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norpebaM MDKHAPOJHHUX OpraHi3aliidi Ta IHCTHTYLIN
€Bponeiicbkoro Coro3y, A SKUX XapaKTEpHOK €
HEOOXIZHICTh ~KOMILJICKCHOTO — aHalli3y IMpaBOBHUX,
€KOHOMIYHMX 1 MOJITUYHHMX IPOLECiB. AKpeAUTaLis
OCBITHBOI mporpamu 3ailcHIeThes Hinepnanucbko-
(naMaHICHKOW  aKpeAWTALIWHOK  OpraHi3aliero
(NVAO), mo miaTBepaxye BiANOBIJHICTb HABYAHHSI
€BPONCHUCHKUM CTaHIApTaM SKOCTI BHIIOI OCBITH.
BUIYCKHUKU MPOrpaMu MarOTh MOXJIUBICTH MPOAOB-
KUTH HaBYaHHS Ha MaricTepcbkoMy piBHI abo
posnovaty npodeciiiHy IisUIbHICT Yy MDKHApOAHUX
oprasisalisx, opraHax Aep>KaBHOTO YIPaBIiHHSI, FOPH-
JIUYHUX KOMITAHISIX Ta HEYPAJIOBUX opraHizamisx [1].
BHCHOBKH Ta NepCcNeKTHBH MOJATBIIAX PO3-
Bifok Hanpsimy. [IpoBenenuii anani3 3MICTOBHX 3acaj
npodeciiiHol miAroToBKH (axiBIiB y rajiysi npaBa Ha
nepuoMy (6akanaBpChbKOMY) pIBHI BHUIOI OCBITU B
Kpainax €Bpomeiicekoro Coro3y 103BOJHMB BHOKpe-
MHTH HH3KY XapaKTepHHUX OCOOIHMBOCTEl opraHi3amii
OPUIUYHOI  OCBITH. JIOCHIJDKEHHS TpPBOX perpe-
36HTaTUBHUX OCBITHIX mporpaMm («MbkHapoaHe Ta
€BpOINEHChKE MpaBo» [aa3bKOTO YHIBEPCUTETY MpH-
KJIaJJHUX HayK Ta BproccenbchKoi MKOMHM yIpaBIIiHHI,
a Takok «[IpaBo» VYHIBEPCHTETCHKOTO KOJEIKY
Kopka) 3acBigumio, 10 CcydacHi OakanaBpChKi
mporpaMd B Tany3i mpaBa B yHiBepcurerax €C
HOEJHYIOTh (DyHAMEHTAIEHY TEOPETHYHY IiJTOTOBKY
3 MPAKTUKOOPIEHTOBAHUMH (POpPMaMH HaBUAHHSL.
3’AcoBaHO, IO 3MICT mpodeciiiHoi MmiAroTOBKU
MaiiOyTHIX (axiBLiB y raiy3i mpaBa I'PyHTYEThCS Ha
BHUBYEHHI 0a30BHX NpPaBHUYUX JIUCLHMIUIH, 30KpeMa
MDKHApOJHOTO Ta €BPOIEHCHKOro MpaBa, KOHCTH-
TyLiiHOrO, KPUMiHAJILHOIO, JOTOBIPHOIO Ta KOPIO-
paTHBHOTO TIpaBa, a TakoX Ha (opMyBaHHI JHOCII[-
HHULBKUX 1 QaHANITHYHAX YMiHb, HABUYOK IOPUAUYHOTO
mychbMa Ta apryMmeHranii. Bognouac ocBiTHI nporpamu
nepeadavarTh MOJMIIMBOCTI  1HIMBiMyasi3alii Has-
YajbHOI TPAaeKTOpil 3100yBauiB BUIIOI OCBITH LIISXOM
BHOOPY criewianizamiii, BAOIPKOBUX TUCIHMIUTIH, y4acTi
B MDKHapoOJHUX akKaJeMi4HuX OOMiHax, KIIHIYHUX
nporpamax i mpoeciiiHux CTaxyBaHHSX.
BcTraHoBIEHO, 1110 BaXIIMBOX OCOOIMBICTIO IOpU-
IUYHOI OCBiTH B KpaiHax €C € T MbKIUCIUILTIHAPHH A
XapakTep Ta oOpieHTalis Ha (OpMyBaHHS KOMIIe-
TEHTHOCTEH, HEOOXiMHMX Ui poOOTH B yMOBax
r7100a1i30BaHOT0  MPAaBOBOTO  CEpe/OBUINA. 3Ha4YHA
yBara NPHUIUIAETHCS PO3BUTKY NPAKTUYHHUX IIPO-
(ecifHIX HaBUYOK, KPUTUIHOTO MUCIICHHS, 3JaTHOCTI
IO TIPaBOBOIO aHaji3y Ta e(PeKTUBHOT KOMYHIKallii, 1110
3a0e3neuye  MIATOTOBKY  KOHKYPEHTOCIPOMOXKHUX
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(axiBLiB AJIs HALlIOHAJIBHOTO Ta MIXKHAPOJAHOTO PUHKY
nparii.

[lepciekTHBH MOJANBLIIMX HAYKOBUX PO3BITOK
y0ayaeMO B JIOCHIDKEHHI OpraHi3auiiHO-MEeTOINYHUX
3acaj MiArOTOBKM (axiBIB y Tany3i mpaBa B KpaiHax
€C Ta MOXJIMBOCTEH BUKOPUCTAHHS IXHBOT'O JOCBIIY
B MO/JIepHi3alii IopuIUYHOI OCBITH B YKpaiHi.
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METOJAU HABYAHHA ®AXIBIIIB 3 MIZKHAPOJHOT'O IIPABA
B 3AKJIAJIAX BUIIIOT OCBITU KPATH EBPOINIEICEKOI0 COI03Y

Y cmammi oxpecneno memoou niocomogxu ghaxieyie 3 MidCHapoOOHO20 NPasa y 3axnadax euwoi oceimu kpain €sponeiicbkoeo Coio3y.
Axmyanvricme 00CIONCEHHS 3yMOBIeHA HeOOXIOHICMIO BUBUEHHS CYYACHUX NIOX00i8 00 BUKIAOAHHSA MIHCHAPOOHO20 NPABA 6 €8PONEeLCbKUX
YHigepcumemax ma 6UAGNEHHA e@eKMUsHUX Nedaco2iyHux Npakmuk, wo CHpUsoms QOPpMYy8aHHIO NPO@ecilinux KoMnemeHmHocmel,
HeobXIOHUX 0151 10pUOUYHOT OISLILHOCI 8 YMOBAX 2100aNi308AH020 cepedosuuld.

Hocniodcenns 30cepediceHo HA CYYACHUX MemOOON0IYHUX Ni0X00ax, Wo 3acmoco8ylomscs y npogeciiinii niocomosyi gaxisyis 3
MIdICHAPOOHO20 Npasa, 30Kpema Ha KOHYenyii UKIA0AHHS MIJICHAPOOHO20 NPABA «8 KOHMEKCMIy, uwjo nepedbavac ananiz npasosux Hopm ma
IHCMUMymia y Wupuiux COyianbHuX, NOAMUYHUX, eKOHOMIMHUX [ KyIbmypHux pamkax. Ocobaugy yeazy npudiieHo KpumudHuM nedazoeiunum
nioxooam, 3oxkpema nedacoziyi TWAIL, axa cnpuse KpumuyHoMy HePeOCMUCIEHHIO ICMOPUYHUX | NOMIMUYHUX 3acA0 POpMYSaHHSA
MIDHCHAPOOHO-NPABOBO2O NOPAOKY Ul 3A0XOYYE GKIOUEHHS 00 AKAOeMIYHO20 OUCKYPCY ANbMEPHAMUBHUX NePCHeKmus, 30Kpema 00csidy
oeparcas I'nobanvroeo Iigons.

Y cmammi maxooic euceimneno ponv npakmuKOOpPIEHMOBAHUX MemoOi8 HasuauHs Y npogecilimii nidcomoeyi gaxisyis 3
MidICHapoOHO20 npasa. 30Kkpema, memoo Kelicig po32ia0ac€mves AK OOUH i3 HAUNOWUPEHIMUX Ne0azo2iuHux IHCMPYMEeHmie y 10puouUdHill
oceimi. 3as0sku auanisy peambHux abo 3M00eIbOBAHUX NPABOUX CUMYayill yell Memoo CHpUAE PO3GUMKOBI KPUMUYHO20 MUCIHEHHS,
10PUOUYHO20 MIDKYBAHHA, AHANIMUYHUX YMIHb ma 30amHocmi opmynioeamu o0O0IpyHmosani npasogi apeymenmu. Busnauemo, wo
eqhekmusHicmb Kelic-Memooy 3a1excums i) pemeibHo20 0000py Kelcis, ix I0N0GIOHOCMI pe3yIbmamam HABYAHHI, d MAKOHC 30amHOCMI
BUKTIA0AYIE OP2aHI306Y8aAMU THMEPAKMUBHI OUCKYCIT 8 AYOUMOPI.

Haeonoweno, wo memoouuni 3acadu niocomogku ¢axieyie 3 MiscHapooHo2o npasa y 3axiadax euwoi oceimu kpain €C noconyioms
KpUMUYHi nedazo2iuHi Konyenyii 3 iIHmepakmueHuMy ma npakmukoOpiEHMOBAHUMY MemoOamuy HagyaHHa. Taxuil nioxio cnpuse po3eumxy
AHATTMUYHUX KOMNemeHmnocmetl, (GopmMysantio npogeciiinozo 10pUOUIHO20 MUCTEHHS. MA YINICHO20 PO3YMIHHA NPOYECi8 MIdHCHAPOOHO20
npasa.

Kniwouosi cnoea: npasnuua oceima, axieyi 3 MidCHAPOOHO2O NpaAsd, euWa OCEIMA, Memoou HABYAHHS, Memoo Kelcis, neda2oika
TWAIL, €sponeiicvkuii Coro3.
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METHODS OF TEACHING SPECIALISTS IN INTERNATIONAL LAW AT HIGHER EDUCATION
INSTITUTIONS OF THE EUROPEAN UNION COUNTRIES

The article highlights the methods of teaching specialists in international law at higher education institutions of the European Union
countries. The relevance of the study is determined by the need to examine modern approaches to teaching international law in European
universities and to identify effective pedagogical practices that contribute to the development of professional competences required for legal
practice in a globalized environment.

The study focuses on contemporary methodological approaches used in international legal education, particularly the concept of
teaching international law “in context,” which emphasizes the analysis of legal norms and institutions within broader social, political,
economic, and cultural frameworks. Special attention is paid to critical pedagogical approaches, including TWAIL pedagogy, which
promotes a critical reconsideration of the historical and political foundations of the international legal order and encourages the inclusion of
alternative perspectives, particularly those of the Global South, in academic discourse.

The article also highlights the role of practice-oriented teaching methods in the professional training of specialists in international law.
In particular, the case method is examined as one of the most widely used pedagogical tools in legal education. Through the analysis of real
or simulated legal situations, this method facilitates the development of critical thinking, legal reasoning, analytical skills, and the ability to
construct well-grounded legal arguments. The study emphasizes that the effectiveness of the case method depends on careful case selection,
alignment with learning outcomes, and the ability of instructors to facilitate interactive classroom discussions.

1t is concluded that the methodological foundations of training specialists in international law in EU higher education institutions
combine critical pedagogical concepts with interactive and practice-oriented teaching methods. Such an approach contributes to the
development of analytical competences, professional legal thinking, and a comprehensive understanding of international legal processes.

Key words: legal education, specialists in international law, higher education, teaching methods, case method, TWAIL pedagogy,
European Union.

Problem statement and justification of its teaching methods and pedagogical approaches in
relevance. In the context of globalization and the international legal education has become an important
growing complexity of international relations, the role task for higher education institutions, especially in the
of international law as a regulatory framework for countries of the European Union.
cooperation between states, international organi- Universities in the EU countries have developed
zations, and other actors of the global community is diverse educational models aimed at ensuring the high
steadily increasing. These transformations signifi- quality of training of legal specialists capable of
cantly influence the system of legal education, functioning effectively in an increasingly inter-
particularly the training of specialists in international connected legal environment. These models are
law at higher education institutions. Modern legal characterized by the integration of theoretical legal
practice requires not only a thorough knowledge of knowledge with practice-oriented learning, inter-
international legal norms but also the ability to analyze disciplinary approaches, and the use of innovative
complex legal problems, interpret international legal teaching methods. In this regard, special attention is
instruments, and apply legal principles in diverse and given to the development of students’ analytical,
dynamic contexts. Consequently, the modernization of research, and argumentative skills, which constitute
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the foundation of professional legal activity.
Furthermore, modern international legal education
increasingly emphasizes the importance of under-
standing law within its broader social, political, and
historical context.

Analysis of recent research and publications.
The issue of professional training of legal specialists
occupies an important place in contemporary national
scholarly discourse. Historical aspects of the inter-
national legal education development have been
examined in studies by M. Babkov, I. Zeman,
L. Mikhnevych and other scientists, who analyze the
formation of international law as an academic
discipline in Ukrainian universities. Modern research
increasingly focuses on the content and metho-
dological modernization of legal education, including
the integration of international legal standards and the
development of professional culture among future
international lawyers (O. Kozlov, V. Malyha, V. Re-
petskyi and others). A number of scholars emphasize
innovative pedagogical approaches and practice-
oriented training methods in legal education,
particularly the use of interactive technologies, blen-
ded learning, and information and communication
technologies (V. Luppa, O. Pometun, L. Pyrozhenko,
O. Filonenko and others). Studies also highlight the
importance of interdisciplinary training, professional
orientation, and the development of readiness for legal
practice in international contexts (N.Rysynets, 1. Savka
and others). Comparative research addressing foreign
experience in legal education and the modernization of
training models in line with European standards has
been conducted by O.Nahorna, V.Pavlov, V.Re-
petskyi, M. Hrabynskyi and others. Collectively, these
studies demonstrate a growing scholarly interest in the
modernization of professional legal education and
provide a theoretical basis for further research into
innovative teaching methods and methodological
foundations for training specialists in international
law.

However, despite the considerable scholarly at-
tention devoted to various aspects of the phenomenon
under investigation, the methodological foundations of
training specialists in international law in higher
education institutions of the European Union require
further comprehensive analysis. In particular, there is a
need to systematize contemporary pedagogical ap-
proaches and teaching methods that ensure the
effective development of professional competences in
this field.

The purpose of the article is therefore to
highlight the methods of training specialists in
international law at higher education institutions in the
European Union countries.

Presentation of the main research material.
Turning to the methodological foundations of training
specialists in international law at higher education
institutions of the European Union countries, it should
be noted that in contemporary conditions the teaching
of international law “in context” is gaining increasing
popularity. This approach implies studying the
phenomenon not as an isolated set of rules but as one
deeply embedded in a broader social, political,
cultural, economic, and intellectual environment.
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Teaching “in context” involves the application of
interdisciplinary approaches in order to illuminate the
numerous forces that shape legal institutions, norms,
and practices. However, when it comes to teaching
law, not only the content but also the specific
conditions and nature of the teaching process itself are
important. This process presupposes direct interaction
with a particular group of students, is often
coordinated with colleagues, and is subject to
institutional regulations concerning curriculum con-
tent, learning outcomes, and assessment methods.
Consequently, teaching “in context” means engaging
consciously with these surrounding structures rather
than passively accepting them. Such an approach
requires considering the boundaries of the study
programmes — within courses, departments, or
disciplines — not as fixed constraints but as constructs
open to critique and reconsideration. Teaching “in
context” thus treats the obligation to teach the
curriculum as an opportunity to examine its foun-
dations, exclusions, and contemporary relevance [1].

In modern conditions, particular importance is
attached to taking into account the context of teaching,
especially in the field of international law. This
discipline is under increasing pressure as its
universalist claims are increasingly subject to critical
reconsideration, while students often enter the
classroom already possessing personal experiences
related to these tensions, shaped by their individual
histories, political views, and life experiences. In many
academic groups, at least one student has a direct or
familial connection to revolutionary events, armed
conflicts, or changes in political regimes that are
discussed in the educational process. Some students
may even be affected by repressive political systems,
which necessitates ensuring institutional safeguards
aimed at preserving the classroom as a safe space for
free and open academic discourse [7].

Despite the considerable attention given to
teaching international law “in context”, contemporary
methodological approaches also involve engagement
with critical pedagogical concepts aimed at rethinking
traditional models of teaching this discipline. One such
concept is TWAIL (Third World Approaches to
International Law) pedagogy, which emerged within
the framework of critical international legal
scholarship. From a pedagogical perspective, this
approach is oriented toward the critical analysis of the
historical and political preconditions for the formation
of international legal norms, particularly their
connection with the colonial past, as well as toward
incorporating alternative  perspectives and the
experiences of states of the Global South into the
educational process. TWAIL pedagogy views
international law not only as a system of normative
rules but also as a product of complex social, political,
and economic processes, which necessitates an
interdisciplinary approach to its teaching.

In this context, TWAIL pedagogy contributes to
the development of a critical understanding of the role
of international law, its interconnections with other
academic disciplines, and its potential to take into
account the interests of states of the Global South. It
involves reconsidering the content of academic
courses, the balance between doctrinal study of
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international law and the analysis of institutions and
mechanisms of its implementation, as well as
integrating knowledge from related fields, including
political economy, international relations, and moral
philosophy, into the educational process. Such an
approach is aimed not only at preparing students for
professional activity but also at fostering their capacity
for profound analytical and transformative reflection
on the international legal order. These principles
constitute the methodological foundation of TWAIL
pedagogy in contemporary international legal
education.

The scholarly literature emphasizes that TWAIL
approach does not reject the use of traditional
doctrines of international law, including positivist
methodology; rather, it seeks to employ them for the
critical analysis of the historical and political
conditions underlying the formation of the inter-
national legal order. In particular, A. Anghie stresses
that the critical analysis of international law becomes
more persuasive when it is grounded in empirical
research on the development of legal norms and the
practice of their application. In this context, the scholar
argues that the fundamental TWAIL proposition
concerning the decisive influence of imperialism on
the formation of international law must be sub-
stantiated through an examination of the actual
evolution of international legal institutions and the
practice of their functioning. Such an approach makes
it possible to combine critical theoretical reflection
with a positivist analysis of the sources of international
law, demonstrating that colonial and imperial
structures of power historically shaped the inter-
national legal order and continue to influence its
contemporary development [1].

As S. Burra notes, the critical reflection on
international law within the educational process
constitutes a complex pedagogical task. Within the
TWAIL framework, Eurocentrism is regarded both as
an object of critique and as a dominant intellectual
paradigm that historically shaped the modern inter-
national legal order while simultaneously margi-
nalizing alternative epistemologies within academic
discourse. In this context, TWAIL pedagogy faces the
challenge of overcoming this paradox. European legal
ideas and institutions cannot be completely ignored, as
they have played a decisive role in the formation of the
international legal order and have significantly
influenced the development of states of the Global
South. At the same time, the key task lies in critically
reconsidering which elements of the FEuropean
international legal tradition can be integrated into
contemporary legal discourse without losing the
connection with alternative, non-European episte-
mological approaches [2]. Thus, TWAIL pedagogy
emerges as an anti-colonial educational strategy aimed
at revising dominant narratives of international law
and incorporating into academic discourse the voices
and experiences of communities that have historically
been marginalized. Such an approach contributes to
the formation of a learning environment oriented not
only toward the reproduction of knowledge but also
toward the development of critical thinking, reflection,
and open academic dialogue. Unlike traditional models
of legal education, TWAIL pedagogy seeks to question
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established intellectual and institutional structures of
international law, opening possibilities for its more
inclusive and pluralistic development.

Alongside critical pedagogical approaches,
particularly TWAIL pedagogy, which aims to
reconsider the content and historical context of
international law, specific methodological tools for
organizing the educational process also occupy an
important place in the training of future legal
specialists in international law at higher education
institutions in the countries of the European Union.
One of the most widespread and effective tools is the
case method, which is widely used in legal education
in the countries under study to develop practical
professional competences. While TWAIL pedagogy
emphasizes the critical reconsideration of international
legal narratives and the inclusion of alternative
perspectives, the case method ensures the practical
engagement with legal problems through the analysis
of specific situations and judicial cases.

The case method is one of the key pedagogical
strategies in legal education. By analyzing and
discussing real or simulated legal situations, students
develop critical thinking, analytical abilities, and legal
argumentation skills, which constitute the foundation
of professional legal practice.

This method was introduced at the end of the
19th century at Harvard Law School and gradually
became a characteristic method of teaching law in
legal schools in the United States [3; 6]. Today, the
case method is widely applied in legal education
worldwide, including the European Union countries,
where it is used as one of the principal tools for
developing practice-oriented legal competences.

The use of the case method contributes to the
formation of an active and interactive learning
environment in which students directly participate in
the process of analyzing legal problems. The
examination of specific legal situations makes it
possible to apply theoretical legal principles to
practical circumstances, which in turn promotes the
development of critical analysis and decision-making
skills. In such a learning environment, discussions and
the exchange of arguments among participants in the
educational process become important components in
the formation of professional legal reasoning.

One of the characteristic features of the case
method is the combination of the analysis of the
process of legal decision-making with the justification
of such decisions on the basis of evidence. This
approach involves not only the theoretical under-
standing of legal concepts but also their practical
application in specific situations. As a result, students
gain the opportunity to develop skills in legal
argumentation, critical evaluation of evidence, and the
formulation of well-reasoned legal conclusions [5].

From this perspective, the advantages of the case
method are multifaceted. First, it contributes to the
development of analytical and critical skills, as
students learn to examine the factual circumstances of
a case in detail, identify relevant legal issues, and
apply the appropriate legal norms. Second, the method
enhances legal argumentation skills, as it requires
students to formulate their own positions clearly and
persuasively, while also critically evaluating the
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arguments presented by other participants in the
discussion. Moreover, the case method stimulates the
development of creative thinking by encouraging
students to search for alternative approaches to solving
legal problems. Another important advantage of this
method is the activation of students’ participation in
the learning process, which increases their motivation
and engagement in mastering the material. Finally, the
case method plays a significant role in preparing
students for professional legal practice, as it enables
them to become acquainted with the complexity of real
legal situations and to develop competences necessary
for their future professional activity.

The application of the case method in legal
education involves the use of real or hypothetical
situations in order to strengthen students’ practical
skills and their capacity for decision-making. This
pedagogical approach emphasizes the development of
legal reasoning through the study and analysis of
complex cases [4]. In order for the case method to be
truly effective in the training of specialists in
international law and to promote active student
participation, careful selection of cases is essential.
This process is governed by several criteria. First,
cases should be directly related to the subject matter of
the course. The facts should clearly illustrate the legal
principles under discussion, and the issues raised
should reflect those typically encountered by prac-
ticing lawyers. Equally important is alignment with the
expected learning outcomes, as cases should be
selected in accordance with the objectives of the
course.

Another factor that should be taken into account
is the correspondence between the complexity of the
cases and the level of students’ preparation. For
example, introductory courses may require relatively
simple cases, whereas students with more advanced
knowledge should work with more complex cases. At
the same time, the level of complexity itself is a
determining factor, since cases should challenge
students and require critical thinking without
overwhelming them. Such a balance ensures both
intellectual challenge and pedagogical value. Another
important aspect is diversity, as students benefit from
exposure to a variety of legal problems, perspectives,
and outcomes. These may include contexts related to
judicial disputes, public service, public trust, and
alternative dispute resolution mechanisms, thereby
broadening students’ understanding of law and its
diverse applications.

Equally important is the relevance of cases. They
should reflect contemporary legal realities, ensuring
that students acquire skills corresponding to modern
legal practice. Cases should also be engaging and
capable of capturing students’ interest in order to
maintain their motivation and active participation.
Practical considerations should not be neglected,
particularly accessibility, which requires that cases be
readily available through libraries, online platforms, or
case collections. Finally, the principle of coherence
must be observed, meaning that cases should integrate
both theoretical and practical aspects, while recom-
mended literature should complement both substantive
and procedural legal studies.
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The effective use of the case method also requires
the ability to conduct interactive learning. Instructors
must be capable of stimulating meaningful classroom
discussions, encouraging students to present and
debate arguments effectively. Their ability to select
appropriate cases is equally important, as cases should
not only correspond to the course content but also
stimulate critical and analytical thinking. Instructors
must also be able to assess the complexity of cases,
ensuring an appropriate level of intellectual challenge
without overwhelming students. Another essential skill
is the clarity of explanations. Instructors must be able
to present both legal concepts and factual contexts in a
clear, precise, and comprehensible manner. They
should also demonstrate exemplary legal reasoning by
illustrating how arguments can be constructed and
defended persuasively. Motivation and engagement
also play an important role: enthusiastic educators who
empathize with their students and demonstrate
dedication to their work create an atmosphere of
participation and commitment.

Conclusions and prospects for further
research. Summarizing the above, it can be stated that
the methodological foundations of training specialists
in international law at higher education institutions of
the European Union countries are characterized by the
combination of critical pedagogical approaches and
practice-oriented teaching methods. In particular,
alongside critical teaching concepts such as TWAIL
pedagogy, an important place is occupied by
interactive methods aimed at developing the
professional competences of future lawyers. Among
these, the case method plays a key role, as it ensures a
connection between the theoretical study of law and
the analysis of real legal situations. Its effective
application requires a high level of professional
competence on the part of the instructor, as well as the
ability to engage in continuous scholarly inquiry and to
update teaching materials in accordance with the
dynamic development of legal systems. At the same
time, the use of diverse cases reflecting various legal
contexts and practices contributes to the formation of
students’ comprehensive understanding of legal
activity. The inclusion of an international perspective
in the analysis of legal situations broadens students’
professional outlook and enables them to examine
legal problems within a broader global context, which
is particularly important for the training of specialists
in international law.

The prospects for further research lie in a more
detailed examination of innovative pedagogical
strategies used in the training of international law
specialists in European higher education institutions,
as well as in the analysis of digital and hybrid learning
methods increasingly applied in legal education.
Particular attention may also be devoted to studying
the potential for adapting the most effective European
practices to the modernization of the system of legal
education in other countries, including the integration
of interdisciplinary approaches and practice-oriented
teaching methods into national study programmes.
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