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SOME METHODOLOGOCAL ASPECTS IN TEACHING FOREIGN LANGUAGE READING

Formation and justification of the
relevance of the problem. One of the important
parts in teaching foreign language is reading.

Most books on English teaching methodology
concentrate on the manipulative phase of
language teaching — the phase in which students
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learn basic language structure through reading,
drills and exercises. Particularly disappointing is
that students who have endured long hours of
study are deprived of the satisfaction of
expressing themselves in progressively creative
context, because their teacher lacks adequate
material on conversation techniques. Appropriate
selection of reading material and different
approaches can help to make learning foreign
languages more effective.

Analysis of resent research and
publications. There are different approaches to
teaching reading in modern scientific literature.
Thus, Bruffe K., Graff G., Hidi S. and
Anderson V. pay attention to situational interest
and its impact on reading. Nunan D. consider
task-based syllabus design, Schiefel V., Schaw
G. and Dennison R.S. study the problem of topic
interest and levels of text comprehension. Frank
M., Harmer G., Celce-Muricia M. investigate the
problem of how to make teaching of reading
temporary,  productive  and interesting.
Armstrong T., Gardner H., Norman D. A., Pieget
J. develop the theory of multiple intelligence
through reading tasks.

The purpose of the article is to analyze
different approaches to reading instruction, show
its advantages in teaching of foreign language
and offer some methods in teaching of reading.

The main material of the study. Real-
world reading is performed for any number of
reasons, and the nature of reading varies
according to the reader’s purpose and situation.
These factors inevitably determine the readers
approach to the text, the amount of attention
paid, the time spent, as well as what features or
parts of the text are focused on.

Whether we are reading for pleasure or
information, the nature of the reading depends of
what we want from the text, as well as
situational factors such as time available or
constraints relative to place of reading. No
matter what our agenda, why and where we read
inevitably determined how we read.

Wherever possible, instructors should ask
students directly about their interests and provide
them with choices of authentic texts. But reader
interest in a text can also be a function of
purpose. Educational researchers have defined
several different categories of interest. Individual
or personal interest refers to long-standing
preferences on the part of a particular reader for
certain topics or related subject matter [8,
p. 160]. By contrast, situational interest refers to
interest generated by situational factors,
including the text itself. Text based situational
interest is generally defined as interest that
elicited by text through topics or ideas that are of
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universal or archetypal appeal [4, p. 222].
Another form of situational interest, and one of
that concerns us here, is reading purpose.

In a study that sought to determine the
effect on interest and recall of reading with a
particular perspective, Schraw and Dennison [9]
found that focusing readers’ attention on selected
text information increases what the researches
term purpose-driven interest and that text
segments that are relevant to a readers’ purpose
are recalled better than those that are not.

Reading with a purpose means approaching
texts with a specific goal. When possible,
students can be asked to read a text from a
specific point of view, depending on what the
text might suggest. In the classroom, students
can be given reasons to read that approximate
their purposes in a variety of real-world
situations. They can read ads for apartments to
find one that fits a particular set of requirements,
look through movie listings and reviews to
decide whether to see a particular movie, or
respond to a written invitation.

Beyond these comprehension exercise
types, purposeful reading can also be part of
whole communicative tasks in the foreign
language classroom. Nunan defines a
communicative task as a «piece of classroom
work which involves learners in comprehending,
manipulating, producing, or interacting in the
target language while their attention is focused
on meaning rather than form» [6, p. 59]. Strictly
speaking, in task activities, the goal is
nonlinguistic. The idea is to get something done
via the language, to read a text and do something
with the information [5, p. 28]. Whole tasks
involve performance of reading in conjunction
with other skills: listening, speaking or writing.
For example, students in a small group might
read a number of texts, such as brochures,
timetables or maps, and listen to radio weather or
traffic reports in order to carry out the larger task
of deciding on the best method of transportation
to use on a trip. In such an activity, each student
deals with one category of information, and all
students must communicate their information to
one another to come up with the best plan for the
trip.

Still other kinds of communicative tasks
may be activities that would not actually occur in
real-world situations. For example, a classroom
reading task might involve students drawing a
picture based on a written text, reconstructing a
text that has been cut up into paragraphs, or, in
pairs, reading slightly different versions of the
same story and discovering differences through
speech alone. These tasks, while not real world,
are still communicative; the focus is on
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understanding a text to get something done.

A task approach conveys to students the
value of influent and efficient reading, because
reading for a specific purpose means reading
texts in different ways at different speeds,
depending on the information needed and the
task to be carried out. Another advantage of
tasks is that students can work with authentic
texts from the start. A complex, unedited text
can be made accessible by a adjusting the level
of difficulty of the task. The same text can be
used at different points during a semester, each
time with a different task or purpose. In reading
the same text with a different purpose, students
derive a sense of accomplishment from their
progressively greater comprehension and more
extended use of the text.

Recent reading research points the benefits
of working with texts for the purpose of drawing
students’ attention to formal features of written
language as well [5, p. 32]. A communicative or
task approach can and should be combined with
analysis of text structure and linguistic features
of text; however, most specialist concur that
instructors should focus on textual messages
first. If an individual student cannot perform a
task successfully due to misreading of a text, the
student will need to reread problematic segments
and attend more closely to the text structure. If
many students in a class experience difficulty
with certain syntactical structures or forms of
text organization, the instructor may choose to
conduct a reading lesson that targets those areas.

Students can be led from consideration of
content to those of form in a natural manner. In
the domain of theoretic, for example, students
can be asked to identify the discourse features of
the text that contribute to its persuasiveness.
They can focus on pragmatic issues pf register
and audience and examine the lexical networks
that connect text segments and the use of syntax
to establish topic and theme. Textual analysis of
this sort is a different kind of activity from
reading to perform a communicative task. Both
uses of text are beneficial, but it is necessary for
instructors and students to distinguish between
them. It is also important that a text be
apprehended first in terms of meaning and reader
response.

In advance-level courses, such a film
studies or special topics in literature, the real-
world uses of text are less evident; rather, the
focus is on academic tasks. In most academic
tasks, such as presenting a report or writing a
paper, reading plays a significant role.

In discussions of the concept of critical
literacy, reading and interpretation have been
defined by a variety of researches as being able
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to talk about a text, which in turn means being
able to participate in a «conversation of readers»
[3, p. 18]. In this view, literacy is both a social
and cognitive process.

Importantly, Graff situates reading within
the larger communicative context of academic
discourse and emphasizes the primacy of context
over the text. He argues that reading a literary
text in order to support or counter a particular
critical argument can engage students who
otherwise would not know what to think or say
what they are reading. Thus, in literature
courses, an important sense of purpose can be
creating by asking students to read from a
particular angle or with a particular argument in
mind.

Literacy tasks for upper-level coursework
should afford diverse opportunities for
interaction among students. In a discussion of
academic discourse and collaborative learning,
Bruffee [1, 42] borrows the Vygotskian concept
of thought as international conversation to argue
for «engaging students in conversational among
themselves at as many points in both the writing
and the reading process as possible», in short, for
pedagogical practice that acknowledges and
reflects the social and inter-textual nature of
literacy and knowledge. This means less
emphasis on reading as a solitary activity and
more on reading and talking with others.

A reader’s background knowledge with
respect to text topic and genre as a significant
factor in text comprehension. As a result,
textbooks and pedagogical practice now
routinely include pre-reading activities with
authentic texts or other reading selections.
Interestingly, a benefit of such activities is the
focus or purpose for reading that they can
provide. The value of pre-reading work for both
comprehension and interest does not diminish at
the advanced level. In literature courses, for
example, writing and discussion can serve
equally well as an entry into the whole text or
text segment. Pre-reading discussion can focus
on a critical argument or controversy
surrounding interpretation of a text. More
simply, discussion or writing tasks can elicit
students’ personal views or previous reading on
a topic or their expectations with respect to text
content or point of view. Students familiar with
American and Ukrainian newspapers can be
asked to compare articles from The Washington
Post or USA Today on terrorism. Prior to the
reading, they can articulate their expectations
about what facts will be highlighted and what
perspective or political stance, if any, the articles
will reflect. Discussing these issues before rather
than after reading provides focus, which in turn
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creates interest in the texts.

As preparation for reading authentic foreign
language texts on a cultural topic, students can
engage in peer reading and debate. In this
activity, the instructor provides students with a
topic for debate formulated in terms of a specific
questions. Each student writes a short position
statement on the topic, making an argument that
may or may not represent their view. In groups,
students read through and discuss all statements
culling what they believe to be the best
arguments for and against each side of the
debate. The groups than compare their results.
Again, prior discussion of the arguments
provides a focal point for reading.

At the presentation stage the teacher’s main
task is to serve as a kind of informant. He/she
knows the language, selects the new material to
be learned (using the textbook normally but
supplementing and modifying it as required) and
presents this in such a way that the meaning of
the new language is as clear and memorable as
possible. The students read and try to
understand. Although they are probably saying
very little at this stage, except when invited to
join in, they are by no means passive.

Writing is a particular effective form of pre-
reading activity that prompts readers to reflect on
what they are about to read. Writing activities
foster the development of a sense of authorship,
which in turn helps make students more critical
readers. An effective way to promote active
response to text is through assignment of reading
journals. In these, students write entries prior to
each reading assignment. In addition to write
their reactions to text passages already read, they
are encouraged to write their prospectively,
anticipating story line or character development
and formulating questions about what they are
about to read. Journal entries are handed in to the
instructor or exchanged with other students and
form the basis for discussion or for other, more
developed writing tasks.

It should be stressed, that translation plays
also a great role in the process of reading.

The active terminology vocabulary of
students saves his working time. Such terms are
collected in the process of work, the stuff is
determined by the content of the work.

Some terms and their building can be
divided according to some certain principles but
some terms are not classed; they are not to be
remembered. The list of them is following:

Paronyms;

British-American Correspondences;

Measurements and Their Abbreviated
Forms;

«False Friendsy;
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Traditional Stamps;

Latinisms;

Obsolete Adverbs;

Special Affixation Examples;

General Abbreviations and Acronyms; etc.

The arrangement of the abovementioned
terms into special tables and charts are of great
help foe the students. In time he will learn them
and be able to distinguish them if he has them in
hand in the beginning of reading. The students
make the tables for themselves and at the first
stage the teacher can provide them with all the
brief reference material. It depends on the
students’ level and abilities.

Another important aspect as for reading, its
multiple intelligence applied to transforming
texts through graphic responses. Probably no
aspect of contemporary psychology is more
misunderstood by the general public than
intelligence. We seem to be awed by our
perception of intelligence in others. It has a
profound effect on social status, educational
opportunities, and career choices. Yet, despite all
the importance attached to intelligence, most of
us seem unable to define exactly what
intelligence means. The debate among
psychologists themselves talk about intelligence
in two different ways. The first is to use
intelligence to refer intelligence acts. Such as
writing a book or designing a new computer.
The second way is to use intelligence to refer to
mental processes that give rise to intelligence
acts, such as mental abilities that underline
intelligence acts (such as inferring, analyzing,
reasoning or deducing). One view says that, for
example, Mozart was born with a specific talent
to write his music, and the other extreme says
that it was an accident of time and place, and that
anyone could have written what Mozart wrote.
Neither extreme view is very attractive. In fact,
most psychologists take an intermediate view,
stating that some finite set of multiple processes
gives rise to a full range of intelligence human
activities. Much of the work on mental processes
has been to bridge the gap between these
intelligent acts and processes.

In general, there three  different
psychological perspectives on intelligence. The
first is psychometric tradition. This tradition
represents the branch of psychology that has
been concerned primarily with developing tests
to measure intelligence. The next view of
intelligence is the information-processing
perspective [2, p. 35]. It is an outgrowth of
experimental ~ psychology and  provides
descriptions theories and mental activities that
compose intelligence. The third traditional view
of intelligence comes from  cognitive
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developmental psychology and associated with
the work of Jean Piaget [7, p. 8], which
investigated intellectual development. Several
commonalities exist among these three
perspectives. First, all three perspectives are
concerned with knowledge, skills and activities.
Another commonality is that adaptability is
considered important component of intelligence.
Measured intellectual skills depends on one’s
success in dealing with novel stimuli and tasks,
not with familiar ones.

In response to these perspectives comes
Gardner’s theory of Multiple Intelligence [2,
p. 47] based upon the fact that a human
intellectual competence must entail a set of skills
of problem solving — enabling the individual to
resolve genuine problems or difficulties that he
or she encounters and when appropriate, to
create an effective product, and must also entail
the potential for finding or creating problems —
thereby laying the groundwork for the
acquisition of new knowledge.

The theory establishes seven distinct
intelligences that can be developed over a
lifetime. According to Gardner, intelligence is
not a single construct, nor is it considered static.
The theory is very important to foreign language
teachers because we work with such diverse
learners. Through multiple intelligence theory
we can nurture intelligences in many different
ways. Multiple Intelligence theory helps
educators to create an individualized learning
environment.

There are many reasons why getting
students to read texts is an important part of the
teacher’s job. In the first place, many of them
want to be able to read texts in English either for
their careers, for study purposes or simply for
pleasure. Anything we can do to make reading
easier for them must be a good idea.

Reading texts also provides opportunities to
study  language: vocabulary, grammar,
punctuation, and the way we construct sentences,
paragraphs and texts. Lastly, good reading texts
can introduce interesting topics, stimulate
discussion, excite imaginative responses and be
the springboard for well-rounded, fascinating
lessons.

One of the greatest enemies of successful
teaching is student boredom. This is often caused
by the deadening predictability of much
classroom time. Students frequently know what
is going to happen in class and they know this
because it will be the same as what happened in
the last class — and the whole string of classes
before that. Something has to be done to break
the chain. Both for teacher’s sanity and the
students continuing involvement, teachers need
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to violate their old methods of teaching. Each
time teachers should change one of their
methods, in other words, they send a ripple
through the class. That ripple is a mixture of
surprise and curiosity and it is a perfect starting
point for student involvement.

The need for surprise and variety within an
hour lesson is also overwhelming. If for
example, students spend all of that time writing
sentences, they will probably get bored. But if,
that hour lesson, there are a number of different
tasks with a selection of different topics, the
students are much more likely to remain
interested. This can be seen most clearly with the
pupils at primary and secondary levels, but even
adults need a wvaried diet to keep them
stimulated.

What reading skills should students
acquire? Students, like the rest of us, need to be
able to do a number of things with a reading text.
They need to be able to scan the text for
particular bits of information they are searching
for. This skill means that they do not have to
read every word and line; on the contrary, such
an approach would stop them scanning
successfully.

Students need to be able to skin a text — as
if there were casting their eyes over its surface —
to get a general idea of what it is about. Just as
with scanning, if they try to gather all the details
at this stage, they will get bogged down and may
not be able to get the general idea because they
are concentrating too hard on specifics.

Whether readers scan or skim depends on
what kind of text they are reading and what they
want to get out of it. They may scan a computer
manual to find the one piece of information they
need to use their machine, and they skim a
newspaper article to get a general idea of what’s
been happening. But we would expect them to be
less utilitarian with a literary work where reading
for pleasure will be a slower, closer kind of
activity.

Reading for detailed comprehension,
whether looking for detailed information or
language, must be seen by students as something
very different from reading skills mentioned
above. When looking for details, we expect
students to concentrate on the minutiae of what
they are reading.

Thereby, how to bring up the work with the
text or a poem. Below there is a list of proposals.

1. Give each students a card of the words.

2. Students have to find the meaning of
each word (matching exercises).

3. Checking words work.

4. Discussion. What will the text be
about?
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5. Listening to the text (record). One time.
6. Very short retelling. What is the text
about?

7. Listening to the text for the second
time.

8. Students have to fold down the card,
look at the list of new words and arrange the
words in order they appear in the text.

9. Students have to discuss the list order
with the neighbor.

10. Discussion the word order with the
teacher.

11. Each student is given the envelope.
There are cards with the sentences of the text.
Students have to arrange the text in the right
order.

12. Listening to the text for the third time.
Checking the text.

13. Teacher’s questions. Who is the author?
When was the story written? What is the title?

14. Students have to divide the text into
parts.

15. Discussion. What is each part about?
Describing the hero, his life, historical period,
etc.

16. The teacher is giving students the text
with gaps they have to fill with the right order.

17. Home task is to write a story with new
words.

Conclusions and prospects for further
research of the direction. Having analyzed the
current scientific positions, it can be concluded
that the integral part of teaching foreign
languages is teaching reading. There are
different approaches to teaching reading. One of
them is teaching communicative reading and
focuses on the factor of purpose, as determined
by the reader or the instructional context. As we
can see, tapping into one’s learning styles and
strategies helps all students, not only second
language learners, but gifted students,
mainstream students, and those with special
needs. Fortunately, teaching reading is slowly
revolutionizing and teachers are being equipped
with the right tools to serve the needs of their
students. Educators realize that there is no one
correct way to teach a student and there are
innumerable manners in which for them to learn.
If both student and teacher are able to identify
their strengths, they can work as partners toward
scholastic achievement.
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OP®OEIIYHI HOPMH Y TBOPYOCTI CTYAEHTIB-BOKAJIICTIB
Y KOHTEKCTI CJIOB’AHCBKHUX MOB

IlocTanoBka Ta O0IpYHTYBaHHA
akTyaJabHocTi mpodaemu. CTyIeHTH-BOKaIICTH
OCTaHHIM 4YacoM BCE 4YacTillle 3BEpTalOThCS 3
MPOXaHHSAM /0 BHKJAJadya BKIIOYUTH Y CBOIO
MpOrpaMy TBOPH 3aXiJTHOEBPOIEHCHKUX aBTOPIB
iXx pimHOIO MoOBOt0. [loB’s3aHO 1€ 3 THM, IO
MMOYMHAIOY] CITIBaKH TIParHyTh Y MalOyTHbOMY
crati mpodeciiHuME  QaxiBIsIMKH B o0xacTi
aKaJIeMiqIHOTO, €CTPAIHOTO Ta HAPOTHOTO CITiBY.
VY 3B’A3Ky 3 ICTOPMYHHMM IPOLIECOM iHTerpaii

Vkpainu 10 €BponM BEJIMKOIO 3HAYEHHS
HaOyBalOTh KYJBTYPHI 3B SI3KM MK LUMH
kpainamu. OcoOnaMBO TOCTpO I mpoOieMa

MIOCTAaE 3apa3, B €MOXY HEePeX0y CyCHiIbCTBA 0
couianbHOT cTablIBHOCTI CYyCHUIBHOT TyMKH, ITPH
3pOCTAIOYOMY TPECTHXKI OCBITH Ta MparHeHHi 0
BHCOKOTO PIiBHS OCOOHMCTOI KynbTypH. B
Cy4acHOMY CYCHIIBCTBI MU MPOCTiIKYEMO BCE
OiMBII 3poCTarody yBary IOCTiTHHKIB y Tay3i
OCBITH 110 3acTocyBaHHs iHTepHery. lle
CTOCYETHCSI 1 MATOTOBKHA BUKJIaJada-My3HKaHTA
y BHIIOMY HaBY&ILHOMY  3aKiaji, TOOTO
MIATOTOBKM MY3HMKaHTa-IeAarora 3 BHCOKHM
piBHeM mpodeciiHUX 3HaHb Ta BMiHb, SKUH

BOJIONITUME  BHUCOKOIO  IEJAarorivyHOK  Ta
JIyXOBHOIO KYJIBTYpOID, a TaKOXK TBOPYHUMH
3Mi0HOCTSMH. Buxopucranus CyJacHHUX

iHQOpMAIIHHIX TEXHOJIOTIH, Ha HAIl TIOTJIS, A€
MOJJIMBICTh BHPIIITYBaTH KOHKPETHI MpodeciitHi
3aBIAaHHSA. Jocmigauku I. TopOyHoBa,
A.TlankoBa Ha  CBOEMY  0araTtoJiTHLOMY
MeJarorivyHOMY JTOCBiZi 3pOOMIM BHCHOBOK IIPO
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BUCOKY edektuBHiCTh 3actocyBanHs MKT
(My3MYHO-KOMIT'FOTEpPHA TEXHOJIOTISI) 3 METOI0
3aHYpeHHs MaiOyTHIX IeaaroriB-My3HKaHTIB B
cydacHe, BHCOKOTEXHOJIOTiuHe, iH(opmarliiiae

OCBITHE CepeIOBUIIIEC TSt YCHIITHOTO
BHKOPUCTAHHS OTPUMAaHUX 3HaHb Y MalOyTHIiH
npoeciiinii TUSITTBHOCTI. ABTOpH

i IKPECITIOI0Th, IO 1€ BiJKpHBAE TEPCIICKTHBHU
IO Ti3HAHHSA HOBHX MOJIMBOCTEH I TBOPYOTO
CKCIICPUMCHTY, PO3LIMPCHHS  Ii3HABAJIBHOTO
KpPYro30py CTYyIEHTIB, ONTHMi3allil HaBYaILHOTO
mporiecy, o0 3poOHTH HOTO BHCOKOXYIOXHIM i
BHCOKOTCXHOJIOTTYHMM,  SIKMH  BIAMOBiZaB O
noTpedaM Cy4acHOTO OCBITHBOI'O CEPEIIOBHILA.
Bukopucranus Ta 3actocyBanHs MKT y
MATOTOBIII  MaHOYyTHROTO — TIeIarora-My3uKaHTa
3a0e3redye HE TUIBKH TPUPOJHICTH MPOLECY
HaBYaHHSI, ajie ¥ BUKIWKAaE BEJIMKHUHA iHTEepec i
30iIBIIyE OO Ta €(PEeKTUBHICTH CaMOCTiHHOT
poOOTH CTYIEHTa, CKOpOYYyE dYac Ha TEXHIKY
opdoemigHrx HOpM y BUMOBJISIHHI
JITepaTypHOr0  TEKCTy. TOMy  BEIHKOIO
3HAa4YCHHS HaOyBa€ BIIPOJDKCHHS HAIlIOHATBHHIX
TpaIulliif, CIPAMOBAHUX HA aKTyali3allilo Ta
PO3BHTOK KyJIbTYpHOTO IOTEHIIaNY, sIKili OyB O1
HAI[JICHUHA B CTOpPOHY €BPOIEHCHKOTO
ocBiTHROTO TpocTopy. Came I[bOTO BHMAarae
JNIOKTPHHA OCBiTH B YKpaiHi. Baxkmuoro
3HAYEHHS HabyBae MiIBUIICHHS  PiBHSI
npodeciiftHoi MATOTOBKM MaWOyTHIX YYHUTEIB
MY3HKH, 10 00YMOBJIEHO OCHOBHUM 3aBIaHHSIM
yuutenss — (GOpMyBaHHAM MY3WUYHO-ITICEHHOT
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