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NMPAKTUKH PO3BUTKY MIKKYJIbTYPHOI KOMYHIKALIIT
Y NIATrOTOBLI ®AXIBHIB I TIOTEHLIAJ MYJIBbTUJIIHI'BAJIBHOT'O ITIAXOAY

Y emammi pozensmymo npaxmuku po3eumxy MidjcKyiemypHoi komyHikayii y npogecitiniti niocomosyi ¢axieyie ma o0TpyHmMosano
NOMeHYian MyIbmuniHe6aIbHO20 NiOX00y 6 THWOMOGHIU 0ceimi. AKmyanbicmy O0CHIONCEHH 3YMOGNIEHA MUM, WO CYYACHA Npogeciiina
OisbHicmy 0edani uacmiute 8i06y6acmvcs ¢ 6a2amoMoOSHOMY U KYIbNYPHO PIZHOPIOHOMY cepedosuwi, Oe paxieeyb mae ne auuie 80100imu
iHO3eMHOI0 MOB0IO, a Ul yMimu inmepnpemygamu KyJIbMypHi CMUCIU, adanmyeamu nogioomieHHs 0o adpecama, OiAMU 6 YMOBAX MOGHOI
acumempii ma 6iOHO6TI06AMU NOPO3YMIHHSA 6 pPA3l KOMYHIKAMUGHUX mpyonowjie. Memolo cmammi € y3a2anbHenHs CYYaCHUX RPAKMuK
PO3GUMKY MIJICKYTbMYPHOT KOMYHIKAyil' y nioeomogyi (axisyie ma GU3HAYEHHs MOJNCIUBOCEL MYTbIMUTIHSBANLHO20 NIOX00Y OJisi OHOGLEHHS
iHwoMo8HOT nidzomosxu. Memooonoeiuny 0cHo8y 00CHONCEHHA CIMAHOBIAMb AHATI3 HAYKOBUX Odcepen, NOPIGHANHA, cucmemamuzayis ma
meopemuune y3a2aibHents. Y cmammi noKa3aHo, w0 MIJCKYIbIYPHA KOMYHIKAYis He (OpMyembes e yepe3 3aC60€EHHs THUOMOBHOT
JIeKCUKY, 2pamMamuku abo munogux npogeciunux oianocie. Bona nompebye pobomu 3 asmenmuunumu mamepiaramu, npogeciunumu
Kelcamu, THMePaKmuGHUMU 3A60AHHAMY, NPOEKMHOIO B3AEMOOIEI0, KOHMEHMHO-MOBHUM IHMESPOBAHUM HAGUAHHAM, MPAHCMOSHUMU
npakmukam, yudposumu pecypcamu ma pe@pexcusHum oyinoeantam. Buokpemneno vomupu 610ku npakmuk: poboma 3 agmeHmuyHUMU
npogeciunumu mamepianamu i Keicamu, inmepaxmusni ma npockmui npaxmuxu, CLIL i mpancmosni npaxmuxu,; yugposi, AI-niompumani
ma pegnexcusno-oyinioganvni npaxmuxy. OOIPYHMOBAHO, WO MYTbMUNIHSBANLHUN NIOXI0 0a€ 3MO2y pO321A0amu pioHy MO8y, [HO3eMHY
MO8y, Npoghecitiny MepMIHON02iI0, MINCHAPOOHI NOHAMMS, Yupposi 3acobu nepeknady i KOMYHIKayil aK 63AEMON08’s3aHi pecypcu
npogecitinoz0 MUCIEHHs Ma MINCKYIbMYPHO20 NOPO3YMIHHA. 3pOONEHO 6UCHOBOK, WO BUKOPUCIAHHA MYTbMUNIHZEANBHO20 NIOX00Y €
Q0YinbHUM O (OPMYBAHHA MOBHOI 2HYUKOCMI, KVAbMYPHOI yymausocmi, 30amuocmi 0o mediayii ma eomoerocmi ¢haxieyie Oismu 6
6a2amomosHOMY npogeciiiHomy cepedosuuyi.
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PRACTICES FOR DEVELOPING INTERCULTURAL COMMUNICATION IN PROFESSIONAL
TRAINING AND THE POTENTIAL OF THE MULTILINGUAL APPROACH

The article examines practices for developing intercultural communication in professional training and substantiates the potential of
the multilingual approach in foreign language education. The relevance of the study is determined by the fact that contemporary professional
activity increasingly takes place in a multilingual and culturally diverse environment, where a specialist is expected not only to use a foreign
language, but also to interpret cultural meanings, adapt messages to the addressee, act under conditions of linguistic asymmetry, and restore
mutual understanding when communication difficulties arise. The purpose of the article is to generalize current practices for developing
intercultural communication in professional training and to identify the possibilities of the multilingual approach for improving foreign
language education. The methodological basis of the study includes the analysis of scholarly sources, comparison, systematization, and
theoretical generalization. The article shows that intercultural communication cannot be developed only through the acquisition of foreign
language vocabulary, grammar, or standard professional dialogues. It requires work with authentic materials, professional cases, interactive
tasks, project-based interaction, content and language integrated learning, translanguaging practices, digital resources, and reflective
assessment. Four groups of practices are identified: work with authentic professional materials and cases; interactive and project-based
practices; CLIL and translanguaging practices; digital, Al-supported, and reflective assessment practices. The article argues that the
multilingual approach makes it possible to consider the native language, a foreign language, professional terminology, international
concepts, digital translation tools, and communication technologies as interconnected resources for professional thinking and intercultural
understanding. It is concluded that the use of the multilingual approach is appropriate for developing linguistic flexibility, cultural sensitivity,
mediation skills, and specialists’ readiness to act in a multilingual professional environment. Such an approach changes the logic of foreign
language training: language diversity is no longer viewed as an obstacle, but as a resource for professional interaction, meaning-making,
and communication flexibility. Further research may focus on designing specific models for integrating multilingual practices into foreign
language training programs for different professional fields and on empirical testing of their effectiveness.

Key words: intercultural communication, multilingual approach, foreign language training, professional training, translanguaging
practices, CLIL, language repertoire, digital technologies, artificial intelligence tools, reflective assessmen.

Problem Statement. Professional training can no different expectations about professional communi-
longer be limited to developing the ability to read cation. Therefore, foreign language training should be
professional texts in a foreign language, conduct a connected not only with formal language accuracy, but
standard dialogue, or use professional terminology. In also with the development of intercultural com-
many fields of work, a specialist interacts with people municative competence. In scholarly literature, this
who have different language experiences, different competence is understood as the ability to interpret
cultural norms, different ways of argumentation, and cultural meanings, compare different positions, criti-
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cally reflect on one’s own views, and act as a mediator
between cultures [4]. In this sense, language is not
only a means of transmitting information. It is also a
tool for professional interaction, social inclusion, and
intercultural understanding [12].

At the same time, there is still a contradiction
between the declared need to develop intercultural
competence and the real content of the educational
process. In many cases, foreign language learning is
focused on vocabulary, grammar, translation of
professional texts, and typical speech situations. These
tasks are necessary, but they do not always prepare
learners for communication in conditions of linguistic
asymmetry, different levels of language proficiency,
cultural ambiguity, and possible misunderstandings.
For this reason, it is necessary to shift the focus from a
narrow understanding of foreign language competence
to the development of a broader communicative
repertoire. This repertoire includes language flexi-
bility, cultural sensitivity, message adaptation, and
readiness for dialogue.

In this regard, the multilingual approach needs
special attention. It allows us to view learners’
language resources as a basis for learning, not as an
obstacle to learning a foreign language. Modern
European approaches to language education emphasize
that plurilingual and pluricultural competence does not
mean the isolated knowledge of several languages. It
means a person’s ability to use their language and
cultural repertoire according to the communication
situation [6]. This idea is important for professional
training because professional communication often
requires comparison of concepts in different
languages, clarification of meanings, translation,
mediation, and explanation of professional positions to
representatives of other cultures. Thus, the relevance
of the study is determined by the need to generalize
practices for developing intercultural communication
in professional training and to define how these
practices can be strengthened by the multilingual
approach.

Analysis of Current Research. The problem of
developing intercultural communication in profes-
sional training is interdisciplinary. It combines issues
of foreign language education, professional communi-
cation, cultural identity, social interaction, and digital
transformation of the educational environment. In the
classical model of M. Byram, intercultural competence
includes knowledge about social groups and their
practices, skills of interpreting and relating cultural
phenomena, the ability to discover new knowledge
about another culture, critical cultural awareness, and
readiness to interact with representatives of other
cultures [4]. This position remains important for
foreign language training because it shifts attention
from formal language proficiency to the ability to act
in intercultural interaction.

Modern studies in language education show that
language is connected with identity, belonging to a
community, social status, access to education, and
professional self-realization. Studies on language shifts
in migrant communities show that learning the
language of the host society supports social integration
and access to professional opportunities. At the same
time, it may be connected with pressure toward
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assimilation and the risk of losing the native language
and cultural identity [1]. For professional training, this
means that foreign language education should not be
based on the displacement of learners’ previous
language experience. On the contrary, this experience
can be used as a resource for a deeper understanding of
cultural differences and for the development of
flexible communicative behaviour.

In this direction, studies on multilingual and
plurilingual education are especially important. The
Common FEuropean Framework of Reference for
Languages explains language competence not as a sum
of separate languages learned independently from each
other, but as a whole repertoire. In this repertoire,
different languages and cultural experiences interact
and can be used according to the communication
situation [6]. This approach is important for profes-
sional training because professional communication
often does not happen through the use of one language
only. It may include translation, explanation of terms,
clarification of meanings, comparison of concepts, use
of international vocabulary, digital communication
tools, and mediation.

Translanguaging pedagogy is close to this
direction. It is developed in the works of O. Garcia, Li
Wei, and other researchers. Translanguaging practices
are not understood as a chaotic mixture of languages.
They are seen as a way of using the whole language
repertoire for learning, understanding, argumentation,
and interaction [8]. J. Burton, W. Wong, and S.
Rajendram show that such practices can support
learners not only in language development, but also in
social and emotional well-being, especially when
learning takes place in a multilingual educational
environment [3]. At the same time, the authors warn
against a simplified understanding of translanguaging
as temporary support for moving to the dominant
language. For the development of intercultural
communication, it is more productive to use trans-
languaging practices for critical reflection on language
hierarchies, comparison of ways of expressing
meanings in different languages, and action in
situations of language inequality.

Another research direction is connected with
content and language integrated learning, or CLIL. In
the works of D. Coyle, P. Hood, and D. Marsh, CLIL
is viewed as an approach that combines content,
communication, cognition, and culture. It creates
conditions for using a foreign language as a tool for
thinking and professional knowledge [7]. This is
especially important for developing intercultural
communication. When learners work with professional
problems in a foreign language, they learn not only to
name concepts, but also to explain them, compare
professional approaches, take part in discussion, and
interpret the positions of partners.

Researchers also pay much attention to learning
practices in multicultural groups. Studies on
innovative learning strategies emphasize the role of
project-based learning, group work, discussions, case
analysis, and technology-supported interaction [5].
These practices are important because intercultural
communication is not developed only through reading
texts about other cultures. It needs real or simulated
interaction in which learners negotiate, clarify



HAYKOBI BAITHCKH

Cepisi: ITedazo2iuHi HOYKU

Bunyck 222

meanings, argue their position, work with
misunderstandings, and consider another way of
seeing a professional problem. Studies of the social
climate in the group also show that positive emotions,
a safe atmosphere, and learning-oriented assessment
support learners’ engagement in foreign language
interaction [10; 14].

In recent years, the number of studies on digital
technologies in language education has increased. A
bibliometric analysis of technology-enhanced language
learning shows the active development of mobile
learning, flipped learning, digital game-based formats,
multimodal resources, and informal digital language
experience [9]. Digital technologies expand the space
of intercultural interaction. They give access to
authentic materials, international educational resour-
ces, joint online projects, and real examples of
language behaviour. At the same time, the effective
use of these tools requires digital competence from
both learners and teachers [11].

The use of artificial intelligence in foreign
language education is also of special interest. Y. Xia,
S.-Y. Shin, and J.-C. Kim describe the possibilities of
intelligent cross-cultural language learning systems for
personalizing  learning paths and  supporting
intercultural understanding [15]. H. Yu, Y. Guo, H.
Yang, W. Zhang, and Y. Dong analyse the pedagogical
potential of ChatGPT in multilingual education,
especially its ability to support individualized language
learning, interaction, and learner engagement [16]. S.
Athanassopoulos, P. Manoli, M. Gouvi, K. Lavidas,
and V. Komis show that ChatGPT can support the
development of foreign language writing in a
multilingual and multicultural educational environ-
ment, including for learners with migrant or refugee
experience [2]. However, these tools cannot
automatically develop intercultural competence. Their
effectiveness depends on pedagogical organization,
critical attitudes to generated texts, and connection
with the tasks of professional communication.

Studies on multilingual education and social
justice emphasize that language diversity is connected
not only with teaching methods, but also with access to
educational opportunities. P. D. Mouboua, F. A.
Atobatele, and O. T. Akintayo consider multilingual
approaches as a basis for global citizenship,
intercultural understanding, and educational inclusion
[13]. In another study, these authors emphasize that
multilingual education can support social equity if it is
combined with language support, culturally sensitive
pedagogy, anti-discrimination practices, and reco-
gnition of learners’ language rights [12]. At the same
time, researchers draw attention to the contradictory
status of English in global communication. English
functions as an international language of science,
business, technology, and professional exchange, but
its dominance may reproduce language inequality and
weaken the position of local languages [17]. This
makes it necessary to develop foreign language
training that supports professional mobility but does
not devalue the native language and other language
resources of a person.

The analysis of research shows a gradual
movement away from a monolingual logic of foreign
language training. More attention is now paid to
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learners’  language  repertoire, translanguaging
practices, culturally sensitive learning, digital support,
reflection, and real interaction in a multilingual
environment. At the same time, scholarly literature
still does not fully explain how different practices for
developing intercultural communication can be
integrated into professional training. This creates a
need to generalize existing practices and to justify the
multilingual approach as a way to connect the
linguistic, cultural, professional, and digital dimen-
sions of foreign language training.

Aim and Methods of the Study. The aim of the
article is to generalize modern practices for developing
intercultural communication in professional training
and to justify the potential of the multilingual approach
in foreign language training.

To achieve this aim, a set of theoretical research
methods was used. The analysis of scholarly sources
made it possible to identify the main approaches to
intercultural communicative competence, multilingual
education, translanguaging pedagogy, and digitally
supported foreign language learning. Comparison was
used to compare the traditional monolingual logic of
foreign language training with approaches based on
learners” language and cultural repertoire. Syste-
matization was used to group practices for developing
intercultural communication according to their content,
pedagogical purpose, and possibilities for integration
into professional training. Generalization made it
possible to formulate the conclusion about the
relevance of the multilingual approach as a basis for
developing language flexibility, cultural sensitivity,
and specialists’ readiness to interact in a multilingual
professional environment.

Research Results. The generalization of
scholarly works allows us to view the development of
intercultural communication in professional training as
a pedagogical process that is not limited to learning a
foreign language or studying separate facts about other
cultures. Its content is connected with the ability to act
in situations of linguistic and cultural diversity,
interpret the position of the interlocutor, adapt a
message to a professional situation, and critically
reflect on one’s own cultural assumptions. Therefore,
practices for developing intercultural communication
should be grouped not by formal types of learning
tasks, but by the communicative actions that they
develop in learners.

The first group includes practices based on
authentic professional materials, communication
situations, and cases. Authentic articles, fragments of
professional  correspondence, interviews, public
speeches, business negotiations, instructions, and
media texts show how language functions in real social
and professional situations. Work with such materials
develops not only lexical and grammatical skills, but
also the ability to see cultural codes, models of
politeness, indirect ways of expressing criticism,
differences in argumentation, and expectations about
professional behaviour. Case-based learning stren-
gthens this effect because it allows learners to analyse
situations in which misunderstandings appear because
of different cultural expectations, linguistic asym-
metry, or different professional norms. Learners need
to identify the source of misunderstanding, suggest
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possible language and behavioural reactions, and
evaluate their consequences. Such work develops
tolerance of uncertainty and the ability to act when
communication is not fully clear.

The second group consists of interactive and
project-based practices. Discussions, role plays,
simulations, debates, group projects, and joint work on
professionally oriented tasks help to develop
intercultural communication through action. Learners
do not only discuss cultural differences. They also
practice ways of interaction: they ask clarifying
questions, explain their position, respond to
misunderstandings, agree on a common decision, and
adjust the tone of communication. Studies of
innovative learning strategies in multicultural groups
confirm that project-based learning and group
interaction support cooperation, social skills, and a
better understanding of cultural diversity [5]. This is
especially important for professional training because
professional communication often requires coordi-
nation of positions and the ability to be understood by
partners with different experiences.

The third group is connected with CLIL and
translanguaging practices. Content and language
integrated learning uses a foreign language not as an
end in itself, but as a means of working with
professional content. Learners work with professional
concepts, read professional materials, discuss
problems of their field, explain content, justify their
position, and compare approaches. In the model of D.
Coyle, P. Hood, and D. Marsh, CLIL combines
content, communication, cognition, and culture, so it
creates natural conditions for integrating language and
professional training [7]. Translanguaging practices
add to this logic because they allow learners to use the
native language, a foreign language, professional ter-
minology, and multilingual sources as connected re-
sources. This creates opportunities for comparing
concepts in different languages, analysing translation
difficulties, discussing culturally marked meanings,
and preparing explanations for different audiences [3;
8].

The fourth group includes digital, Al-supported,
and reflective assessment practices. International
online projects, virtual exchanges, online discussions,
video conferences, and joint work with digital
materials bring the educational process closer to real
conditions of modern communication. They combine
language activity with multimodality, different
channels of meaning-making, and the need to consider
digital ethics in communication. Artificial intelligence
tools can support learners when they prepare foreign
language messages, edit texts, search for variants of
speech tone, model dialogues, and explain culturally
marked expressions [15; 16]. However, these tools
should not be used as generators of ready-made
answers. They should be used as tools for comparing
message variants, analysing style, identifying
communicatively sensitive wording, and developing
reflection on one’s own language choices. This is why
reflective diaries, self-assessment, peer assessment,
analysis of communication mistakes, and discussion of
strategies for restoring understanding are important.
Assessment should include not only language
accuracy, but also the ability to explain meaning,
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listen, clarify, consider another person’s position, and
adjust one’s communicative behaviour [14].

The generalization of these practices shows that
the development of intercultural communication in
professional training requires the integration of three
dimensions. The first dimension is linguistic. It is
connected with foreign language skills, professional
vocabulary, speech strategies, and mediation. The
second dimension is cultural and communicative. It
includes understanding norms of interaction, cultural
meanings, models of professional behaviour, and
possible sources of misunderstanding. The third
dimension is reflective and digital. Modern inter-
cultural interaction takes place not only orally or in
writing, but also through digital platforms, automated
translation tools, multimodal messages, and artificial
intelligence tools. Therefore, effective foreign langua-
ge training should combine authentic materials, pro-
fessional cases, interactive interaction, CLIL, trans-
languaging practices, digital tools, and reflective
assessment.

Discussion. The results of the analysis show that
the main limitation of traditional foreign language
training is its orientation toward a relatively stable and
predictable communication situation. In this model,
learners acquire language structures, professional
vocabulary, typical dialogues, rules for writing letters,
or rules for presenting information. However, real
professional communication is often unstable.
Interlocutors may have different levels of language
proficiency, understand  professional  concepts
differently, build arguments in different ways, and
have different expectations about politeness,
directness, or the tempo of interaction. For this reason,
foreign language training should develop not only
normative language use, but also the ability to act
when communication is not fully clear.

This is where the potential of the multilingual
approach becomes visible. It changes the logic of
language education. It moves from the idea of
approaching the norm of one foreign language to the
use of a person’s language repertoire as a resource for
professional interaction. This repertoire may include
the native language, a foreign language, other learned
languages, professional terminology, international
concepts, and digital tools for translation and
explanation. For professional training, this is very
important because professional interaction increasingly
requires not a perfect command of one language norm,
but the ability to create understanding between people,
texts, concepts, and cultures [6].

The multilingual approach also helps to
overcome a simplified understanding of intercultural
communication as learning about traditions, customs,
or national features of certain countries. Such
information can be useful, but it does not guarantee
readiness for real interaction. Intercultural communi-
cation means the ability to see the limits of one’s own
experience, ask clarifying questions, accept the
possibility of another logic, explain one’s position
without communicative pressure, and restore under-
standing after a mistake. The multilingual approach
strengthens this logic because it allows learners to
work with cultural meanings through the comparison
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of languages, concepts, communication styles, and
professional discourses.

At the same time, the multilingual approach
should not be understood as the random use of several
languages during a lesson. Its pedagogical value
appears only when language diversity serves the
learning aim. If learners use their native language to
understand a professional concept more deeply,
compare ways of expressing this concept in a foreign
language, analyse the communicative tone of a
professional letter, or explain a culturally marked
difference in argumentation, then multilingualism
becomes a mechanism for developing intercultural
competence. If several languages are used without
reflection and without connection with professional
content, this approach loses its methodological value.

Digital technologies and artificial intelligence
tools strengthen the possibilities of the multilingual
approach, but they also make the teacher’s task more
complex. They provide access to authentic materials,
international communication environments, and
multimodal presentation of information. At the same
time, they may create an illusion of communicative
readiness. A learner may receive a grammatically
correct text but may not understand why a certain tone,
structure, or wording is appropriate for a particular
professional situation. Therefore, these tools should be
used for learning support, variant comparison, error
analysis, and reflection. They should not replace
communicative thinking.

Thus, the results of the analysis allow us to view
the multilingual approach as a productive basis for
renewing foreign language training of specialists. Its
advantage is not in the mechanical addition of several
languages to the educational process, but in a change
of pedagogical logic. Language diversity begins to
work as a resource for professional thinking,
intercultural understanding, clarification of meanings,
and communicative flexibility. Together with authentic
materials, cases, interactive tasks, CLIL, trans-
languaging practices, digital tools, and reflective
assessment, this approach makes it possible to train
specialists who can act in a multilingual and culturally
diverse professional environment.

Conclusions. The study made it possible to
generalize practices for developing intercultural
communication in professional training and to define
their connection with the renewal of foreign language
education. It was found that intercultural communi-
cation cannot be developed only through learning
foreign language vocabulary, grammar, or standard
professional dialogues. It requires systematic work
with authentic materials, professional cases, interactive
tasks, group interaction, digital resources, and
reflection on one’s own communicative behaviour.

The analysis of modern approaches showed that
the most productive practices are those in which a
foreign language is used as a means of professional
action, not only as a subject of study. Such practices
include content and language integrated learning,
translanguaging tasks, multilingual explanation of
professional concepts, analysis of culturally marked
communication situations, international online pro-
jects, role simulations, and tasks with digital tools.
Their common feature is that they develop not only
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normative language use, but also language flexibility,
cultural sensitivity, mediation skills, and readiness to
interact in conditions of uncertainty.

It is substantiated that the multilingual approach
has important potential for foreign language training of
specialists. Its value is not in the mechanical use of
several languages in the educational process, but in
rethinking learners’ language experience as a resource
for  professional  thinking and intercultural
understanding.  This  approach  supports  the
development of specialists who are able not only to
use a foreign language but also to act effectively in a
multilingual and culturally diverse professional
environment. Further research should focus on
designing specific models for integrating multilingual
practices into foreign language training programs for
different fields and on empirical testing of their
effectiveness.

Use of artificial intelligence (AI) tools. During
the preparation of the manuscript, Al (Grammarly)
was used as an auxiliary tool for the technical review
of selected author-written text fragments at the levels
of grammar, spelling, and punctuation. The Al tool
was not used to generate the substantive parts of the
article, including the formulation of the aim,
methodology, results, discussion, conclusions, or
references. All language corrections suggested by the
Al tool were verified by comparing them with the
original text, checking terminology, content accuracy,
and consistency with the cited sources. The use of Al
did not affect the research results, their interpretation,
or the conclusions.
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®OPMYBAHHA KOMYHIKATUBHOI TOTOBHOCTI MAMBY THIX IOPUCTIB
A0 POBOTH Y COPEPI MIXKHAPOJHOT O IIPABA

Y emammi docnidoiceno npobaemy opmyeanns KomyHikamusHoi eomosHocmi MauOymuix opucmie 00 npogheciinoi disibHocmi Yy
cqhepi MidCHAPOOHO20 Npasa K 00HO20 i3 NPIOPUMEMHUX HANPAMIE MoOepHisayii cyuacHol npaeruyoi oceimu. B ymoeax enobanizayii ma
inmezpayii Yxpainu 0o MmidcHapoOno2o npasosozo npocmopy npogecitina OisnbHicmb 10pucma nompedye 30amHocmi 30iicHIO8amu
epexmusHy MICKYIbMypHy Npogheciiiny KOMYyHIKayilo, RniOSuweHHs IXHboi KOHKYDEHMOCHPOMOICHOCNI, npogeciinoi mobinbnocmi i
mooicnueocmi.  npedcmaguamu - inmepecu  Ykpainu  na - midcnapoonomy pieui.  Komymikamuena eomoenicmv € - inmespamugHoio
Xapakmepucmuko 0coOucmocmi, AKA OXONNIOE CUCEMY 3HAHb, YMiHb, HAGUYOK [ NCUXON02IYHOI 20MOSHOCMI 00 egeKmugHo20
npogeciiinozo cniikysanms, moomo CKIaoaemvCs 3 MOMUBAYIUHO20, KOSHIMUBHO20, OISLIbHICHO20, COYIOKYIbMYPHO20 | pepreKkcugnoco
Komnonenmis. Ii popmyeanus nompebye KomnieKcHo20 nioxody, inmezpayii MOSHOT i haxo60i Nid20moexU i EUKOPUCIIAHHS THIMEPAKIMUBHUX
Memooie HaBUAHHA.

Ipoananizoseano cymmuicmv NOHAMb «KOMYHIKAMUGHA KOMNEMEHMHICIbY, «NpOQeciina KOMNemeHmuicmoy I «KOMYHIKAMUGHA
2omosHicmoy. Busnaueno cmpyxmypHi komnowenmu npoghecitinoi nio2omoexu MatiOymHix NPAGHUKIE, OXAPAKMEPU30BAHO Neda2o2iuHi
YMOBU, Memoou i mexHono2ii gpopmysanns npogecitinoi misckyromyproi komyuikayii. Ocobnugy yeazy npudinreno inmezpayii 10puoUUHUX
oucyunin i IiH2GICMUYHOT NIO20MOBKU, BUKOPUCTIAHHIO KEllC-MemOody, MOOETIOBAHHIO CYOOBUX NPOYeCis, akadeMiuHum debamam i yugpoeum
oceimuim mexnono2iam. JJosedeno, wo egpexmuene hopmy8aHHs KOMYHIKAMUBHOT 20MOBHOCMI MAUOYMHIX OPUCTIE € HEOOXIOHOW YMOBOH
iXHbOI KOHKYPEHMOCnpoModIcCHOCi 8 yMosax 2nobanizayii npasuuyoi Oianenocmi ma inmezpayii Yxpainu 00 MidCHapoOoHo20 npasogozo
npocmopy. 3’ac06ano, wjo 01 nioGUeHHs eheKMUBHOCHI HOpMY8aAHHA KOMYHIKAMUBHOI 20MOBHOCH OOYILHO POSUUPIOSATU NPAKINUYHY
CKNIA008Y HABUAHHS.

Tlooanvwii Haykosi po36ioKu 8apmo 30Ccepeoumu Ha KOMREMeHMHICHOMY NiOX00i, KUl OpieHmye OC8ImHill npoyec Ha HOpMy6aHHs
NPAKMUYHUX NPOGECIUHUX YMilb, HeOOXIOHUX OJisl PeanbHOT IOPUOUYHOL OIATbHOCII Y MIJICHAPOOHOMY CEpPeO0BULYI.

Kniouosi cnoea: xomyunikamuena 20mogHiCHIb, MIdCHAPOOHE NPAso, 10pucm, npogeciiina KoOMNnemeHmHiCmb, NpasHuya oceima,
MIHCHAPOOHA KOMYHIKAYIS.
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FORMATION OF COMMUNICATIVE READINESS OF FUTURE LAWYERS
TO WORK IN THE FIELD OF INTERNATIONAL LAW

In modern pedagogical science, the concept of ‘communicative readiness’ is considered as an integrative characteristic of a person,
encompassing a system of knowledge, abilities, skills, motivational attitudes, and psychological readiness for effective professional
communication.

The purpose of the article is to substantiate the essence and structure of the communicative readiness of future lawyers to work in the
field of international law, to determine the ways of its formation in the conditions of professional training in higher education institutions.

The formation communicative readiness of future lawyers to work in the field of international law is one of the priority areas of
modernization of modern legal education. In the context of globalization and integration of Ukraine into the international legal space, the
professional activity of a lawyer requires a high level of linguistic proficiency and the ability to carry out effective intercultural professional
communication.

Communicative readiness is a complex integrative formation that encompasses motivational, cognitive, activity, socio cultural, and
reflective components. Its formation requires a comprehensive approach, integration of language and professional training, the use of
interactive teaching methods, and modern digital technologies.

To increase the effectiveness of the formation of communicative readiness, it is advisable to expand the practical component of training,
implement international educational programs and academic mobility, actively use authentic materials of international law, create a
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