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MPOBJIEMU BUKJIAJJAHHA AHTJIICbKOI MOBHM 14 CITELIAJIBHUX IIJIEA CTYIEHTAM 3
PI3HHUM PIBHEM NIAT'OTOBKHA

Cmamms mae na memi gucgimaumu npobremy ukIadanHs aueniticbkoi mosu npogheciiinozo cnpamyeanns (ESP) y epynax 3 pisnum
pigHeM ni020mogKu ma MOGHOI KOMNEMEHMHOCHI CmyOoeHmis. 3aznauena npooiema 66ajicaenvCs OOHIEI0 3 HAUCKIAOHIWMUX Y CYUACHIU
MOGHIll 0C8imi, 3 AKOIO pezyapHo cmukaiomscs gukiadayi ESP y mexuiynux 3axnaoax euwoi oceéimu. Y cmammi npoananizosano 0oceio
pisnux euxnadauvie ESP, a makooic naykosi odcepena 3 yici npodremamuxu, 3po0neHO BUCHOBOK NPO GUCOKUL pieenb 3ayikaeieHocmi
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BUKTIA0AYIE Y BNPOBAOIICEHHI CYUACHUX CMpamezitl, Ki MOJCYMb CRPUSIMU YCRIWHOMY HAGYAHHIO Y 2PYNAX 3 PI3HUM DIGHeM NiO20MOGKU.
Buseneno neoocmamue eucgimienna yiei npobnemu, He3gaxdcarouu Ha ii akmyanvHicmv. Y cmammi po3ensioaiomvcs OCHOGHI YUHHUKU, WO
3YMOGTIOI0Mb GIOMIHHOCII Y PIGHSX MOGHOI NIO2OMOBKU 6 MEJNHCAX OOHIEl akademMiuHoi epynu, 30Kpema pi3Hi Cmuii HAGUAHHS, MOMUBAYIS,
nonepeoniii 0ceimuiti doceio i Kymvmyphe cepedosuuje. Ilpedcmagieno ochosmi mpyonowi, 3 skumu cmuxaiomvcs euxiaoayi ESP y epynax 3
PI3HUM pi6HeM NiO20MOBKU. NIOMPUMAHHS OUCYURTIHU 8 AYOUMOPIl, KOIU CIYOeHMU BUKOHYIONb 3A60AHHS 3 PI3HON WEUOKICII, MPYOHOWI
¥y niompumanni Momugayii ma 3ayikagieHocmi cmyOeHmie pizHux piHi¢ nid20MOo6KY, HEZHYUKICMb CIMAHOAPMHUX HAGYATLHUX MAMepiais,
PO3PAXOBAHUX HA OOHOPIOHY AYOUMOPII0, 0OMedHCceHi MONCIUBOCH KOHMPONIO THOUBIOYATbHO20 NPO2Pecy, d MAKOXHC HeOOHAKOBUN piseHb
3AY4eHoCmi cmyOeHmie 00 HA8UAIbHOI 83a€MOQIl, KO OLIbU NIO20MOBIEHT CIYOeHmMU CXUIbHI OOMIHY8AmMU 8 KOMYHIKayii nio vac 3ausmo.
Taxooic docriodceno OCHOBHI nepesazu ma cneyuixy GUKIAOAHHs AH2TIUCLKOI MOGU Y SpYRax 3 PI3HUM PI6HeM RiO20mMOosKuU. 3a3HayueHo, wo
mMaxi epynu, 3a ymogu egekmueHoi opeamizayii HAGYANbHO2O NPOYECy, CMAHOGIAMb YiHHE ONCEPENo DIZHOMAHIMHUX 3HAHb | 00CEI0Y,
CHpUAIOMb PO36GUMKY MEOPYOCHi ma IHHOBAYIUHOCMI Y GUKIAOAYbKILl NPpAKMuUYl, a MaxoiCc CMEopioions YMO6u O 63AEMOHAGYAHHSA
cmyoenmis. Busnaueno nusky egexmugnux cmpameciii i Memoois, sKi MOJCYMb YCHIWMHO 3ACMOCO8Y8AMUCS Y NPOYeci SUKIAOAHHS
AHeNIiCLKOI MOBU Y 2pynax 3i sMiuanum pignem niocomosxu. /[o nux naiedcams npoeoeHHs CUCMEMAMUYHO20 aHatizy nomped cnmyoenmis,
CMBOPEHHS CHPUAMIUGO20 A [HKIIO3UBHO20 HABUATLHO20 Cepedosuwld, BUKOPUCTNAHHA 2HYUKUX DopMm opeaHizayii pobomu ma
PI3HOMaHImHux Mooenel 63aemooii, opeanizayiio napHoi i epynoeoi pobomu, 6npoeaddlcents 3a60anb 05l 63ACMOHAGYAHHS CIMYOEHMIE,
PO3pobnents OugepeHyitio8aHux HABYANLHUX MAmepianié i NIOMPUMAHHA ONMUMATLHO2O MeMNY HAsYaIbHo2o npoyecy. llpedcmasneno
y3azanvHeni 8UCHOBKU w000 BUEYEHHA Yici npobaeMu ma OKpecieHo NepcneKmusy NOOAILUUX 00CTIONCEHb GUKIAOAHHS AH2NTICLKOT MOBU Y
6azamopisnesux pynax y 3axaadax euwoi ocgimu. Ilodano 6Gibnioepaghiunuii cnucox.
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CHALLENGES OF TEACHING MULTILEVEL ESP CLASSES

The article aims to highlight the problem of teaching English for Specific Purposes (ESP) in multilevel classes in which students
demonstrate different levels of language proficiency. This situation is widely recognised as one of the most demanding challenges in
contemporary language education and one that ESP teachers in technical higher educational institutions encounter regularly. The studies of
different ESP tutors and the researcher’s experience are analysed, as well as scientific sources on this issue, and a conclusion is made about
the high level of teachers’ interest in the introduction of modern strategies that can be used to promote success in multilevel classes.
Insufficient coverage of this problem is revealed despite the urgency of the issue. The article discusses the key factors that give rise to
proficiency differences within a single class, including differences in learning styles, motivation, prior educational experience, and cultural
background. The main problems faced by ESP teachers in multilevel settings are described: maintaining classroom discipline when learners
complete tasks at different rates, difficulty in sustaining motivation and interest across proficiency levels, inflexibility of standard teaching
materials designed for uniform groups, limited capacity for monitoring individual progress, and unequal participation, whereby more
proficient students tend to dominate classroom interaction. The benefits and peculiarities of teaching English in multilevel classes are also
examined. It is noted that such classes, when managed effectively, constitute a rich source of diverse knowledge and experience, encourage
creativity and innovation in teaching practice, and create conditions for mutual learning among students. A variety of effective strategies and
methods that can be successfully applied in the process of English language teaching in mixed ability groups have been identified. These
include conducting systematic needs assessments, creating a supportive and inclusive learning environment, implementing flexible grouping
and varied interaction patterns, maintaining appropriate lesson pacing, and promoting collaborative learning activities. Specific examples of
practical strategies and methods are given, including needs assessment procedures, pair and group work, peer collaboration tasks, and
differentiated materials design. Generalised conclusions concerning the study of this issue are made, and prospects for further research into
teaching English in multilevel classes in higher educational institutions are outlined. A bibliographic list is provided.

Key words: English for Specific Purposes (ESP), multilevel classes, classroom management, differentiated instruction, needs analysis.

Problem statement and relevance of the study. Analysis of recent research and publications.
One of the biggest challenges of the ESP teacher is Despite the importance of the problem mentioned above,
working with so-called mixed-ability classes. Multilevel the analysis of native scientific and methodological
or mixed-ability class usually refers to the differences that literature of researches (Ur P., Hess N., Harmer J.,
exist in a group in terms of different levels of language Hutchinson T., Waters A., Jordan R. R., Lightbown P.,
proficiency. The differences which cause problems in Scrivener J., Wenden A., Rubin J., Spada N.) has shown
these classes are in language learning ability, learning that there is a lack of scientific works devoted to
experience, mother tongue, cultural background, preferred investigation of strategies and methods that can be
learning style, motivation and others. Even though successfully applied in the process of teaching ESP in
students are grouped according to their placement test mixed-ability groups. Taking into consideration the
scores, their progress rates are bound to be at different deficiency of system development of methods and
levels. Due to the mentioned differences students react to approaches to teaching ESP in mixed-ability classes, the
the teaching material and teaching methods individually. following article is focused on studying all sorts of
It is difficult to find activities that involve all the students possible solutions of the problem arising from the
without some getting bored and others being confused, necessity to teach ESP in mixed-ability groups and
insecure or discouraged. Weaker students not being able suggest the most effective strategies and methods in ESP
to follow the pace, to understand information or to course.
express their ideas and stronger students not being Aim of the study. According to the purposes we
tolerant to them may result in classroom management have defined the following tasks to analyse:
problems. Thus, teachers need to have a range of
strategies for managing mixed ability classes [1].
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e identifying factors and problems associated with
teaching English for specific purposes in mixed-ability
classes;

e clarifying the benefits and peculiarities of
teaching ESP in mixed-ability classes;

e analysing and suggesting useful strategies and
activities that are important in technical classroom.

Main content of the study. It seems fair to suggest
that this issue is of top priority as students tend to come
from different learning backgrounds, they may differ
significantly in the speed of acquiring knowledge,
motivation, learning styles, etc. [2]. There are many
factors that influence the characteristics of the learners
that make up one single class. Some of these factors
include: age or maturity, intelligence, language aptitude,
language levels, mother tongue, learner autonomy and
attitude towards the subject. And teachers may feel
frustrated by the challenges they face in their mixed
ability classrooms and may not know how to create
successful learning and teaching environments that meet
the needs of all learners in a single class. Hutchinson T.
states that the biggest stumbling block to effective mixed
ability teaching would seem to be teacher attitude.
Teachers lack the knowledge of strategies to use in the
classroom for a wide range of ability. Teachers who are
familiar with the different abilities and needs of their
learners and use mixed ability teaching strategies
effectively are much better equipped to meet the diverse
learning needs of their learners [3].

According to Ur, some of the challenges teachers of
mixed ability classes may face include [7]:

Discipline — Teachers may find mixed ability classes
are chaotic or difficult to control. Discipline problems
occur when learners lose concentration, get bored, or
behave in a disruptive manner. Some reasons why mixed
ability classes may be more difficult to control may be
because different learners may find the subject matter
easier or more difficult to grasp, weaker learners may
require more assistance from the teacher, or more
advanced learners may dominate aspects of the lessons.

Interest — Learners may differ in their learning
styles, motivation and interests. Teachers of mixed ability
classes may find it difficult to provide content and
activities that are motivating and interesting to all learners
in a class.

Materials — Materials are usually rigidly aimed at a
certain kind of learner and may not offer teachers options
or flexibility.

Individual awareness — Teachers may find it
difficult to get to know and follow the progress of all
learners. In classes where there are many differences,
teachers are not able to devote time and attention equally
to all learners.

Participation — In mixed ability classes, more
advanced learners tend to participate more actively than
weaker learners. Lack of participation or attention from
the teacher, may further affect weaker learners
proficiency in the subject.

In the ESP multilevel classroom the role of the
teacher is varied and involves several key responsibilities.
One of the most important responsibilities of the teacher
is to conduct needs analysis to identify the specific
language needs of the learners. Needs analysis should
take into account the learners' professional field, level of
proficiency, and language goals. Ongoing needs
assessments may include standardised tests and
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alternative assessments, one-on-one interviews with
learners, group discussions, and learner observations [6].
Based on the needs analysis, the teacher should develop
and adapt materials that are relevant to the learners' needs
and level of proficiency. In addition to developing and
adapting materials, the teacher adopts a communicative
approach to teaching. This approach emphasises the use
of language in real-life situations and helps learners
develop their communication skills. The teacher provides
opportunities for learners to practice using the language in
authentic contexts, such as role-plays, discussions, and
simulations. Another important responsibility of the
teacher is to provide targeted and constructive feedback
and correction. Feedback should be given in a timely and
specific manner, highlighting areas of strength and areas
for improvement. The teacher also encourages self-
reflection and self-evaluation, helping learners develop
autonomy and self-directed learning skills. Language
needs analysis in multilevel ESP classroom is of great
importance for several reasons: ESP focuses on the
specific language skills and knowledge required for a
particular field, profession, or context. Needs analysis
helps instructors identify and prioritise the language needs
of the students with mixed abilities within that specific
context. This ensures that instruction is relevant and
directly addresses the skills and knowledge required for
their future job or academic endeavours. When learners
perceive that the content of their language lessons directly
relates to their professional or academic goals, they are
more motivated to engage in the learning process. Needs
analysis ensures that instruction is tailored to their needs,
making the content more meaningful and motivating.

Let us consider some of the common strategies
teachers can follow to promote success in their multilevel
classes.

Supportive learning environment. It is important to
create a supportive learning environment in the
classroom, where learners feel confident and able to
perform to the best of their ability. Creating a supportive
learning environment in a multilevel class requires the
teacher to be flexible, perceptive, and deliberate in
organizing the learning process. In such classroom,
students with varying levels of knowledge and ability
must feel safe, unafraid of making mistakes, and
confident that their efforts are valued regardless of the
outcome. The teacher plays a crucial role in fostering an
atmosphere of mutual respect and collaboration:
differentiated tasks allow each student to work at an
appropriate level of difficulty, while pair and group work
give stronger learners the opportunity to consolidate their
knowledge by supporting others and provide less
confident students with the chance to receive peer
assistance.

It is equally important to incorporate formative
assessment and regular feedback so that every student
understands their progress and has a clear sense of how to
improve further. When each member of the class feels
valued and can recognise their own development, a
genuine culture of learning emerges — one in which
diversity in proficiency levels becomes not an obstacle
but a valuable resource for the development of the entire
group.

Classroom  management.  Effective classroom
management in a multilevel class is one of the most
challenging yet essential skills a teacher must develop, as
it directly determines how smoothly and productively the
lesson proceeds for every student. Since learners in such
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classes differ significantly in their language proficiency,
pace of work, and prior knowledge, the teacher must
establish clear routines and consistent expectations from
the very beginning so that students at all levels
understand what is required of them at each stage of the
lesson.

Strategic seating arrangements can help minimize
disruption and encourage peer support while also making
it easier for the teacher to circulate around the classroom
and address individual needs. Providing early finishers
with meaningful extension tasks prevents off-task
behaviour and keeps more advanced learners engaged,
whereas tiered instructions and visual prompts help
lower-level students remain on task without requiring
constant individual attention from the teacher.

Transitions between activities must also be carefully
planned and clearly signaled, as multilevel classes are
particularly vulnerable to losing momentum during
unstructured moments. Classroom management
techniques include praise and encouragement, using the
board effectively and managing learning activities by
giving good instructions, asking concept checking
questions, using pair and group work, setting time limits,
monitoring the activity and including feedback on the
activity.

Learning to learn. Learning to learn often referred
to as learner autonomy or metacognitive awareness is a
particularly valuable skill in a multilevel class, where
students cannot always rely on the teacher to address their
individual needs at every moment. When learners develop
the ability to reflect on their own strengths and
weaknesses, set realistic goals, and select appropriate
strategies for acquiring new language skills, they become
active participants in their own learning process rather
than passive recipients of instruction.

Variety. Incorporating variety into a multilevel class
is a fundamental pedagogical necessity that ensures every
student, regardless of their proficiency level, has a
meaningful opportunity to participate and succeed. When
a teacher relies on a single method or type of activity,
only one segment of the class is likely to benefit fully,
while others may remain either overwhelmed or
insufficiently challenged. Deliberately varying task types,
interaction patterns, and instructional materials creates
multiple entry points to the same content, allowing each
learner to engage with it in a way that corresponds to their
current level of ability.

A well-planned lesson may move from a whole-
class discussion to individualised tiered tasks and then to
collaborative pair or group work, with each stage
designed to be both accessible and appropriately
challenging for learners at different proficiency levels.
Variety in instructional resources is equally important:
authentic texts, audio materials, and visual aids not only
accommodate different learning styles but also expose
students to language used in a variety of contexts.

Grouping. Teachers should use a range of
interaction patterns in class: work in groups, pairs and
individually. Groupings must be changed often, thereby
giving learners an opportunity to work with different
learners.

Pace. Teachers must be mindful of the pace of their
lessons. Teaching a class too slowly or too quickly may
lead to boredom or frustration. A teacher must be aware
of his/her learners’ abilities and pitch the pace of the
lesson accordingly.
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Collaboration. Getting learners to work together and
cooperating has a number of benefits for the learners and
teacher. Learners develop their learner autonomy and
learn from their peers, rather than always being reliant on
the teacher. Learners who collaborate on tasks learn how
to compromise, negotiate meaning and develop self-
evaluation skills. Collaboration tasks can involve project
work as well as pair or group activities [3].

Conclusions and prospects for further research.
In conclusion, it needs to be pointed out that in spite of
the fact that the problem of teaching ESP in mixed-ability
group tends to be one of the biggest and the most
challenging teaching problems, it can still be successfully
solved by applying strategies described above.

On the basis of the literary sources studied it should
be noted that the English language teacher dealing with a
mixed-ability class has a number of advantages. Mixed
ability classes provide a rich pool of human resources [4].
Learners come to class with different knowledge,
experiences, opinions, ideas and interests which can be
drawn on to provide interesting, varied student-centered
lessons [3]. Such diverse classes are interesting to teach
and provide greater opportunity for innovation and
creativity. There is ‘educational value’ in mixed ability
classrooms, as through their interaction, students can help
and learn from each other [4]. Mixed ability classes in
ESP course provide opportunity for teachers to develop
themselves professionally, as teachers need to adopt a
problem solving approach to the difficulties they face and
experiment with a range of teaching approaches.
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KPUTEPII, NOKA3SHMKHU TA PIBHI COPMOBAHOCTI ThIOTOPCbKOI KOMINIETEHTHOCTI
BUYMTEJIIB 3AKJIAZY 3ATAJIbHOI CEPE/IHBOI OCBITHU

Y cmammi uceimneno pesynvmamu meopemuuno2o 00Caiodcen s npodaemu JiaeHOCMUKYU MblIOMOPCLKOI KOMNEeMeHMHOCMI 64umennis
3axnady 3aeanvhoi cepeonvoi oceimu (33CO). Akmyanvnicms nopyuieno2o numanns 3ymoenena peanizayieio xonyenyii Hoegoi' ykpaincvioi
WKONU, SIKA BU3HAYAC [HOUGIOYANI3AYIl0 MA OPIEHMAyilo HA NOMpebU KOICHO2O YUHs NPIOPUMEMOM OCGIMHbLO2O NPOYecy, d MAKONUC
3POCMANHAM HAYKOB020 iHmepecy 00 MblOMOpPCbKo20 NiOX00y AK [HCMPYMeHmA CYNpo8oody THOUSIOYANbHOI 0CGIMHbLOI MPAEKMOpIi YuHL.
Memoto cmammi € usHauenHs, meopemuyne OOIPYHMYSAHHA Ui ONUC Kpumepiis, NOKA3HUKIE Ma pIiGHI8 CopMosaHocmi mbiomopCcoKoi
komnemenmuocmi euumenie 33CO. YV x00i 0ocniodicenns BUKOPUCAHO MEMOOU MeOPemuyHo20 aHANi3y, CUHMe3y, NOPIGHAHMA U
Y3a2anbHeHHs HAYK0Goi aimepamypu 3 npobiem OiacHOCMUKU MbIOMOPCbKOI Komnemenmuocmi nedazoza. Aemopom 06IpyHmMOSaHo
O0OYINbHICIb  BUOKDEMIEHHSI YOMUPLOX B3AEMONO8 A3AHUX Kpumepiis, AKi 6i0n06ioarms cmpyKmypHum KOMHOHEHMAM MbIOMOPCLKOi
KOMNEMEHMHOCMI:  MOMUBAYIUHO20 — (MOMUBAYIUHO-YIHHICHULL KOMNOHEHM), KOSHIMUBHO20 — (KOZHIMUBHO-3MICMOBULL),  OILIbHICHO20
(onepayitino-disibHicHuil) ma peghiekcusHo2o (ocobucmicHo-pegpuexcusHuil). /[0 KOHCHO20 3 KpUmepiie 8U3HAYEHO cucmemy NOKA3HUKIE, o
OXONMIOMb  YIHHICHI OpIEHMUPU, MeopemuyHi 3HAHHA, NPAKMUYHI BMIHHS Ma pe@reKcuHi 30amHocmi Guumenss 3 MblOMOPCLKOK
KOMNEMeHmMHICIIO; 3a2al0M CQOPMYTbOBAHO OeCsAmb OIidZHOCIMOSAHUX NOKAHUKIG. YCMAaHOG1eHO ma 3MICMOBHO ORUCAHO MPU DiBHI
chopMOBAHOCII MBIOMOPCHKOI KOMHEMEeHMHOCHI nedazo2a. HU3bKutl (penpooyKmueruii), 0oCmamuiti (PeKOHCMPYKMUBHULL) Ma 6UCOKULL
(meopuuil), a Maxodic HAOAHO 0eMAIbHY XAPAKMEPUCMUKY KOXHCHO20 Pi6Hs 3a écima kpumepiamu. Haykosa nosusna docniodicenns noisteac 8
momy, wjo enepute po3pooieHo KpumepiantbHo-pieHegy Mooelb mblomopceKoi komnemenmuocmi came 015 npakmukyiouux euumenie 33CO (a
He MauOymuix nedaeocig), AKa paAxoeye cheyuiKy peanizayii mvOMOPcLKO20 NiOX0dy 0e3n0cepedHbo 6 YPOUHIl  OIisAIbHOCHI.
3anpononosana modenv modice cy2ysamu meopemuKo-uemoooi02iuHoI0 0CHOB0IO 015l pO3POONIEHHA 0iAeHOCIMUYHO20 THCMPYMEeHMapilo ma
00IPYHMYBANHS NEOA2OSTUHUX YMO8 (POpMY6anHs mulomopcbkoi komnemenmuocmi guumenie 33CO @ cucmemi besnepepsnoi npogeciiinoi
oceimu.

Knrouoei cnosa: mviomop, mvlomopcobka KoMnemeHmuicmo, Kpumepii cghopmo8anocmi molomopcbkoi KOMREeMeHmHOCH, NOKAZHUKU
chopmosarocmi meloMOPCHLKOI KOMNEMeHmHOCmi, pPIgHI cPOPMOBAHOCMI MBIOMOPCHKOI KOMREMEHMHOCI, 84umelb 3aKiady 3a2anbHoi
cepedHboi ocsimu, THOUBIYani3ayis HAGYAHHS, THOUBIOYAIbHA OCBIMHS MPAEKMOPI.
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CRITERIA, INDICATORS AND LEVELS OF TUTORING COMPETENCE FORMATION
OF SECONDARY SCHOOL TEACHERS

The article presents the results of a theoretical study addressing the problem of diagnosing the tutoring competence of teachers in
general secondary education institutions (GSEIls). The relevance of the issue stems from the implementation of the New Ukrainian School
concept, which establishes individualisation and a focus on the needs of every student as priorities of the educational process, as well as from
the growing scholarly interest in the tutoring approach as a means of supporting a student’s individual educational trajectory. The purpose of
the article is to identify, theoretically substantiate, and describe the criteria, indicators, and levels of tutoring competence formation among
GSEI teachers. The study employs methods of theoretical analysis, synthesis, comparison, and generalisation of scientific literature on the
diagnostics of teachers’ tutoring competence. The author substantiates the expediency of distinguishing four interrelated criteria that
correspond to the structural components of tutoring competence: the motivational criterion (motivational-value component), the cognitive
criterion (cognitive-content component), the activity-based criterion (operational-activity component), and the reflective criterion (personal-
reflective component). For each criterion, a system of indicators has been developed, encompassing the value orientations, theoretical
knowledge, practical skills, and reflective abilities of a teacher possessing tutoring competence, in total, ten diagnosable indicators have been
Sformulated. Three levels of tutoring competence formation have been established and substantively described: low (reproductive), sufficient
(reconstructive), and high (creative); a detailed characterisation of each level across all criteria is provided. The scientific novelty of the
research lies in the fact that, for the first time, a criteria-and-levels model of tutoring competence has been developed specifically for in-
service GSEI teachers (rather than pre-service teachers), taking into account the specifics of implementing the tutoring approach directly
within lesson-based activities. The proposed model may serve as a theoretical and methodological foundation for designing diagnostic tools
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