmatically appropriate ways of
carrying out various speech acts (e.g., greeting
others, extending invitations, and making
requests) as well as appropriate forms of address,
indicators of politeness, and conventional
expressions. Instruction was reinforced through
in-class activities and then assessed using an
adapted version of ACTFL Integrated
Performance Assessments or IPAs. The
outcomes of the project will be presented in
terms of student satisfaction and instructor self-
efficacy.

Studies have demonstrated that students do
not intuitively «pick up» on how to accomplish
these speech tasks in a socially and culturally
appropriate  way. Instead, Bardovi-Harlig
[Bardovi-Harlig 2012, 2015] has called for
instructors to be intentional about incorporating
metapragmatic instruction into their curriculum,
even at the beginning levels of language
learning. She has demonstrated that L2 learners
who do not receive instruction in pragmatics are
noticeably different from native speakers in their
understanding and use of a variety of pragmatic
functions,  including speech acts and
conversational functions and management (e.g.,
greetings and leave taking).

The aim of the article is to highlight the
specific of multicultural education and to show
the quintessential role of background knowledge
in time of learning the foreign language, in our
case Italian language.

The main material of the study. Studies
that have sought to examine the success of
instructional interventions in the teaching of
pragmatics have shown mostly positive results.
Bardovi-Harlig and Vellenga focused on the
teaching of formulaic routines [Bardovi-Harlig,
2012]. Their results showed that learners made
gains on certain conventional expressions but not
on others. The authors explained the mixed
results in terms of the lack of relative
transparency of some expressions (e.g., Thank
you for having me) and the level of the
interlanguage grammar of the learners. This
finding highlights the two different facets of
pragmatics: sociopragmatics and
pragmalinguistics. The former refers to the
awareness of the culturally appropriate rules and
conventions related to pragmatic functions,
while the latter refers to the linguistic resources
(expressions/vocabulary and grammar) needed to
express these functions. In order for L2 learners
to be pragmatically appropriate in their target
language usage they need to have both the
sociopragmatic and pragmalinguistic knowledge
and resources available to them. If they do not,
they risk confusing or even offending their
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interlocutor.

Bardovi-Harlig and Vellenga wondered
whether the lower gains found in their study may
also be attributable to a lack of production
opportunities. To explore this possibility,
Bardovi-Harlig, Mossman, and Vellenga
conducted a follow-up study in which they
investigated the effect of instruction on the
acquisition of pragmatic routines (particularly
agreement, disagreement, and clarification) in
the academic discussions of 36 low-advanced
ESL university students. They used specially
developed corpus-based instructional materials
that consisted of the presentation of authentic
language input followed by noticing and
production activities. They found an overall
increase in the targeted pragmatic routines in
students' oral production which they attributed to
instruction and assessment.

Table 1. Summary of pragmatic
functions in colloquial speech

Chapt Chapter Theme Pragmatic Function(s)
er
1 Per Cominciare greeting and saying goodbye to someone;
(Introduction) expressing politeness/formality; finding out
someone's name and where the person is
from; expressing likes and dislikes
2 Com'e’? asking how someone is;
(Describing oneself and asking about someone's nationality
others)
3 Cosa ti piace fare? getting someone's attention;
(Free-time) asking and telling time;
asking when events occur; asking about and
saying what you like to do in your spare
time
4 Che bella famiglia! meeting people and finding out what they do
(Family) for a living: commenting on things and
complimenting people
5 A tavola! inviting someone to do something; declining
(Restaurant terms and an invitation and making excuses
food)
6 Vestiti alla moda making polite requests; asking permission
(Clothing)
7 Cosa hai fatto questo expressing surprise, pain, etc. (interjections);
weekend? asking what happened
(What you did in the
past)
8 Che bella festa! asking for information; expressing good
(Italian holiday wishes
celebrations)

Whereas Americans may offer something
once and, if the other person says «no, thanks»
consider the matter settled, Italians consider it
polite to decline the first offer, so as not appear
too eager or to cause their host any trouble.

Once the strategic was presented, students
completed practice activities, which generally
move from recognition to production and from
more controlled and guided to the more open-
ended and creative. These sections most often
culminated in some form of a role-play or a
similar meaning-focused activity based on an
exercise from the textbook, on a modified
version of one such exercise, or on a
supplementary activity created by one of the
instructors. For example, after learning how to
make polite requests, students watched video
examples of Italians being asked and responding
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to various requests and then completed a
comprehension-based matching activity. This
was followed by a  production-based
information-exchange activity, which was a
modified version of an activity already in the
textbook. Essentially, students needed to request
information from their partner using the
appropriate formula for a request (they were
provided only with the second part starting with
an infinitive, e.g. dire a die ora arriva il treno).
The partner would then have to respond
appropriately and with the correct information
using a list of possible responses (e.g., alle 9.30).

Example of a polite request:

S1: Scusa, puoi dirmi a ora arriva il treno?

S2: Certo. Alle 9.30.

S1: Grazie.

S2: Prego!

Clearly, in order to complete this type of
activity, students must be able to connect the
pragmatic form to its function. As is often the
case with such activities, it was difficult to create
an authentic context that would require a change
in form to mark increased politeness (e.g., mi
pud as opposed to mi puoi) without simply
indicating to students that their roles had
changed, which didn't seem to be the most
effective or authentic means to do so. This
problem is undoubtedly more marked in a
foreign language teaching context where an
application of the expression is not immediately
obvious to a student. With no prior experience,
students may have difficulty imagining, for
example, that at the train station they would be
expected to use a different form with the train
conductor than with an Italian student waiting
beside them on the train platform. Finding ways
to create genuine contexts that do not require
students to play roles they would never play in
real-life and that keep the complexity and
demands of the activity at a level appropriate for
the beginning level is a challenge to be sure, but
one that needs to be addressed by instructors and
textbook writers in the future.

Although the Strategic sections had always
been part of the first-year curriculum, the
intentional focus on pragmatic functions this
year led to a change in our approach to the
teaching and assessment of these sections. First,
regarding teaching, we made sure to present the
new expressions in terms of pragmatic functions
- without necessarily using that term - so that
students could make a conscious connection
between the linguistic strategy and resource
presented, e.g., mi puoi/ pud..? and the
illocution it encoded (e.g., chiedere una
cortesia). Of course, while we presented this
information (generally via Powerpoint) in
Italian, it was also presented in English in the
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textbook and the students always had access to it
there. However, the addition of a more deliberate
locus on pragmatics led to a clearer and more
unified sense of purpose in the presentations of
the instructors when it came to teaching the
strategic. We no longer saw them as just 'useful
expressions' for students to know, but as forming
part of students' developing pragmatic
competence. In turn, then, we needed to make
sure we were dedicating adequate time in class
for students to be able to develop an
understanding of the meaning and function of a
particular set of communication strategies, and to
practice using them in a real-life context. As
indicated above, activities were provided in the
textbook, but other times we created our own.
Again, although completion of these types of
activities was not necessarily new to the
curriculum, we were less likely to hurry through
them so as to allow time for the "important stuft”
(like vocabulary and grammar sections). In short,
the intentionality contributed to a greater sense
of purpose and clarity on the part of the
instructor, and, we believe, led to a more
meaningful and thorough interaction with
materials on the part of the students. Finally,
knowing that we would ultimately assess what
the students could do with the language
presented in the Strategic - and indeed in the
entire chapter - by means of the addition of the
Performance Assessments, gave more value to
the time spent developing pragmatic competence
at the beginning of each chapter.

It is important that students know how they
will be assessed. For this reason, the evaluation
criteria was always included.

Conclusions and prospects for further
researches of directions. The teaching of
cultural aspects is relevant, essential, and
possible even at the beginning levels of language
instruction. The importance of developing
pragmatic competence as part of our students'
communicative competence should not be
overlooked. This paper has provided one
example of an attempt to incorporate a more
intentional focus on pragmatic instruction and
assessment in a first-year Italian language course
curriculum. The outcomes were presented in
terms of increased instructor self-efficacy as well
as, generally positive student reactions. Finally,
some indications were suggested for instructors
wishing to develop their own students' pragmatic
competence in the future.

The materials development landscape is
marked now by its range and diversity. The
reasons are many, but two key factors most
certainly arise: (a) the increasing number of
generic technologies available which can be used
to facilitate and encourage interaction between
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the teacher and students and among students
themselves across the in-class/out-of-class divide
and (b) students' and teachers' increased
proficiency in the use of the technologies. These
two factors have meant that we now have the
means and the skills to enhance and perhaps
intensify the in-class/out-of-class relationship.
However, in spite of all this, we are still
seeking the optimal in-class/out-of-class mix.
This still is, and perhaps always will be, a work
in progress because, as Jim Pusack and his
colleagues pointed out many years ago (Hope,
Taylor & Pusack, 1984), ultimately it all
depends upon the teacher. Without the pivotal
role played by the language teacher in
developing CALL materials and orchestrating
their implementation, the potential of an
engaging, powerful language-learning
environment breaks down. The demands on the
teacher are becoming even more intensive
compared with the early days of CALL, partly
because the expectations of the student body are
now much more sophisticated and demanding.
Clearly this has significant implications for
teacher education and CALL. But these issues do
not only concern the teacher per se. They also
invoke the need for a rich institutional and
technical support structure, and also learner
training so that learners can distinguish between
using generic technologies for learning as
opposed to social purposes. Although, again,
much learner training may come back to the
work of the language teacher in class, perhaps
there are avenues for increased learner training
to be conducted through tutorial software out of
class, in larger groups beyond the individual
class, or even across language-learning
programs. These factors are particularly
important if we wish to avoid the novelty trap in
CALL and want the student experience to be
engaging and sustained over the long term. In all
of this, still, locating the ideal in-class/and out-
of-class mix and the teacher's role are critical.

BIBLIOGRAPHY

1. Bardovi-Harlig, Kathleen, and Heidi E.
Vellenga. The Effect of Instruction on Conventional
Expressions in L2 pragmatics. System. Web. 40.1
(2012): 77-89. doi:10.1016/j.system.2012.01.004.

2. Bardovi-Harlig, Kathleen, Sabrina Mossman
and Heidi E. Vellenga. The Effect of Instruction on
Pragmatic Routines in Academic Discussion.
Language Teaching Research. Web. 19.3 (2015): 324-
350. <https://doi.org/10.1177/1362168814541739>

3. Franzina, Emilio. Inni e canzoni. / luoghi
della memoria. Simboli e miti dell'ltalia unita. Ed.
Mario Insenghi. Roma: Laterza, 1996. 117-162.

4. Gannon, Martin. Understanding Global
Cultures. London: Sage, 1994.

5. Pivato, Stefano. Bella Ciao: canto e politica

52

nella storia d'ltalia. Roma: Laterza, 2005.

6. Serra, Ilaria. The Imagined Immigrant.
Images of Italian Immigration to the United States
(1890-1924). New York: Farleigh Dickinson UP,
2009.

7. The Cambridge Companion to Modern Italian
Culture. Ed. Zygmunt Baranski and Rebecca West.
Cambridge: Cambridge UP, 2001. 325-335.

REFERENCES

1. Bardovi-Harlig, Kathleen, and Heidi E.
Vellenga. (2012). Vplyv instruktsiyi na umovni vyrazy
v L2-prahmatytsi. Systema. [The Effect of Instruction
on Conventional Expressions in L2 pragmatics.
System].

2. Bardovi-Harlig, Kathleen, Sabrina Mossman
and Heidi E. Vellenga. (2015). Vplyv navchannya na
prahmatychni  rutyny v akademichniy dyskusiyi.
Movne navchannya. [The Effect of Instruction on
Pragmatic Routines in Academic Discussion.
Language Teaching Research].

3. Franzina, Emilio. (1996). [Inni e canzoni. /
luoghi della memoria. Simboli e miti dell'Italia unita.
Ed. Mario Insenghi. Inni e canzoni. / luoghi della
memoria. Simboli e miti dell'ltalia unita]. Latertsa.

4. Gannon, Martin.  (1994).  Rozuminnya
hlobal'nykh kul'tur. [Understanding Global Cultures].
London.

5. Pivato, Stefano. (2005). Bella Ciao: canto e
politica nella storia d'ltalia. [Bella Ciao: canto e
politica nella storia d'ltalia]. Latertsa.

6. Serra, Ilaria. (2009). Uyavienyy immihrant.
Obrazy italiys'koyi immihratsiyi do SSHA (1890-
1924). [The Imagined Immigrant. Images of Italian
Immigration to the United States (1890-1924)]. N'yu-
York.

7. Kembrydzhs'kyy suputnyk suchasnoyi
italiys'koyi  kul'tury.  (2001). [The Cambridge
Companion to Modern Italian Culture]. Kembrydzh.

BIJOMOCTI ITPO ABTOPIB

PUBIHCBKA IOnis AnatoJiiBHa — IOKTOp
MeJarorivHuX Hayk, Ipodecop, 3aBiqyBad Kadenpu
iHO3eMHO1  ¢inonorii KwuiBchkoro HamioHaIbHOTO
YHIBEPCHTETY KYJIbTYPH Ta MUCTCLTBA.

Hayxkogi inmepecu: dopmyBanHs mpodeciitHol
KOMYHIKaTUBHOL KOMIIETEeHTHOCTI, iHIIOMOBHA
KOMIICTEHTHICTb, MYJIbTHKYJIbTYPHA OCBiTa.

CTEBA€EBA Oxcana BoaoaumupiBHa —
acucTeHT Kadenpu iHozemHoi dinonorii KuiBcbkoro
HAIL[lOHAJILHOIO ~ YHIBEPCUTETy  KYJIbTypH  Ta
MUCTELTBA.

Hayxkoegi inmepecu: MyJIbTHKYJIBTYpHa OCBITa,
CTUJIICTHKA iTaNiichLKO1 MOBH, HOPiBHSIbHE
MOBO3HABCTBO, MIKKYJIbTypHa KOMYHIKais.

INEYEHI3BKA Csirtnana CepriiBua —
KaHIuaaT (UIONOTIYHUX HAyK, CTapIIMi BHUKJIAxad
Kadeapu iHO3eMHOT ¢inosorii KuiBcbkoro
HALiOHAJIBHOTO YHIBEpCUTETY  KyJIbTYypH  Ta
MUCTELTBA.

Haykoe6i inmepecu: iHIIOMOBHa KOMYHIKaTHBHA
H  COWIOKYyIbTypHAa KOMIIETEHTHICTH, (imocodis,
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IHCTUTYT OMBYJICMEHA SIK CKJIAJHUK CUCTEMMHU 3AXUCTY

IPAB JITEN B YKPATHI
ITocranoBka Ta OOTpYHTYBaHHSI TAKOTO IHCTHTYTy 3yMOBJEHa THM, IO MIiTH —
aKTyaJbHOCTI npoodaemMu. Baxmusum crienuQivHa BIKOBAa KaTeropis, fKa 3a CBOIMH
HaIpsIMOM PO3BHUTKY 1 CTAHOBIIEHHS YKpaiHH SIK (hizioNOTIYHUMH, TICUXOJOTIYHUMH Ta 1HIIAMHU
JIEMOKpPATHYHOi, TPaBOBOI Ta  COIiaJIbHOT 0COOJIMBOCTSIMU HE MOXE CaMOCTIHHO 3aXHUIIaTH
Jep)kaBd €  po3dymoBa 1 3MII[HEHHS cBOi mpaBa y pa3i iX  IOpYLIEHHS.
HAI[IOHAJILHOTO  MPAaBO3aXHCHOTO  MEXaHi3MY, [HcTUTYIIOHATI3ALIIIO Ta MOLLIUPEHHS

HEBil’EMHMM CKJIQJIHUKOM $IKOTO CBOTOJHI €
IHCTUTYT OMOyACMEeHa — TpeJICTaBHUKA 1
3aXHMCHHUKA TpaB, CBOOOJ Ta 3aKOHHUX IHTEpPECIB
JMIOAMHU y i BITHOCHMHAX 3 JAepKaBow. Y

CBITOBI  TPakTUI[i  HAKONMYECHO  3HAYHUMA
MO3UTUBHUN  JOCBiN  (QYHKIIOHYBaHHS  SIK
YHIBEPCAIBHOTO  YIIOBHOBKEHOTO 3  IIpaB

JIOJVHY, TaK 1 CHEIiali30BaHUX OMOYJICMEHIB,
NOKJIMKAHUX CHPHATH Y 3aXUCTi MPaB OKPEMHUX
KaTeropid oci0 (BIMCBKOBHX, JIFOJICH IOXWIOTO
BiKy, HalllOHaJbHUX MEHIIMH TOLIO), abo Ha
NeBHIH TepuTopii/perioni, abo y crerupidyHnx
cdepax CyCIUILHOTO KUTTS (OXOpOHA 3/10pOB’s,
ocBita, iH(opMauiiiHi  BIIHOCMHM  TOLIO).
OcobnMBe Micle y Liil po3raiyeHiil Mepexi
mocijjae oMOyICMeH, TpPHU3HAYEHHS SKOTO —
CIIpUSITH B peaiizamii JiThbMH IXHIX TIpasB,
3a0e31evyBaTH, OXOPOHATH H 3aXHILATH IpaBa
ITEen.

Y  3apyOibkHHX  KpaiHax  BiANMOBigHA
1ocazioBa 0co0a MOKe O3HAYATHCS HE JIMILE, K
«oMOyjiCcMeH», aje MaTd U IHIIi Ha3BH —
KOoMicap/yllOBHOBaXEHUH 3  TpaB  JiTeW/i3
3aXUCTY TpaB JiTel/y crpaBax HENOBHOJITHIX.
HeoOXxigHicTh 1 JONUIBHICTH 3alpOBaKEHHS
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oMOyzcMeHa 3 IIpaB JiTel y CBITi MOB’SA3YIOTH 3
npuitHaTTaM  Konsenuii OOH Ilpo mpasa
gutaar (1989) Ta HEOOXIAHICTIO BTIACHHS
MOJIOXKEHb JTAHOTO JOKYMCHTa Y HalliOHAIbHI
nmpaBo3axucHi mnpaktukd. Jlana KonBenmis, y
CBOIO 4epry, IPYHTYEThCs Ha Jlekmapamii mpas
mutan (1959). ObuaBa TOKYMEHTH BUXOMISTH 3
TOTO, IO JUTHHA BHACTIAOK ii (izugHOl 1
pPO3yMOBOT1 HE3piocTi MoTpedye cremianbHOT
OXOpPOHH 1 WIKIyBaHHS, 30KpEeMa HAaJIC)KHOTO
MPaBOBOTO 3aXHUCTY, A0 1 micis Hapo keHHs. Ha
HEOOXiJHICTh y I1IbOMY aKIIEHTOBaHO B
JKeneBcpkiit nekmapanii npaB gutuau (1924),
3aranpHill neknapanii npae gronuau (1948), y
CTaTyTax MDKHApOJIHHMX YCTaHOB 1 Oprasizamii,
0 OMKYIOTHhCS NMHUTAaHHAMHU J00pOOYTYy IiTeH.
Mpuamun 8  Jlewmaparmii  mpaB  TUTHHH
nporoJomye: «/[uTuHa 3a OyIb-SIKUX 0OCTaBHH
Mae OyTH cepell THX, sIKi IEPIIUMHU OJEPKYIOTh
3aXUCT 1 gomomoryy. 3rigHo 3 Ilpwanumom 9,
«/lntnHa Mae OyTH 3axWineHa BiJ ycix (opm

Hen0anoro  CTaBJEGHHS,  JKOPCTOKOCTI  Ta
eKCILTyaTariin.

Anaji3 OCTaHHIX JOCTiKEeHb i
nyOaikamiii. IlpoGnema 3a0e3nedeHHs IpaB
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