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МЕТОДОЛОГІЧНІ ЗАСАДИ ФОРМУВАННЯ ВИКОНАВСЬКОЇ АВТОНОМІЇ СТУДЕНТІВ-БАКАЛАВРІВ 
МУЗИЧНОГО МИСТЕЦТВА У ПРОЦЕСІ ВОКАЛЬНО-ХОРОВОЇ ПІДГОТОВКИ 

 

У статті здійснено теоретичне обґрунтування сутності виконавської автономії майбутніх бакалаврів музичного 
мистецтва та визначено методологічні засади її формування у процесі вокально-хорової підготовки.  

Виконавська автономія визнається необхідною передумовою професійного становлення студентів бакалаврату в галузі 
музичної освіти як самостійної, рефлексивної та творчо активної особистості, здатної до ефективного здійснення вокально-
хорової практики та організації художньо-освітнього процесу. 

Мета статті – теоретичне обґрунтування виконавської автономії як інтегративної професійної якості майбутніх 
бакалаврів музичного мистецтва та визначення методологічних засад її формування у процесі вокально-хорової підготовки. 

На основі аналізу українських і зарубіжних наукових джерел уточнено сутність поняття автономії як здатності 
особистості до самостійного визначення цілей, прийняття рішень та регуляції власної діяльності на засадах внутрішньої 
мотивації, ціннісних орієнтацій і професійного досвіду.  

Визначено специфіку прояву виконавської автономії у диригентсько-хоровій діяльності, яка полягає у поєднанні індивідуально-
виконавських і колективно-комунікативних форм музичної взаємодії, необхідності узгодження власної інтерпретаційної позиції з 
художнім задумом твору, а також здатності до організації й керування колективним виконавським процесом. 

Обґрунтовано методологічні засади формування виконавської автономії, що ґрунтуються на системно-інтегративному, 
рефлексивному, синергійному, самопроєктувальному та інноваційно-творчому підходах, які у взаємодії забезпечують цілісність, 
динамічність і особистісну спрямованість професійного становлення майбутнього фахівця. Окреслено систему педагогічних 
принципів, що конкретизують зазначені підходи у практиці вокально-хорової підготовки та сприяють переходу від зовнішньо 
керованого навчання до самостійної, рефлексивно організованої виконавської діяльності. 

Ключові слова: виконавська автономія; вокально-хорова підготовка; майбутній бакалавр музичного мистецтва; 
інтерпретаційна діяльність; рефлексія; саморегуляція; методологічні підходи; музична освіта. 



НАУКОВІ ЗАПИСКИ Серія: Педагогічні науки Випуск 223 

 

672 

CHEN Xiaoyu – 
PhD student at the Department of Music Art and  
Choreography State institution «South Ukrainian  
National Pedagogical University named after K. D. Ushynsky» 
ORCID: https://orcid.org/0009-0000-8807-7579 
e-mail: henxuaoyuua@icloud.com 
 

METHODOLOGICAL FOUNDATIONS OF FORMING PERFORMING AUTONOMY OF BACHELOR’S 
STUDENTS OF MUSIC IN THE PROCESS OF VOCAL AND CHORAL TRAINING 

 

The article provides a theoretical substantiation of the essence of performing autonomy of Bachelor’s students of music and identifies 
the methodological foundations for its formation in the process of vocal and choral training. 

Performing autonomy is regarded as a necessary precondition for the professional development of undergraduate students in music 
education as independent, reflective, and creatively active individuals capable of effectively engaging in vocal and choral practice and 
organising the artistic and educational process. 

The aim of the article is to provide a theoretical substantiation of performing autonomy as an integrative professional quality of 
Bachelor’s students of music and to determine the methodological foundations for its formation in the process of vocal and choral training. 

Based on the analysis of Ukrainian and international scholarly sources, the essence of autonomy has been clarified as the individual’s 
ability to independently set goals, make decisions, and regulate their own activity on the basis of intrinsic motivation, value orientations, and 
professional experience. 

The specific features of performing autonomy in conducting and choral activity are defined. These include the combination of 
individual performing and collective communicative forms of musical interaction, the need to coordinate one’s own interpretative position 
with the artistic concept of the work, as well as the ability to organize and manage the collective performing process. 

The methodological foundations for forming performing autonomy are substantiated. They are based on systemic-integrative, reflective, 
synergetic, self-projecting, and innovative-creative approaches, which in their interaction ensure the integrity, dynamism, and personal 
orientation of the professional development of a Bachelor’s student of music as a future specialist. A system of pedagogical principles is 
outlined, specifying these approaches in the practice of vocal and choral training and facilitating the transition from externally guided 
learning to independent, reflectively organized performing activity. 

Key words: performing autonomy; vocal and choral training; Bachelor’s student of music; interpretative activity; reflection; self-
regulation; methodological approaches; music education. 

 

Problem Statement and Justification of the 
Relevance of the Issue. The relevance of developing 
performing autonomy in future Bachelor’s students of 
music is determined by the growing societal demand for 
professionals who are capable not only of carrying out 
high-quality music-pedagogical activity, but also of 
demonstrating mature performance skills, artistic and 
interpretative independence, and the ability to exert a 
communicative and personal influence on listeners’ 
perception. 

The development of future Bachelor’s students’ 
capacity for vocal and choral activity, as well as for 
leading choral ensembles, constitutes an important aspect 
of their comprehensive professional training, since choral 
art occupies a significant place in the cultural life of 
society. Its popularity is largely determined by its 
accessibility both to listeners and to participants in choral 
groups – singers of different age categories and levels of 
musical education. This explains the considerable poten-
tial of vocal and choral practice in shaping individuals’ 
spiritual values, enriching their artistic outlook, refining 
their aesthetic taste, developing their emotional 
intelligence, and fostering their ability to perceive deeply 
the artistic ideas embodied in musical works. 

In this context, the future Bachelor’s student of 
music appears not only as a transmitter of musical 
knowledge and performance skills, but also as a bearer of 
artistic and pedagogical culture, capable of independently 
interpreting a musical work, making well-grounded 
interpretative decisions, organising students’ vocal and 
choral activity, and directing it towards their personal, 
spiritual, and creative development. Therefore, 
performing autonomy should be regarded as an important 
professional quality of the future specialist, integrating 
vocal and technical preparedness, choral conducting 
competence, reflexivity, artistic thinking, communicative 
openness, and the capacity for creative self-realisation. 

Analysis of Recent Research and Publications. 
The issue of autonomy in learning and professional 

activity has been addressed in the works of Ukrainian 
scholars, in particular O. Humankova and O. Mykhailova 
[3], T. Severina [9], and I. Chyzhykova and A. Tokarieva 
[11], who consider autonomy as an individual’s ability to 
organise independent activity and take responsibility for 
its outcomes. 

The importance of achieving autonomy is also 
emphasised within the framework of self-determination 
theory, where autonomy, alongside competence and 
social relatedness, is interpreted as one of the basic 
psychological needs of the individual [14]. From this 
perspective, autonomy is an indispensable condition for 
full-fledged personal development, since it ensures the 
ability to act not under external pressure, but on the basis 
of consciously accepted goals and the capacity for self-
organisation. 

In the training of Bachelor’s students of music, not 
only the general capacity for autonomous learning activity 
becomes important, but also its specific form – 
performing autonomy. Its presence is associated with the 
ability to independently analyse and study the musical 
text of a work, develop and implement one’s own 
interpretative version, adopt a reflective, controlling and 
evaluative attitude towards one’s performance actions and 
their self-correction, master the skills of emotional and 
volitional self-regulation, and develop professional 
leadership qualities as necessary components of vocal and 
choral practice [20]. 

In this sense, the formation of autonomy in the 
subjects of vocal and choral training correlates with the 
concept of self-regulated learning, the key components of 
which are planning, monitoring, and evaluation of one’s 
own activity [21], as well as with studies of reflective and 
corrective strategies aimed at achieving a high level of 
performance and creative effectiveness [12; 13]. 

In Ukrainian music-pedagogical research, this issue 
is revealed through the categories of creative activity, 
individualisation, and subjectivity of performance 
activity, which creates a basis for understanding the 
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performing autonomy of Bachelor’s students of music [1; 
6; 8]. 

The works of V. Antoniuk, N. Koehn, O. Oleksiuk, 
H. Padalka and other researchers emphasise that, in the 
process of acquiring knowledge and performance skills, 
music students should become aware of themselves as 
active subjects of their own professional development, 
understand the dynamics of mastering performance skills 
and the prospects for their implementation in future 
practice and continuous creative self-improvement [1; 4; 
5; 7]. For this purpose, it is advisable to transform 
educational methods by shifting the emphasis from 
learning under the direct guidance of the teacher to the 
organisation of independent creative inquiry aimed at 
forming one’s own artistic identity, responsibility for 
achieving creative goals, and self-projecting professional 
growth [2; 6]. 

The Aim of the Article. The aim of the article is to 
provide a theoretical substantiation of performing 
autonomy as an integrative professional quality of 
Bachelor’s students of music and to determine the 
methodological foundations for its formation in the 
process of vocal and choral training. 

The scientific novelty of the article lies in clarifying 
the essence of performing autonomy of Bachelor’s stu-
dents of music as an integrative professional quality that 
combines motivational and value-based self-deter-
mination, interpretative independence, reflexive and self-
regulatory capacity, and responsibility for artistic and 
pedagogical outcomes. 

The practical significance of the study lies in the 
possibility of using the substantiated methodological 
approaches and pedagogical principles in organising 
vocal and choral, conducting, and independent creative 
work of Bachelor’s students of music 

The objectives of the article are: 
– to clarify the essence of performing autonomy of 

Bachelor’s students of music in the context of vocal and 
choral training; 

– to determine the specific features of performing 
autonomy in the conducting and choral activity of 
Bachelor’s students of music; 

– to substantiate methodological approaches to the 
formation of performing autonomy of Bachelor’s students 
of music as future choral conductors; 

– to outline a system of pedagogical principles that 
ensure the implementation of the substantiated 
methodological approaches in the process of forming 
performing autonomy of Bachelor’s students of music in 
vocal and choral training. 

Presentation of the Main Research Material. The 
concept of autonomy in contemporary scientific and 
pedagogical discourse is considered as an individual’s 
ability to independently determine goals, make decisions, 
and regulate their own activity on the basis of internally 
recognised values, knowledge, and experience. Thus, 
autonomy is not limited merely to the independent 
completion of educational tasks, but encompasses 
motivational readiness, the ability to forecast and plan, 
self-management, reflective self-assessment, self-
correction, and the conscious application of optimal 
pedagogical technologies and technological-innovative 
resources in the process of professional self-realisation. 

The essence of autonomy as an important aim of the 
educational process is quite widely represented in 
Ukrainian and international scholarly discourse. However, 
the specific features of the manifestation of performing 

autonomy and the specificity of its formation in future 
musicians in the process of vocal and choral training have 
not yet received sufficient theoretical consideration. 

In the context of vocal and choral pedagogy, 
performing autonomy acquires special significance, since 
the acquisition of vocal and conducting-choral skills 
requires mastery of a broad complex of artistic, 
musicological, and specialised professional knowledge, 
the formation of performance-technical skills, and the 
ability to apply them creatively in musical and 
communicative activity on the basis of motor-bodily, 
musical-auditory, emotional-volitional, and artistic-
semantic self-regulation. 

Certain aspects of autonomy in vocal and choral 
training are considered in studies devoted to the formation 
of independent music-making skills, based on a complex 
of personal and professional achievements, including 
acquired musicological knowledge, auditory experience, 
developed artistic and musical thinking, the ability for 
reflection, self-assessment, and continuous professional 
self-improvement [2; 10]. 

In contemporary studies in the field of music 
education, the concept of autonomy is increasingly 
considered not only as a student’s ability to work 
independently, but as a fundamental professional and 
personal quality that encompasses motivational self-
determination, reflective self-management, and 
interpretative and creative effectiveness. From the 
perspective of self-determination theory, autonomy is 
associated with intrinsic motivation, a sense of agency, 
and the ability to act on the basis of consciously accepted 
goals. In music education, this position is specified in 
studies that demonstrate the significance of facilitative 
pedagogical support based on the principles of autonomy-
supportive teaching and its contribution to increasing 
motivation, engagement, and awareness in musical 
practice [13; 14]. 

Thus, in the professional dimension, autonomy is 
specified as an integral professional quality manifested in 
the ability to make independent decisions within the 
chosen activity, to search for and select methods of action 
in a conscious and responsible way, to reflectively 
evaluate one’s effectiveness, and to strive for continuous 
self-development and self-improvement. A person who 
has achieved professional autonomy, alongside 
possessing a certain body of knowledge and skills, is 
characterised by developed professional thinking, the 
ability to act in conditions of variability and uncertainty, 
to take responsibility for the results of their own activity, 
and to correct their actions in a timely manner on the 
basis of analysis of the achieved result. 

As G. López-Íñiguez and D. Bennett note, it is 
important to take into account that autonomy does not 
mean the subject’s isolation from external influences or 
complete independence from the educational, 
professional, or cultural environment. On the contrary, it 
presupposes an active and responsible position of the 
individual in interaction with this environment, the ability 
to critically comprehend the proposed models, norms, and 
requirements, to accept, transform, or creatively apply 
them in accordance with specific tasks of activity. 
Therefore, as the researchers rightly argue, musicians’ 
autonomy develops through educational experience that 
encourages reflection, action, and responsibility for the 
quality of one’s learning actions [17]. 

In the sphere of musical art, the autonomy of the 
specialist acquires particular specificity, determined by 
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the artistic and creative nature of musical performance. 
The autonomy of a specialist musician is manifested in 
the ability to independently comprehend a musical work, 
to form an artistically convincing interpretative concept, 
to exercise auditory, bodily-performative, and artistic-
semantic self-control, and to correlate one’s own 
performance decisions with the genre and stylistic 
features of the work, the author’s text, the historical and 
cultural context, and the performing tradition. From this 
perspective, the musician’s autonomy is not an absolute 
freedom of arbitrary interpretation of musical material, 
but culturally conditioned and professionally responsible 
independence realised within the artistic logic of the work 
and the norms of musical, including performing, style. 

In the structure of professional training of future 
specialists in musical art, one of the important 
manifestations of autonomy is its achievement in 
performance and interpretative activity. In this context, 
performing autonomy reflects the ability for independent, 
reflectively regulated, and artistically grounded 
interpretation of the figurative and semantic content of 
musical works in accordance with their genre and 
stylistic, intonational, and structural characteristics. 
Within the increasing attention to autonomous learning, 
its achievement is considered as an integral result of the 
interaction between reflective awareness, the ability for 
independent cognitive and creative activity, and the 
development of professional competences necessary for 
full-fledged conducting and choral activity. Thus, it is 
necessary to take into account the complex individual and 
collective nature of conducting and choral activity, the 
dichotomy of which lies in the fact that the specialist must 
convey their own creative intentions through the 
performance of the choral ensemble. 

Particularly important is the achievement of 
interpretative autonomy by future choral conductors, 
which is based on the ability to independently construct 
the artistic concept of a choral work and to correlate their 
individual vision both with the composer’s text and 
relevant stylistic norms, and with the communicative and 
creative situation that arises during rehearsals and concert 
performances. Thus, a future choral conductor must be 
able to independently analyse the score, freely navigate 
the intonational features of all choral parts and reproduce 
them vocally, identify intonational, timbral, ensemble, 
dynamic, and articulatory challenges for the choir, predict 
possible difficulties in their realisation, organise the 
rehearsal process, evaluate the quality of choral sound, 
and promptly adjust it in accordance with the artistic goal. 

Studies by K. Fujimoto, Y. Uesaka, G. López-
Íñiguez, and G. McPherson emphasise that the deve-
lopment of interpretative autonomy is either facilitated or 
hindered by the nature of pedagogical interaction, specific 
learning experiences, and the degree of freedom granted 
to the student in the process of working on repertoire [16; 
17; 18]. Its manifestation enables the specialist to 
convincingly substantiate and implement their artistic 
intentions in conducting practice with choir singers and, 
when necessary, with the accompanist, as well as to 
demonstrate performing will and achieve artistic 
suggestiveness in concert performance [4; 15]. 

Thus, in the context of choral conducting training of 
Bachelor’s students of music, performing autonomy 
should be interpreted as an integrative professional 
quality that combines motivational and value-based self-
determination, responsibility for artistic and pedagogical 
outcomes, interpretative independence, reflexive and self-

regulatory capacity in managing one’s performance 
activity, and the ability for creative interaction both with 
participants in the musical performance process and with 
the audience. 

The formation of performing autonomy of 
Bachelor’s students of music in the process of vocal and 
choral training should be based on a solid methodological 
foundation. Its key components include the integration of 
systemic-integrative, synergetic, self-projecting, reflec-
tive, and innovative-creative approaches, the interaction 
of which ensures the integrity, dynamism, and personal 
orientation of the professional development of the modern 
specialist. 

The significance of the systemic-integrative 
approach lies in the fact that performing autonomy is 
considered as a complex integrative formation that 
emerges through the interaction and interpenetration of 
different components of professional training–vocal-
phonatory, conducting and choral, interpretative, 
communicative, reflective, and pedagogical. This 
approach makes it possible not only to define the structure 
of the phenomenon but also to substantiate the 
mechanisms of its formation as a result of integrating 
various types of musical performance and pedagogical 
activity [1; 7; 15; 19]. 

The reflective approach plays a key role in the 
formation of performing autonomy, as it ensures the 
student’s awareness of their own activity, its results, and 
ways of improvement. In contemporary research in music 
education, reflection is considered a central mechanism of 
self-regulated learning, ensuring the cyclical model of 
“planning – performance – evaluation” and contributing 
to the development of interpretative independence [18; 
21]. 

Reflective awareness acts as an internal analytical 
and cognitive-evaluative mechanism that enables the 
student to analyse their own performance actions, 
compare them with artistic goals, identify the causes of 
difficulties, and determine ways of further correction. In 
this sense, the reflective approach ensures the transition 
from external teacher evaluation to internal self-control 
and self-regulation of performance activity [18; 21]. 

The synergetic approach emphasises that autonomy 
is formed not as an individually isolated quality, but as 
the result of open interaction among personal, social, and 
communicative-pedagogical factors. In vocal and choral 
training, this involves the interaction of Bachelor’s 
students of music with the teacher, accompanist, choir, 
musical text, and audience, as well as the gradual 
expansion of opportunities for creative choice in solving 
interpretative and performance tasks [4; 13; 15]. 

The self-projecting approach determines the 
student’s orientation towards the conscious construction 
of their own trajectory of professional development. Its 
integrated nature is manifested in the combination of 
various types of activity – educational, cognitive, 
transformative, communicative, and creative. In the 
process of vocal and choral training, self-projecting 
activity contributes to the growth of cognitive engage-
ment, the formation of a research-oriented type of thin-
king, and the development of analytical, prognostic, and 
organisational functions of professional activity [6; 21]. 

Moreover, project-based activity has not only a 
developmental but also a constructive and organisational 
function, involving purposeful planning, defining 
expected outcomes, selecting means for achieving them, 
and presenting the created product. Participants in project 
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activity master integrated and variable forms of creative 
activity, learn to work systematically, solve complex 
tasks, interact with others, take responsibility for 
outcomes, and use innovative information and 
communication technologies [6; 12]. 

The value of the innovative-creative approach lies in 
its ability to integrate modern pedagogical technologies, 
including problem-based and research-oriented methods, 
modelling of performance situations, and the effective use 
of digital tools [12]. These create conditions for 
independent decision-making in a variable educational 
environment. 

Among the most commonly used tools are: 
– audio and video recording of performance 

followed by reflective analysis; 
– acoustic and intonation analysis software 

(spectrograms with visualisation of sound quality); 
– digital notation software and interactive scores for 

comprehensive study of choral works; 
– online platforms for distance interaction and 

collective music-making; 
– neuro-oriented digital programmes designed to 

train rhythm, intonation, musical memory, and provide 
reflective feedback. 

Thus, digital tools facilitate self-control and self-
correction, enable learning at an individual pace, support 
the construction of individual professional development 
trajectories, and activate students’ creative agency, their 
ability to independently develop artistic concepts and 
justify interpretative decisions [12; 18]. 

The system of pedagogical principles includes: 
– interdisciplinary coordination; 
– multimodality of pedagogical influence; 
– stage-concentric organisation of independent 

work; 
– integration of individual and collective activity; 
– reflective cyclicity; 
– autonomy-supportive teaching; 
– artistic-semantic dominance; 
– subjectivity of performance activity. 
Conclusions and Prospects for Further Research. 

Thus, performing autonomy of Bachelor’s students of 
music in the process of vocal and choral training is an 
integrative professional quality that combines 
independence of artistic thinking, interpretative maturity, 
reflexivity, responsibility, and the capacity for continuous 
self-improvement. 

Its formation requires a comprehensive metho-
dological framework integrating systemic, reflective, 
synergetic, self-projecting, and innovative approaches. 

Further research should focus on substantiating 
pedagogical conditions for the development of 
performing autonomy in vocal and choral training. 
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