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JUHAMIKA 3HAHB AK PYIIIMHA CUJIA MTPO®ECIHHOIO CTAHOBJIEHHA
MAMWBYTHIX CHELIAJIICTIB 3 MEJICECTPUHCTBA

V' Oocnioocenni  niokpecmoemucs Kmowoga poib  00KA3060i mMeduyunu 'y GopmyeanHi Oumamixu 3uanv. JJunamika 3HaHb €
yHOaMeHMabHUM eniCMeMON02IYHUM MA NeddA202iYHUM NPUHYUROM Y CYYACHIT nI020MOo8Yi Matioymuix meocecmep.

AxmyanvHicme po36ioKu OUHAMIKA 3HAHb 8 CECMPUHCHKIL 0C8IMI 3YMOBIeHA CMPYKMYPHUMU 3MIHAMU, WO 8i00Y8aOmbcs 8 cucmemi
0XOpOHU 300p08's ma oceimu. Memoio docnioxcenns € meopemuune OOIPYHIMYBAHHA MA MeMOOOI02IUHA PO3POOKA KOHYenyil «OUHAMiKu
3HAHLY Y Npoyeci HasguanHs meocecmep.

Y cmammi suxopucmogyemvca kombinayia meopemuuHux memooieé 00CniONHceHHA Ol BUGUEHHS OUHAMIKU 3HAHL 8 CeCMPUHCHLKIL
oceimi. Teopemuuni memoou GKIIOUAIOMb AHANI3, CUHME3, NOPIGHIHHSA MA CUCMEMAMU3AYII0 HAYKOGOI Jimepamypu ONs GU3HAYEHHS
KOHYEeNnMyaibHux 0CHO8 OUHAMIKU 3HAHD.

Ocobnusa yeaza npuoinaemocsa nepexooy 6i0 mpaouyitinux mooeneil nepeoayi 3HaHb 00 A0ANMUGHUX, OPICHINOBAHUX HA CMYOeHmd,
Mo6Mo CRIbHUX MA MeXHON02IUHO 800CKOHANEHUX OCEIMHIX napaouem, KOmpi cnpusioms OesnepepeHoMy NpogeciiHomy po3eumky ma
IHmMeNeKmyanbHitl 2HyYKocmi. JlOCHiONCeHHs CUHME3YE CYYACHI MIDCOUCYUNTIHAPHI HAYKOBI NiOXOOU 00 PO3VMIHHA OUHAMIKU 3HAHL 5K
b6azamosumipHo20 npoyecy, wo 6KI0YaAE HAOYMms 3HaAHb, ix mpancgopmayiro, 0bMin, cnilbHe KOHCMPYIOBAHHA MA NPAKMUYHE 3ACTOCYBAHHS
¥y cknaonux npogecivnux cepedosuwax. Ha ocnosi ananizy cyuacnoi naykoeoi aimepamypu y cmammi 6U3HA4€HO OCHOGHI CMPYKMYpHI
KOMNOHEeHmMU OUHAMIKYU 3HAHbL 8 OCEimi Medcecmep, SKIOUAIOYY CAMOCHIIHE A CAMOPe2yIbosaHe HABYAHHS, CHilbHe CMBOPEHHs 3HAHD,
peprexcusHi ma MemaxKocHimugHi NPaKmuKu, Yu@dposi Mepexici 3HaHb, MINCOUCYUNTIHAPHY IHMe2payio ma mpanc@opmayitina nio2omoeka
Ha ochosi komnemenmuocmeil. Ocobnueull akyeHm Ha nedazo2iutitl ol OHIAUH-eKOCUCIEM 3HAHb, CRITbHUX PENpe3eHMayiil, IHCmpyMenmis
03epKATIOBANHS MA POSUMUPEHUX HABUATLHUX Cepedosuly K MeXAHIZMIG, KOMPI CNpUusioms KOJIeKMUSHOMY Ni3HaHHI0, npogecitinill pegrexcii
ma opeanizayitinomy Haguauuio. L{i nioxoou cnpusiomv po36umky KpUmuiHo20 MUCTEHHS, AOANMUBHOI eKCNepmusu, KOMYHIKamugeHoi
KOMNemeHmMHOCMI Ma RPUIHAMMA KITHIYHUX pilueHb

Ha 0cHO8I 00KA316 ceped maubymuix medcecmep. Takum 4uHOM, OUHAMIKY 3HAHb CIO PO32NA0AMU K CHIPAMEZIUHY Nedazo2iuHy 0CHO8Y
0l cyuacHoi MeocecmpuncbKkoi oceimu, wo 3abe3neuye Memooon02iuni 0CHOBU O PO3POOKU SHYYKUX, THMeZPpAmueHux ma npaKmuiyHo
opienmoganux mooeneti ni02omosKu medcecmep, 30AMHUX Peazysamu Ha MIHIUGI nompeobu cy4acHol cucmemu OXOPOHU 300P08 5.

Knrouosi cnosa: ounamixa 3nanv; oceima meocecmep, 00KA308a MEOUYUHA, KIIHIYHE MUCIEHHS, KOMREMEHYIl NPUiHAMMms piuiets,;
Yupposi mexHono2ii 8 0C8iMi; HAGYAHHA HA OCHOBI CUMYIAYIL; PO3GUMOK KOMNEMeHYIll, HABYAHHS NPOMSA2OM YCbO20 HCUMMSL, NIO20MOBKA
MeOUYHUX NPAYIGHUKIG.

ISAYEVA Oksana —

Doctor of Pedagogical Sciences, Professor, Professor of the
Department of Pedagogy and Innovative Education,

Institute of Jurisprudence, Psychology and Innovative Education,
Lviv Polytechnic National University, Department of Latin and
Foreign Languages of State Non-profit Company “Danylo
Halytsky Lviv National Medical University”

ORCID: https://orcid.org/0000-0002-1832-739X

e-mail: oksana.lviv567@gmail.com

SHUMYLO Myroslava —

Doctor of Philosophy, Associate Professor,

Associate Professor of the Latin and Foreign

Languages Department of State Non-profit Company “Danylo
Halytsky Lviv National Medical University”

ORCID: https://orcid.org/0000-0002-2221-913X

e-mail: mirra.leopolis@gmail.com

KHMILYAR Irena —

Doctor of Philosophy, Associate Professor,

Associate Professor of the Department of Fundamental and Social
Sciences of Andrei Krupynskyi Lviv Medical Academy

ORCID: https://orcid.org/0000-0003-3325-4165

e-mail: irenakh7@gmail.com

KNOWLEDGE DYNAMICS AS A DRIVER OF PROFESSIONAL FORMATION
IN FUTURE NURSING SPECIALISTS

The study highlights the pivotal role of evidence-based medicine in shaping knowledge dynamics. Knowledge dynamics represent a
fundamental epistemological and pedagogical principle in the contemporary training of future nurses. The relevance of investigating
knowledge dynamics in nursing education is caused by structural changes occurring in global healthcare and educational system.

The aim of this research is to theoretically substantiate and methodologically develop the concept of ‘knowledge dynamics’ in the
training process of nurses.

The study employs a combination of theoretical research methods to investigate knowledge dynamics in nursing education. Theoretical
methods include analysis, synthesis, comparison, and systematization of scientific literature to define conceptual foundations of knowledge
dynamics.
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Particular attention is devoted to the shifi from traditional knowledge transmission models toward adaptive, learner-centered,
collaborative, and technology-enhanced educational paradigms that foster continuous professional development and intellectual flexibility.
The study synthesizes contemporary interdisciplinary scholarly approaches to understanding knowledge dynamics as a multidimensional

process involving knowledge acquisition, transformation,

exchange, co-construction, and practical application in complex professional environments. Based on an analysis of current scientific
literature, the article identifies the principal structural components of knowledge dynamics in nursing education, including independent and
self-regulated learning, collaborative knowledge creation, reflective and metacognitive practices, digital knowledge networking,
interdisciplinary integration, and transformative competency-based learning. Special emphasis is placed on the pedagogical role of online
knowledge ecosystems, shared representations, mirroring tools, and expansive learning environments as mechanisms that facilitate collective
cognition, professional reflection, and organizational learning. These approaches contribute to the development of critical thinking, adaptive
expertise, communicative competence, and evidence-informed clinical decision-making among future nursing professionals. Thus, knowledge
dynamics should be regarded as a strategic pedagogical framework for modern nursing education, providing methodological foundations for
the design of flexible, integrative, and practice-oriented models of nurse preparation capable of responding to the evolving demands of

contemporary healthcare systems.

Key words: knowledge dynamics; nursing education; evidence-based medicine; clinical reasoning; decision-making competencies;
digital technologies in education; simulation-based learning; competency development, lifelong learning; healthcare professional training.

Introduction. The contemporary renovation of
healthcare systems, driven by rapid technological
advancement, globalization, and the increasing
complexity of patient care, necessitates a fundamental
rethinking of how professional knowledge is created,
conducted and applied in nursing education. Within
this context, the concept of knowledge dynamics is
considered to be constant, nonlinear processes of
knowledge generation, integration, adaptation and
renewal emerging as a central paradigm in the training
of future nurses. Unlike traditional static models of
knowledge acquisition, knowledge dynamics emp-
hasize the interconnection between theoretical
learning, clinical practice, digital environments and
collaborative professional interactions.

Nursing, as both a science and a practice-oriented
specialty, requires not only the assimilation of
evidence-based knowledge but also the capacity for
creation, critical reflection, rapid decision-making and
context-sensitive application. The expansion of digital
health  technologies, simulation-based learning
environments and interdisciplinary collaboration has
significantly altered the epistemological foundations of
nursing education. Knowledge is no longer confined to
institutional curricula; instead, it is distributed across
networks, always updated, and co-constructed by
learners, educators, and clinical practitioners.

Moreover, the shift toward patient-centered care,
personalized medicine and culturally competent
practice underscores the necessity for adaptive
knowledge systems that can respond to diverse clinical
circumstances. In this regard, knowledge dynamics
serve as a theoretical and methodological framework
that enables the integration of formal education,
informal learning and experiential knowledge. It also
aligns with competency-based education models,
where learning results are defined not merely by
knowledge maintenance but by the ability to apply,
transform and innovate within professional medical
contexts.

Relevance of the Problem. The relevance of
investigating knowledge dynamics in nursing
education is caused by structural changes occurring
both in healthcare and educational systems.

First, the exponential growth of medical
information and the accelerating pace of scientific
discovery render traditional models of knowledge
transmission insufficient. Nurses are required to
continuously update their competencies, navigate vast
information and critically evaluate diverse sources of
clinical evidence. This creates an urgent need for
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educational approaches that prioritize knowledge
adaptability rather than mere accumulation.

Second, the integration of digital technologies
including electronic health records, telemedicine,
artificial intelligence and virtual simulation has
transformed both clinical practice and learning
environments. These innovations demand new forms
of digital literacy and the ability to operate within
complex, technology-mediated knowledge ecosystems.
Consequently, knowledge dynamics become essential
for understanding how nurses interact with, interpret
and apply digitally mediated information in real time.

Third, contemporary healthcare increasingly
relies on interdisciplinary collaboration, where
effective communication and knowledge exchange
between professionals from different fields are critical
for patient outcomes. In such settings, knowledge is co-
created and negotiated, highlighting the significance of
dynamic, network-based learning processes in nursing
education.

Moreover, the challenges posed by global health
crises, as wars, pandemics, humanitarian emergencies
and the ongoing transformation of healthcare systems,
further amplify the necessity for flexible and resilient
knowledge systems. So, nurses must be prepared to
function in rapidly changing and often unpredictable
environments, where the ability to adapt knowledge to
new contexts is crucial.

Finally, the shift toward competency-based and
student-centered education models reinforces the
importance of knowledge dynamics as a conceptual
foundation for curriculum design, pedagogical
strategies and assessment practices. Understanding
these dynamics enables educators to create learning
environments that support self-directed learning,
critical thinking and professional identity formation.

Thus, the study of knowledge dynamics in the
training of nurses is not only theoretically significant
but also practically imperative. It reports persistent
necessity to align nursing education with the realities
of contemporary healthcare, ensuring that future
professionals are equipped with the cognitive,
technological and social competencies required for
effective and ethical care.

The aim of this research is to theoretically
substantiate and methodologically develop the concept
of ‘knowledge dynamics’ in the training process of
nurses as well as to determine its impact on the
formation of professional competencies and
experience for effective practice in contemporary
healthcare environment.
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RESEARCH TASKS

1. To conceptualize the essence of knowledge
dynamics in nursing education, clarifying its key
components, characteristics and pedagogical principles
within  the context of modern healthcare
transformation.

2. To determine the pedagogical conditions and
mechanisms that ensure the effective implementation
of knowledge dynamics in the educational process,
including digital technologies, simulation-based
learning, interdisciplinary interaction and reflective
practice.

3. To develop a conceptual model of knowledge
dynamics in nurse training and justify its potential for
enhancing professional competence, critical thinking,
adaptability, and lifelong learning skills among future
nursing professionals.

The study employs a combination of theoretical
research methods to investigate knowledge dynamics
in nursing education: analysis, synthesis, comparison,
and systematization of scientific literature to define
conceptual foundations of knowledge dynamics.

Literature review. Existing studies demonstrate
that effective knowledge acquisition is no longer
limited to transmissive instructional models, but
increasingly relies on collaborative, reflective, and
context-sensitive educational practices that foster
adaptability and critical thinking. Researchers also
highlight the growing importance of learner autonomy,
experiential ~ engagement, and  network-based
knowledge exchange as essential mechanisms for
developing professional competencies in complex and
rapidly evolving fields: Bratianu C. and Bejinaru R.
develop the theory of knowledge fields as a
thermodynamic approach; Selingo J. studies the future
of higher education and what it means for students;
Bower M. investigates teaching as a design science:
building pedagogical patterns for learning and
technology; Bell S. determines project-based learning
for the 21st century: skills for the future; Muhie Y.A.,
Woldie A.B. explore integration of artificial intelligence
technologies in teaching and learning in higher
education; Bratianu C., Vatamanescu E., Anagnoste S.,
Dominici G. investigate untangling knowledge fields
and knowledge dynamics within the decision-
making process; Bratianu C. Mark organizational
knowledge dynamics: managing knowledge creation,
acquisition, sharing, and transformation; Bratianu C.
and Vatamanescu E.M. determine the impact of the
entropic knowledge dynamics in the decision-making
process and the influence of knowledge dynamics on
the managerial decision-making process.

Discussion. Recent scholarly discourse highlights
contemporary professional education which s
increasingly shaped by dynamic knowledge systems
integrating interdisciplinary learning, digital inno-
vation, and competency-based pedagogical frame-
works. It means that knowledge dynamics constitute a
fundamental characteristic of contemporary nursing
education, reflecting a shift from static knowledge
transmission toward adaptive, learner-centered, and
practice-oriented models as ‘“’knowledge dynamics’ is
a basic process of any organizational knowledge
spectrum, including organizational spirituality” [2; 3].
Thus, effective training of future nurses depends on
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the integration of cognitive, social, and technological
approaches which collectively facilitate the continuous
transformation of knowledge.

We also support the idea examining by the
researchers Elena-Madalina Vatamanescu, Constantin
Bratianu, Dan-Cristian Dabija, and Sebastian Popa
[10] how online knowledge networks facilitate the
transition from individual knowledge acquisition to
broader organizational achievements and innovation
capacity. The authors argue that digital networking
environments improve access to diverse expertise,
accelerate knowledge interchange and create condi-
tions for collaborative learning across institutional
borders. Particular emphasis is placed on the
mechanisms through which individually acquired
knowledge becomes transformed into collective intel-
lectual capital, strengthening organizational adapta-
bility and strategic performance. So, we suggest that
the effective capitalization of online knowledge
networks serves as a catalyst for ’knowledge
dynamics’  including  organizational learning,
innovation, and sustainable competitive development
for future nurses.

Jakubik’s study [5] is also important for nurses’
education in which the author examines collaborative
knowledge creation as a dynamic social and
cognitive process that emerges through interaction,
dialogue, and shared meaning-making within
organizations. Knowledge creation is not merely the
transfer of existing information, but an experiential
process shaped by reflection, communication and
collective engagement. Particular attention is given to
the role of organizational culture, trust and
interpersonal relationships in fostering environments
conducive to collaborative learning and innovations.
The article contributes to knowledge management
theory by conceptualizing collaborative knowledge
creation as an evolving and context-dependent
phenomenon embedded in everyday organizational
practices. Thus, sustainable organizational learning
depends on the capacity of students and even groups to
co-create knowledge through continuous collaboration
and experiential exchange.

The results of scientists Hannele Toiviainen,
Sanna Toikka, and Jarmo Lallimo [9] should be
considered in the same context where they investigate
expansive learning as a transformative process that
emerges through collective problem-solving within
complex, multilayered design projects. Learning
extends beyond the acquisition of predefined
knowledge, involving the creation of new practices,
shared conceptual frameworks and innovative modes
of collaboration among students. The authors analyze
how interactions across multiple organizational, social
and epistemic approaches stimulate reflection,
negotiation and the redefinition of goals within
collaborative activity. Particular attention is given to
the dynamic interaction between tools, participants and
contextual conditions that shape knowledge creation
and organizational development and expansive
learning which serves as a mechanism for collective
innovation, adaptive transformation, and the co-
construction of new forms of knowledge or practice.

As the author (Saba Qadhi) [6] states,
“knowledge dynamics inherently implies the presence
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of motion, development, and transformation within the
knowledge domain.” It means that the development of
critical thinking and metacognitive skills emerges as a
key factor in enabling students to actively construct
and reconstruct professional knowledge, mainly
“collaboratively, in long- term processes, they develop
novel epistemic things and transform their knowledge
practices, specifically by cross-fertilizing professional
and educational practices and solve complex, authentic
problems with the help of innovative knowledge
practices and educational technology” [4].

We share the idea by Richter and colleagues [7]
in which they explore the pedagogical and
technological potential of mirroring tools as
instruments for supporting collaborative analysis and
reflective learning processes. Particular emphasis is
stressed on how reflective visualization of group
dynamics can enhance metacognitive awareness,
improve communication and stimulate deeper
collective inquiry. The authors demonstrate that
mirroring tools function not only as technological
supports but also as mediational mechanisms that
foster self- regulation and shared understanding within
collaborative environments. Overall, the work
contributes to the field of technology-enhanced
learning by highlighting the importance of reflective
analytics in strengthening collaborative knowledge
creation and collective learning outcomes which
constitute knowledge dynamics.

Suthers [8] also investigates collaborative
knowledge construction through the use of shared
representations, emphasizing how visual and symbolic
artifacts mediate group cognition. The author argues
that knowledge construction is not solely an internal
cognitive process but is distributed across students,
tools and representational media. Generally, the
research provides important insights into how
technology-enhanced environments can facilitate
deeper collaborative learning through the strategic use
of shared representations.

Collectively, this body of literature suggests that
modern educational paradigms in nursing training
should be oriented toward flexible, integrative and
transformative approaches supporting both individual
professional growth and broader organizational
development.

Om the basis of research analysis one can
compile the maim constituents of ’knowledge
dynamics’ as on the Fig. 1.

Knowledge Structure Analysis

Interdisciplinary Integration
 Citance Analysis
» Field Integration

Disciplinary Mapping
* Bibilometric Studies
* Core Competencies

Innavation & Networks Bridging & Coevolution

Knowledge
Dynamics

Independent Learning Systems

* Adaptive Leaming

B Global & Inclusive * Competency-Based

Transformative Knowledge Systems

® Sustainability & Equity
# |ntercultural Dialogue

Fig. 1. The maim approaches of ’knowledge dynamics’
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Overall, ‘knowledge dynamics’ should are
considered to be a central organizing principle in the
strategy of nursing education. As proved by the
authors [10], individual motivation to acquire
knowledge has a significant influence on the affiliation
with online academic networks approached as online
knowledge networks. Further, active engagement with
the network intangible resources leads to a significant
harnessing of the three-component intellectual capital,
that is, human, structural and relational capital. The
transition toward dynamic knowledge systems not only
enhances learning outcomes but also ensures the
formation of flexible, resilient and competent
professionals capable of lifelong learning and effective
practice in modern healthcare systems.

Conclusions. The analysis of contemporary
pedagogical discourse proves that knowledge dynamics
has developed as a foundational construct in modern
nursing education redefining traditional models of
professional training through adaptive, collaborative
and transformational learning processes. Unlike
conventional approaches focused on the transmission
of fixed disciplinary knowledge, dynamic knowledge
systems emphasize continuous knowledge generation,
reinterpretation and application within complex
professional contexts. This shift positions future nurses
not merely as recipients of information but as active
participants in knowledge creation, reflective practice
and interdisciplinary problem-solving.

The efficacy of nursing education increasingly
depends on the integration of cognitive, social,
organizational and technological approaches. Digital
knowledge nets, collaborative learning environments,
reflective analytics, shared representational tools and
expansive learning models create pedagogical
ecosystems in which professional knowledge is
constantly constructed, exchanged and transformed
into combined intellectual practical capital. Such
environments strengthen critical thinking,
metacognitive regulation, communicative competence
and adaptive expertise. All these competencies are
essential for nursing practice in rapidly changing
healthcare systems.

Furthermore, the scientific literature highlights
that sustainable professional development in nursing is
strongly trained by relational trust, collaborative
culture, reflective dialogue and technology-mediated
interaction, all of which serve as mechanisms for deep
knowledge exchange and collective innovations. The
dynamic relationship between individual cognition and
socially distributed learning practices contributes to the
emergence of new professional senses, enhanced
organizational learning and improved healthcare
responsibility.

Therefore, the conceptualization of knowledge
dynamics in nursing education should be understood as
a multidimensional and transformative framework that
integrates independent learning, collaborative kno-
wledge creation, digital mediation, reflective practice
and competency-based development. The structural
components created in Fig. 1 provide a conceptual
basis for designing innovative educational models
aimed at preparing future nurses for complex clinical
realities, lifelong professional learning and active
participation in knowledge-driven healthcare systems.
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Prospects for Further Research should focus on
the integration of artificial intelligence and digital
platforms to further optimize structural knowledge
mapping in health caregivers training.
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®OPMYBAHHSA IH®OMEAIMHOI TPAMOTHOCTI MAMBYTHIX YYUTEJIIB
CYCNJIbCTBO3HABYHX AUCHUIIIIH 3ACOBAMH
IHOGOPMANINHO-KOMYHIKAINMHUX TEXHOJIOT'IU

V' cmammi poskpumo ocobnusocmi gopmysanns ingomeodiinoi epamommnocmi Maubymuix yuumenié CyCHiTbCMBO3HAGUUX OUCYUNTIIH
3acobamu ingopmayivino-komyHikayiunux mexuonoeit. OOPyHmMoeano akmyaibHicms npooneMu 8 yMoeax yupposizayii oceimu, 3pocmants
ingopmayitinux 3a2po3 ma nompeodu y po3eUmKy KpUmuuHo20 MUCIEHHS, HABUHOK aHANIZy MediakoHmenmy, nepegipku ingopmayii i 6e3neunoi
pobomu 6 yugposomy cepedosuwyi. Busnaueno cymuicmo noHsmms inghomeOiiiHoi epamomuocmi ma it 3HayeHHs y npogheciliniil nioeomosyi
Maiubymnvoeo guumens. Oxapaxmepuzogano modxcrugocmi IKT y pozsumxy eminb nouwtyky, 6i060py, oyinosanis, inmepnpemayii ma cmeopeHHs
iHghopmayitiHoco KoHmenmy. AKYeHmo8aHo yeazy Ha poii yupposux iHcmpymeHmie y OpMYSaHHi 30amHOCMi MAUOYmHIX neodazozie
opienmysamucs 8 cy4yacHomy medianpocmopi, npomudismu Oe3inghopmayii ma suxopucmosysamu meoiapecypcu 6 ocgimuvomy npoyeci. Came
momy, yinecnpsimosane euxopucmanna IKT ¢ eajciueoro ymoeoio ¢popmyeanns inghomeoditinoi epamomnocmi  MauOymmuix yuumenie
CYCRIIbCMBOZHABYUX OUCYUNILIH.

O6rpynmosano ocobnusocmi Gopmyeants inpomeodiliHoi epamomHocmi MatlbymHix yuumenie cycniibCmeo3HAGUUX OUCYUNIIH 3acobamu
IHGOPMAYITIHO-KOMYHIKAYIIIHUX MEXHON0I 8 YMOBAX YUPPo8oeo cycniibemed. Busnaueno, wjo in@omediina pamomHicms € 6adiCiu6oio
CKNIA008010 NPOPecilinoi ni02oMosKU MAlOymHb020 64umers, OCKIIbKU 3a0e3neuye po36UmoK YMiHb NOWYKY, 81000pY, KPUMUYHO20 OYIHIOBAHHS,
iHmepnpemayii ma cmeopeHHs IHGHOPMAYIiHO20 KOHMEHNY, d MAKONC 30AMHOCMI OPIEHMYBAMUCS 8 CYYACHOMY Medianpocmopi, po3nizHasamu
Maninyaayii 4 npomudismu desingpopmayii. Oxapaxmepuzosano nomenyian IKT sx epexkmusrnoco 3aco6y po3eumxy KpumuuHo20 MUCIeHHs,
MediaKkyiemypu, Yu@posoi KOMNEmeHmMHOCmi ma 8Ii0N0sidalbHO20  IHGOpMayitiHo2o cnodxcusanns. Haeonoweno, wo yinecnpsamosare
BUKOPUCIMAHHS  THOOPMAYITIHO-KOMYHIKAYIUHUX MEXHON02II V Npogecilinill nio2omosyi MatlOymuix neoazozie cnpusie NiOBUWEHHIO SAKOCMI
0C8IMHBO20 Npoyecy ma opMySanHio 20MmoGHOCE 00 e(pekmueHol npogecitinoi dismbrocmi. 3asnaueno, wo nodanbull OOCTONCeHHs OOYLTLHO
CHpAMYBAMU HA BU3HAYEHHS! NeOa20iuHUX YMO08, Moolenell | Yupposux IHCmMpyMenmis, sKi 3a0e3neuyromv eqekmueHicnb GopmyeanHs
iHGhomediliHOT apamomHocmi y 3aK1a0ax euuioi 0ceimu.
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FORMATION OF MEDIA LITERACY OF FUTURE TEACHERS OF SOCIAL SCIENCES USING
INFORMATION AND COMMUNICATION TECHNOLOGIES

The article reveals the peculiarities of forming infomedia literacy of future teachers of social studies disciplines by means of information and
communication technologies. The relevance of the issue is substantiated in the context of the digitalization of education, the growing number of
information threats, and the need to develop critical thinking, media content analysis skills, information verification, and safe work in the digital
environment. The essence of the concept of infomedia literacy and its significance in the professional training of future teachers are defined. The
possibilities of ICT in developing skills of searching, selecting, evaluating, interpreting, and creating informational content are characterized.
Particular attention is paid to the role of digital tools in developing future teachers’ ability to navigate the modern media space, counter
disinformation, and use media resources in the educational process. Therefore, the purposeful use of ICT is an important condition for the formation of
infomedia literacy of future teachers of social studies disciplines.

The peculiarities of forming infomedia literacy of future teachers of social studies disciplines by means of information and communication
technologies in the conditions of a digital society are substantiated. It is determined that infomedia literacy is an important component of the
professional training of future teachers, as it ensures the development of skills in searching, selecting, critically evaluating, interpreting, and creating
informational content, as well as the ability to navigate the modern media space, recognize manipulation, and counter disinformation. The potential of
ICT as an effective means of developing critical thinking, media culture, digital competence, and responsible information consumption is
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