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METO/] 3AHYPEHHS IMPU BUBYEHHI AHT/IIACbKOi MOBH IMMPO®ECIMHOTO CIIPAAMY BAHHA

3azanvrosioomo, wo natiepekmusHiuuM CnOCOOOM BUSHEHHS [HO3EMHOT MOBU € NOBHE 3AHYPEHHs y NPUPOOHE MOSHe cepedosuuye.
Ilepebysannsn 6 Kkpaini, Oe IHO3EMHA MOBA, WO BUGUAENMbCS, € OCHOGHOIO OJSL CHIIKY8AHHA, 0dc 3000y6ayam 0cCeimu 3Mo2y IHmyimueHo
3ACB80108AMU IEKCUKY, 6UMOBY MA KOMYHIKAMUBHI MOOeNi Yepe3 No8cAKOeHHy 83aemodito. Taxe 3aHypents makolc 3HAUOMUMy CHIyoenmie 3
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KYIbMYPHUMU  HOPMAMU, NPOGQECIliHUM emUKemom ma pearbHuMy KOMYHIKAMUSHUMU CMPameziamu, wo € 0coOIUB0 6aANCTUSUM O
eqhekmusHO20 BUKOPUCMAHHA MO8U Yy npogeciiinux cgepax. IIpome nodibui modxciugocmi 0ocmynti He 6cim. DiHAHCOBI 0OMedceHHs,
eeononimuuni akmopu ma coyianbhi o6cmaguny, Maxi K 6iuHa 6 Yxpaini, oOmedcena MoOITbHICIb Ma eKOHOMIYHA HecmabilbHICMb,
CYmMmeso  yCKAaOHI0I0OMy Noi30Ku 3a KOPOOH ma OOCMYn 00 A8MEeHMU4HO20 MOBHO20 cepedosuwa. Jlo mozo dc, cmyoenmu yacmo
CIMUKAIOMbCSA 3 NCUXON0IUHUMU 6ap ‘€pamu, MaKumu K cmpax nOMUNIOK abo HU3bKA GNeBHEHICHb Y OO, o 000AMKO80 0OMeNHCYE OANCAHHS
NPaKmuKy8ami Mogy no3a HaG4AaIbHUM NPOYECOM.

V 6i0n06iob na yi euknuku guKIAdAui 6ce uacmiwie 3acmocogyioms Memoou WmyuHo2o abo ayoOumopHo20 3aHypeHHs, Wo iMImyloms
npupoone MmosHe cepedoguuje. Y cmammi po3enaoacmvcs egekmuHicms SUKIAOAHHA AH2TIUCLKOI MOBU NPOGeciliHozo CNpAMYySaHHs 3a
00noM02010 3aHypenHs y cepedosuuje, 0e Ys Mosa He € pionolo. Ocobnusa ysaza NPUOITAEMbCA CEIOOMOMY BUKOPUCMAHHIO AH2TIUCHKOT K
€0UHOT MOBU BUKTAOAHHS HABIMb Y PYNAX 13 HEGUCOKUM DIGHEM BOIOOIHHS MOGOIO, d MAKONC IHMeZpayii asMmeHmuuHuX Mya1bmumMeOiiHux
mamepianie, maxux sk eideo Ha YouTube, nookacmie, npoghecitinux 6102i6 ma ounaun-kypcis. Taxi pecypcu He nuuie 3ab6e3neuyroms 00Cmyn
00 aymenmuuHoi MO8, ane il NIOGUWYIOMb MOMUBAYTI0 CIYOEHMI8, OCKINbKY N0 A3VI0Mb HA8YANbHI 3a80AHHA 3 NPAKMUYHUMU, KAP €PHUMU
nompebamu.

Hocniodcenns noxasye, wjo Memoou 3aHypeHHs 3HAYHO NOKPAWYIOMb KOMYHIKAMUGHY KOMNEMEeHMHICMb, 3aC80€HHA Npogecitinoi
JIeKCUKYU ma enesnenicmy cmyoenmis. Taxooc 6 cmammi aHanizylomvcs nedazoeiumi cmpamesii, siKi Cnpusiioms PO3yMIHHIO THO3EMHOI MOGU
be3 nepexknady, 30Kkpema cmynenesa CMpyKmypa HA8YAHHS, 6UKOPUCHIAHHSA Gi3YaANbHUX 3aC00i6, KOHMEKCMYANbHO20 NiOX00y, 3a60aHb HA
npakmuky ma epynogéa poboma. Pesynomamu ceiouamv, wjo Hasimv 3a 00MedceHUX YMO8 00bpe CMPYKMYypo8ami Memoou 3aHypeHHs
MOdHCYMb 8I0MBOPI0SAMU eheKm peanbHo20 MOSHO20 CepedosUwa, CRPUAMY aKMUSHIl yuacmi cmyoenmie ma egpekmusHo 2onmyeamu ix 0o
npogecitinozo CRINKy8ants y enodantbHOMy KOHIMEKCHI.

Kniouoei cnosa: 3anypenns 6 mogne cepedosuuje; aHmiticbka M08a npogecitinozo cnpsaMy8aHHs, KOMYHIKAMUBHA KOMNEMEHMHICTb,;
THUWOMOBHA 0Cc8ima; MyabmumeOitini mexHono2li.
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IMMERSIVE APPROACH TO LEARNING ENGLISH FOR SPECIFIC PURPOSES
IN NON-NATIVE ENVIRONMENTS

1t is widely believed that the most effective way to learn a foreign language is by being fully immersed in its natural linguistic
environment. Living in a country where the target language is spoken allows learners to intuitively pick up vocabulary, pronunciation, and
communicative patterns through everyday interaction. As we know, such immersion also exposes learners to cultural norms, professional
etiquette, and real-life communication strategies, which are crucial for effective use of the language in professional settings. However, these
opportunities are not accessible to all learners. Financial constraints, geopolitical factors, and social circumstances, including the ongoing
war in Ukraine, have restricted students’ mobility and, together with economic instability have limited their ability to travel abroad and
experience authentic language immersion. Additionally, students often face psychological barriers such as fear of making mistakes or lack of
confidence, which can further restrict their willingness to practice language outside formal learning contexts.

In response to these challenges, ESP teachers increasingly turn to artificial or classroom-based immersion methods that simulate
natural language environments. This article explores the effectiveness of teaching English for specific purposes through immersion
techniques within non-native settings. Particular attention is paid to the deliberate use of English as the sole medium of instruction, even
among learners with relatively low proficiency levels, as well as the integration of authentic multimedia content such as YouTube videos,
podcasts, professional blogs, and online courses into the learning process. These tools not only provide exposure to real-world language use
but also help motivate learners by connecting classroom activities to practical, career-oriented contexts.

The study asserts that immersive approaches can significantly enhance learners’ communicative competence, professional vocabulary
acquisition, and confidence. It also examines pedagogical strategies that support comprehension without reliance on translation, including
scaffolding, visual aids, contextual learning, task-based instruction, and collaborative activities. The findings suggest that even in constrained
environments, well-structured immersion techniques can approximate the benefits of natural language exposure, foster student engagement,
and prepare learners for professional communication in global contexts.

Key words: immersion learning; English for specific purposes; professional communication; language acquisition; non-native
environment; multimedia learning; communicative competence.

Problem statement and justification of the limit access to authentic English-speaking environments,
problem relevance. It is important to note that the creating a gap between theoretical language learning and
process of learning a foreign language has long been practical communicative application.
associated with immersion in a natural linguistic Therefore, the key problem addressed in this article
environment. As commonly stated, the best way to is how to effectively teach English for specific purposes
acquire a foreign language is to live among its speakers, in conditions where natural immersion is unavailable.
where learners can naturally pick up the language through Specifically, the study focuses on the development and
continuous exposure and interaction. Such immersion implementation of artificial immersion strategies within
facilitates not only linguistic competence but also the classroom, aiming to replicate the benefits of real-
sociocultural understanding and pragmatic communi- world language exposure.
cation skills. Analysis of recent research and publications.

However, in modern realities, this ideal scenario is Analysis of recent research and publications shows that
not always feasible. Many students lack the financial immersive learning environments play a critical role in
means to travel or live abroad. In the context of Ukraine, second language acquisition. Recent studies emphasize
the situation is further complicated by the ongoing war, that exposure to meaningful language input in context is
restricted borders for certain population groups, and far more effective than isolated grammar instruction.
general economic hardship. These factors significantly According to Krashen (2003), language learning occurs
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most successfully when learners engage in authentic
communication, using the language for its intended
purpose, rather than relying on complex methods or
formal grammar drills. [2, p. 10]

It is necessary to highlight that immersion is not just
a method, but a crucial factor in how effectively a second
language is learned. Being in an environment where the
language is used naturally allows learners to encounter it
in meaningful situations, which helps them understand
not just words and grammar, but how language works in
real communication. Krashen’s perspective reinforces this
by showing that learning is most successful when students
use the language to convey ideas and interact, rather than
only focusing on memorizing rules or performing
exercises. These ideas suggest that language acquisition
depends on practical experience and meaningful
engagement, rather than passive study. Understanding this
emphasizes the importance of designing learning expe-
riences that give learners opportunities to communicate
authentically, even when real immersion is not possible.
However, while these theoretical perspectives are well-
documented, empirical studies on artificial or classroom-
based immersion in constrained contexts remain limited.

Supporting this theoretical perspective, Porter and
Castillo (2023) conducted a comparative study involving
60 non-native English speakers and found that learners in
immersion-based settings, who engaged in authentic
communicative contexts, achieved significantly higher
TOEFL scores than those in traditional classrooms. Their
results demonstrate that immersion, whether natural or
simulated, can have a measurable impact on language
proficiency. [3, p. 164]

This evidence underscores the potential of artificial
or classroom-based immersion strategies to replicate
some of the benefits of real-world exposure, enabling
students to practice language in meaningful ways. This
suggests that even simulated immersion within the
classroom can replicate some of the benefits of natural
environments, highlighting the relevance of controlled
immersion strategies for ESP teaching. It also raises
important considerations about how ESP teachers can
create rich, interactive experiences that go beyond con-
ventional instruction, emphasizing real communication
and contextualized learning. It is necessary to highlight
that these insights emphasize that effective language
acquisition depends on both the quality of input and the
opportunities learners have to use the language actively,
reinforcing the value of immersive practices in modern
language teaching contexts.

The purpose of this article is to investigate the
effectiveness of artificial or classroom-based immersion
strategies for teaching English for specific purposes in
contexts where access to natural language environments is
limited. In particular, the study aims to explore how
exclusive use of English in the classroom, combined with
authentic multimedia resources and interactive teaching
methods, can simulate immersion and foster learners’
communicative competence, professional vocabulary, and
even confidence. This study specifically seeks to address
gaps in understanding how learners’ motivation,
engagement, and cultural competence can be effectively
supported when real-world interaction is unavailable. By
examining pedagogical strategies that support com-
prehension, engagement, and autonomous learning, the
article seeks to identify practical approaches for bridging
the gap between theoretical knowledge and real-world
language use.
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Additionally, the study highlights the potential of
these methods to address constraints faced by learners in
challenging social, economic, or geopolitical conditions,
offering guidance for ESP teachers who must design

effective, context-sensitive instruction in non-native
settings.
Despite extensive research demonstrating the

benefits of immersive learning and meaningful input for
second language acquisition, several challenges remain
unresolved. Most studies focus on natural immersion
environments or well-resourced classroom simulations,
leaving a gap in understanding how effective artificial or
simulated immersion can be recreated in contexts where
access to native speakers or rich language exposure is
limited. In particular, the impact of artificial immersion
on learners’ motivation, engagement, and cultural com-
petence has not been sufficiently explored. Additionally,
there is little evidence regarding which specific strategies
best foster communicative competence when real-world
interaction is unavailable. Finally, in regions affected by
economic, social, or political constraints, the practical
application and adaptation of immersion techniques have
not been sufficiently examined. Thus, addressing these
gaps is essential for developing effective, context-
sensitive approaches to language teaching that can
provide the benefits of immersion even when authentic
exposure is impossible.

Presentation of the main research material. It
goes without saying that one of the most effective ways to
address the lack of natural immersion in non-native
environments is to simulate it within the classroom. This
can be achieved through the consistent use of the target
language during lessons, where the teacher conducts
instruction entirely in English, regardless of students’
initial proficiency levels. It is necessary to emphasize that
while challenging for beginners, this approach creates a
continuous linguistic environment that encourages active
engagement, adaptive thinking, and gradual interna-
lization of the language. Students are exposed not only to
vocabulary and grammar but also to the rhythm,
intonation, and pragmatic patterns of authentic com-
munication. By encountering professional phrases and
expressions in context learners infer meaning naturally,
developing strategies for understanding new terms and
professional jargon. To emphasize the importance of
active student engagement in the learning process, we
would like to quote Benjamin Franklin who wrote: "Tell
me and I forget. Teach me and I remember. Involve me
and I learn." [1] This highlights why interactive methods
such as role-plays, situational simulations, and
collaborative tasks are essential for effective language
acquisition, as they move learners from passive reception
to active participation.

As our experience shows, to support comprehension
in this artificial immersion setting, ESP teachers must
employ a variety of scaffolding techniques. Visual aids,
gestures, and simplified language help convey abstract or
complex concepts, while repetition, structured para-
phrasing, and contextual cues enable learners to
internalize core linguistic structures. Role-plays and
situational simulations provide opportunities for authentic
practice, allowing learners to negotiate meaning,
collaborate, and apply language in realistic professional
scenarios. For instance, students may simulate a business
meeting or client negotiation, practicing both technical
language and soft skills such as teamwork and problem-
solving.
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It is worth noting that integration of authentic
multimedia resources further enhances immersion,
providing exposure to diverse accents, speech patterns,
and real-world professional contexts. YouTube videos,
podcasts, blogs, and online forums allow learners to
engage with contemporary discourse, technical voca-
bulary, and workplace communication practices, even
when access to native speakers is limited. For example,
YouTube channels that feature interviews with industry
experts, demonstrations of technical procedures, or virtual
workplace tours allow learners to see and hear English in
action. Similarly, blogs, podcasts, and online forums
provide insights into real-world communication, conte-
mporary trends, and professional discourse. The resources
mentioned above not only help develop listening skills
but also increase students’ cultural awareness and
understanding of professional norms. Additionally, with
the help of these resources, learner motivation can be
increased, which in turn will facilitate self-directed
learning, enabling repeated practice of challenging
material, helping bridge the gap between theoretical
classroom knowledge and practical application.

It is necessary to mention that multimedia materials
also significantly boost learner motivation. [4, p. 14]
Students often find videos, interactive exercises, and real-
life scenarios more engaging than traditional textbooks, as
they reflect contemporary topics and workplace contexts.
This engagement encourages longer and more frequent
interaction with the language, which is crucial for
acquisition. Furthermore, technology allows students to
revise content, pause or replay difficult sections, and
practice pronunciation by mimicking native speakers,
creating personalized learning opportunities.

Another important aspect is that immersion-based
strategies in the classroom foster both learner autonomy
and critical thinking. By engaging in tasks conducted
entirely in English, students gradually develop strategies
to infer meaning, negotiate understanding, and participate
independently in professional contexts. Consequently, the
task of ESP teachers is to provide guidance and formative
feedback to maintain an appropriate balance between
challenge and support, ensuring that learners remain
motivated and capable of handling increasingly complex
tasks. The gradual introduction of advanced vocabulary
and idiomatic expressions allows learners to expand their
competence without feeling overwhelmed, thereby appro-
ximating the benefits of full immersion in a real-world
environment.

It is obvious that group activities and discussions
further reinforce immersion and collaborative learning.
Role-playing professional scenarios, such as business
meetings, client negotiations, presentations, or technical
briefings, allows students to apply language skills in
context. For example, in a business English class, one
group may prepare a mock project proposal while another
group evaluates it using professional terminology. Such
tasks develop not only linguistic competence but also soft
skills like teamwork, problem-solving, and professional
communication. Peer feedback and guided reflection
during these activities help learners identify errors and
improve fluency.

Despite its numerous advantages, the immersion
approach requires careful and thoughtful implementation.
ESP teachers must balance challenge and support to
ensure that students are neither overwhelmed by
excessive complexity nor disengaged due to lack of
comprehensible input. Gradual introduction of advanced
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vocabulary, sentence structures, and idiomatic expres-
sions allows students to progressively expand their
competence. Moreover, teachers often need to adapt
lesson plans dynamically, using formative assessment to
gauge comprehension and adjust activities accordingly.
When carried out successfully, immersion-based teaching
develops independent learners who can operate
confidently in professional English settings, replicating
many of the advantages of complete immersion in a
native-speaking environment.

Conclusions and further research perspectives.
While natural immersion remains the ideal for language
acquisition, it is often inaccessible due to financial, social,
or political constraints. In these contexts, artificial or
classroom-based immersion offers a practical and effec-
tive alternative. Carefully designed programs that
combine exclusive use of English, interactive teaching
methods, and authentic multimedia materials create rich
linguistic environments that support communicative
competence, professional vocabulary acquisition, and
cultural understanding even in non-native contexts. These
approaches also enhance learner motivation, engagement,
and autonomy, addressing some of the previously
unresolved challenges in language education.

Future research should explore how artificial
immersion can be optimized for learners at different
proficiency levels, investigate long-term outcomes of
technology-mediated exposure, and examine the role of
socio-emotional factors such as motivation, anxiety, and
resilience in learning outcomes. Overall, current evidence
strongly suggests that, even in challenging circumstances,
well-structured immersion programs can substantially
enhance foreign language education, bridging the gap
between classroom learning and real-world professional
communication.
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KPUTEPII, MOKASHUKHU TA PIBHI C®OPMOBAHOCTIY MAWBYTHIX BAKAJIABPIB
JAEKOPATUBHOTI'O MUCTELITBA NPO®ECIMHOI KOMIIETEHTHOCTI
Y KOHTEKCTI ITIOJIIXY10KHOCTI

Axmyanvricmes  00CHiONHCY8aAHOT npobemMu 3yMOGIeHA HeoOXIOHIcmio mpancgopmayii mpaduyitinux nioxodie 00 npogeciiiHozo
HABYAHHA Y 8I0N0BI0b HA OUHAMIYHI 6UKIUKU CYUACHOZ20 COYIOKYILIMYPHOZ0 NPOCMOPY, WO nompedye 6i0 MaibymHb020 Mumys He nuuie
BUCOKOI MeXHIYHOI MaticmepHocmi, a i 30amHOCmi 00 2IUOOKOT XYO0HCHbOI THme2payii, acoyiamueHo20 MUCIEHHS, CUCIEMHO20 CUHMEe3)Y
3HAHb. 30ilicHeH0 ananiz HAyKogux nioxooie 00 po3podienHs Kpumepiig i noxkasnuxie cgopmosanocmi npogheciiinoi KomnemeHmHocmi.
Busnaueno yinicnuil  diaenocmuynuil  iHCmpymenmapii O GUMIPIOSAHHS COpMOganocmi Yy Maubymmuix 0axanaspie O0eKopamueHo2o
Mucmeymea npogecitinoi komnemenmuocmi Yy KOHmMeKcmi noaixyoodcnocmi. OCHOBHUMU Kpumepismu 0OpaHo YIHHICHO-MOMUBAYIIHUL
(8i0obpadicae  cmiuky npogecitiny cnpsamoeanicms | YIiHHICHe CMABNIeHHs 00 KVAbMYPHOI CRAOWUHU), [HHOBAYIUHO-KOSHIMUGHUL
(xapaxmepusye obcsie paxosux ma iHmMepamusHUx 3HaHb), ONePayiiiHo-OIsLIbHICHULL (6U3HAYAE PIGeHb MEXHIYHOI OOCKOHANOCMI GUKOHAHHSL
pobim i 30amuicms 00 cuHme3y pi3HUX 6U0i6 MUCMEYMBQ), PehleKCUBHO-0CoOUCMICHULL (C8I0UUmMb NPo 30amHuicme 3000y68aua oceimu 00
KpUMU4HO20 CAMOAHANIZY ma adanmueHocmi). [is KOJiCHO20 3 GUOKpeMACHUX KpUMEPIie 6U3HAYeHO cUucmeMy NOKA3HUKIG, 30iliCHeH0 000ip
sanionux memooig oiaenocmuxu. JJugepenyitiosano womupu pisui cpopmosanocmi y mMaubymmix 6aKanaspie 0eKopamueHo20 MUcmeymea
npoghecitinoi  KoMnemeHmuHocmi y  KOHMeKCmi  NOAIXYOOMUCHOCMI:  HU3bKUL  (IHMyimueHo-nacueuuil), cepeoHii  (penpooyKmugHo-
AneOpUMMINHULL), OOCMAMHIU (NPOOYKMUBHO-eBPUCIUYHULL), BUCOKULL (KpeamusHo-iHHO6ayitinul). Haykoea Hoeuswa ma npaxmuuxe
SHAYEHHs. Pe3yIbmamie NoAsAAi0My y MOMY, WO 3aNPONOHOBAHUL 0iAZHOCMUYHUL IHCIMPYMeHmapiiu 0ae 3mo2y 30iUCHIO8aAmMU MOHIMOPUH2
npoghecilinozo 3pocmanHs bakanagpa 0eKopamueHo20 MUCeYmed, 3a0e3neuyoyu yMosu Oas IXHb02o nepexody 00 BUCOKO20 CMYNeHs
Meopu020 camosupadicents. Bin cmeopioe niorpynms onia npoexmysants neoazo2iuHux mooenell ma 8UsHa4eHHs opeanizayitino-neoazoeiyHux
VMO8, WO CRPUSMUMYMb eheKMUGHOMY (POPMYBAHHIO NPOGheECiiinOl KOMNEemeHmHOCmi MATOYMHIX MUMYIE 8 YMOBAX NOTIXYO0IHCHOCTI.

Kniouosi cnosa: suwa mucmeyvka oceima, 6akaniasp 0ekopamugHo20 MUCmeymed, NOixXyO0ACHICMyb, NPoPecitina KoMNnemeHmHicCmb,
OdiaeHocmuyHull anapam.
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CRITERIA, INDICATORS AND LEVELS OF FORMATION OF PROFESSIONAL COMPETENCE IN FUTURE
BACHELOR OF DECORATIVE ARTS IN THE CONTEXT OF POLYARTINESS

The relevance of the problem under study is due to the need to transform traditional approaches to professional training in response to
the dynamic challenges of the modern socio-cultural space, which requires the future artist not only high technical skill, but also the ability to
deep artistic integration, associative thinking, and systemic synthesis of knowledge. An analysis of scientific approaches to the development of
criteria and indicators of the formation of professional competence was carried out. A holistic diagnostic toolkit was determined to measure
the formation of professional competence in future bachelors of decorative arts in the context of polyartism. The main criteria chosen were
value-motivational (reflects a stable professional orientation and a value-based attitude to cultural heritage), innovative-cognitive
(characterizes the volume of professional and integrative knowledge), operational-activity (determines the level of technical perfection of
work performance and the ability to synthesize different types of art), and reflective-personal (indicates the ability of the student to critical
self-analysis and adaptability). For each of the identified criteria, a system of indicators was defined, and valid diagnostic methods were
selected. Four levels of formation of professional competence in future bachelors of decorative arts in the context of polyartism were
differentiated: low (intuitive-passive), medium (reproductive-algorithmic), sufficient (productive-heuristic), high (creative-innovative). The
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