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IHTETPALIIA MIATOTOBKHA 3 MDKKYJbTYPHOI KOMYHIKALIIi Y TPOPECIMHY OCBITY
MAUBYTHIX YYUTEJ/IB: METOA4OJ/IOT'TYHI OPIEHTHUPHU TA IEAAT'OI'TYHI IPAKTUKH

Y emammi 0ocnioaceno inmezpayilo nioeomosku 3 MidcKyIbmypHoi KoMyHiKayii 6 cucmemy npogecitinoi oceimu mMatioymHix yyumenie
K KIIOYOBULL HANPAM CydacHoi nedazoeiunoi mooepmizayii. O6IpyHmMO6ano meopemuuni, MemooOON0iYHI ma [HCMUmMyYiuHi 3acaou
Gopmysanns mixckynomyproi  komyHikamusHoi komnemenmuocmi (MKK) sk neobxioHoi npogpecitinoi sxocmi nedacoza, 30amuo20
ehekmusHo dismu 8 yM08ax KyIbmypHo2o pisHomaHimms. IIpoananizo8ano cyvyacHi MidcHapoOHi OO0CTIONCeHHs, SKI 008005iMb BNIUG
MIDICKYIbMYPHOI KOMNEMeHMHOCMI HA Ne0azo2iuty pe3yibmamueHiCmy, IHKIIO3UGHICb 0CGIMHbO2O NPOYecy ma aKaoeMiuHy 3a1y4eHicmb
cmyoenmis. Busnaueno memooonoeiuni opicnmupu, wjo 3abesneyyioms cucmemue enposaoicenns MKK y npoepamu nedazoziynoi oceimu:
0doceione ma 3a80aHHA-OPIEHMOBAHe HAGUANHA, PeQIeKCUBHY NPAKMUKY, KOIAOOpAMUGHI NPOEKMU, GUKOPUCMAHHA YUPPOBUX | WMYUHO-
IHMENEKMYAIbHUX NAAm@opm 01 MIdCKyIbmypHoi 63acmoodii. Ocobaugy yeazy npuodiieno poni 00CEIOHO20 HABYAHHS Md NPOSPam
KYJIbMYPHO20 3aHYPEHHA, K CNPUAIOMb HAOYMMIO MAuOymHiMy nedazo2amu peaibHo20 00C8i0y MINCKYIbMYPHOT KOMYHIKayii, po36UumKy
eMnamii, MoNepaHmuHocmi ma KpumudHoi KyavmypHoi ceidomocmi. Poskpumo 3nauenns HenepepeHo2o npogeciiinoo po3gumky ma
IHCMUmMYYitiHol NiOMpPUMKU — HACMABHUYMEA, HAGUATLHUX MOOYII6, IHCIMPYMEHMIE OYIHIOBAHHS — O CIMANIO20 3POCMAHHS MIJICKYIbIYPHOL
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KOMNEMEeHmMHOCMI YRPoOosic Kap '€pu nedazozd. AKYeHmosano yeazy Ha HeoOXionocmi cmeopents Hadiinux cucmem oyiniosanns MKK, wo
NOEOHYIOMb  SIKICHY pehieKcito ma KiNbKICHI NOKA3HUKU O MOHImopuHzy npogeciiinoco nocmyny. Iliokpecieno, wo inmezpayis
MIDICKYTbMYPHOI KOMYHIKaYii 6 npogheciiiny nioeomogky cnpusic iHKTIO3UEHOCI, 3MEHULEHHIO KVIbIMYPHUX YNEpeodiCceHb | (popMyeannio
2106aIbHO20 2POMAdHCMEA. Y KonmeKkcmi 2n00anizayii ma €8poneicvkoi inmeepayii MidCKyIbmypHe HAGUAHHS NOCMAE CMPAMESiUHUM
YUHHUKOM NIOBUUEHHA 20MOBHOCTNE Neda202ie 00 Jianozy, cnisnpayi ma coyianbHoi 32ypmoeanocmi y Myl1bmuKyIenypHomy Kkiaci. 3pobieno
BUCHOBOK, W0 Neoazoau, HAOLIeHI MIHCKYIbMYPHOIO KOMNEMeHMHICMIO, UCHYnaioms mpaHchOpMayiiHumMu azeHmamy 0eMOKpamuiHol,
MONepanmHoi i IOOUHOYEHMPULHOI OCBIMU, CNPUSIOYU CIAHOBIEHHIO CIMAN020 MA IHKII03U6H020 cycninbemea XXI cmonimmsi.

Kniouosi cnosa: mixckynemypna KOMYHIKayis;, MIJDCKYIbMYPHA KOMNEMEeHmMHICIb, nedazo2iuna o0ceima; O00CGiOHe HABYAHH,
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DANYLYUK Serhiy —

Doctor in Pedagogy, Professor,

Professor of Foreign Languages Department

Bohdan Khmelnytsky National University of Cherkasy
ORCID: https://orcid.org/0000-0002-0656-2413
e-mail: sergey.danilyuk75@gmail.com

KULISH Iryna —

PhD in Pedagogy, Associate Professor,

Chair of Foreign Languages Department

Bohdan Khmelnytsky National University of Cherkasy
ORCID: https://orcid.org/0000-0002-5375-5429
e-mail: irinakulish@ukr.net

ZINCHENKO Anna -

PhD in Pedagogy, Senior Lecturer of

Foreign Languages Department

Bohdan Khmelnytsky National University of Cherkasy
ORCID: https://orcid.org/0000-0003-0319-021X
e-mail: zinchenkoann36@gmail.com

INTEGRATING INTERCULTURAL COMMUNICATION TRAINING INTO FUTURE TEACHERS’
PROFESSIONAL EDUCATION: METHODOLOGICAL INSIGHTS AND PEDAGOGICAL PRACTICES

The article examines the integration of intercultural communication training into the professional education of future teachers as a key
dimension of contemporary pedagogical modernization. It substantiates the theoretical, methodological, and institutional foundations of
forming intercultural communicative competence (ICC) as an essential professional quality of educators capable of working effectively in
culturally diverse environments. The authors analyze recent international research demonstrating the impact of intercultural competence on
teachers’ pedagogical effectiveness, classroom inclusivity, and students’ academic engagement. The study identifies methodological insights
that ensure systematic incorporation of ICC into teacher education curricula: experiential and task-based learning, reflective practice,
collaborative projects, and the use of digital and Al-supported platforms for intercultural interaction. Special attention is paid to the role of
experiential learning and cultural immersion programs that enable future teachers to acquire real-world experience of cross-cultural
communication and develop empathy, tolerance, and critical cultural awareness. The article also outlines the significance of continuous
professional development and institutional support mechanisms — mentorship, training modules, and assessment tools — that sustain the
growth of intercultural competence throughout educators’ careers. Emphasis is placed on developing reliable evaluation frameworks for
ICC, combining qualitative reflection and quantitative assessment to monitor teachers’ progress. The study highlights that integrating
intercultural communication into professional education promotes inclusivity, reduces cultural bias, and fosters global citizenship. In the
context of globalization and European integration, intercultural training becomes a strategic factor in improving teacher readiness to
facilitate dialogue, cooperation, and social cohesion in multicultural classrooms. The authors conclude that educators equipped with
intercultural competence act as transformative agents of democratic, tolerant, and human-centered education, contributing to the
development of sustainable, inclusive societies in the 2 1st century.

Key words: intercultural communication; intercultural competence; teacher education; experiential learning; reflective practice;
digital pedagogy; continuous professional development; inclusion, globalization; European integration.

Statement and justification of the relevance of cultural dynamics that shape learners’ experiences to
the problem. Integrating intercultural communication cater to their needs effectively. Research indicates that
training into the professional education of future teachers who possess intercultural communication
teachers is crucial for preparing them to navigate and skills can enhance the educational experience for
foster inclusive learning environments. As classrooms students from diverse backgrounds while fostering an
become increasingly diverse, educators need to inclusive atmosphere [12]. A study by Y. Gong,
develop the skills necessary to engage with students C.Lai, X.Gao, G.Li, Y.Huang and L.Lin emp-
from various cultural backgrounds. This paper outlines hasizes the need for comprehensive training modules
significant insights and practices vital for embedding in preservice teacher education programs to develop
intercultural competence into teacher education these competencies effectively [11]. Moreover,
curricula, ensuring that future educators are equipped pedagogical approaches that address biases and
to promote inclusivity and understanding within their assumptions can improve student engagement;
classrooms. therefore, training programs that confront these biases

The necessity for intercultural competence within are essential for enhancing teachers’ ability to connect
teacher education has grown significantly in light of with their students effectively [1].
globalization and migration, resulting in a diverse Methodological insights play a pivotal role in
student population that reflects a multitude of cultural establishing effective intercultural communication trai-
identities. Educators must understand the socio- ning frameworks within teacher education. Research
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identifies several pedagogical strategies that support
the effective development of intercultural competence.
These include experiential learning, cultural immer-
sion, and collaborative learning initiatives that allow
preservice teachers to engage actively with diverse
cultures. For example, programs that offer oppor-
tunities for service learning in multicultural settings
promote real-world exposure, enabling trainees to
grapple with and reflect on their cultural assumptions
while enhancing their intercultural awareness [16].

Additionally, pedagogical practices must emp-
hasize critical reflexivity and situational awareness
among teachers. This means educators should not only
interact with different cultures but also critically
examine their beliefs and practices in relation to the
cultures they encounter [31]. Incorporating reflective
practices into teacher training can facilitate deeper
learning and the adoption of intercultural com-
petencies, preparing teachers to confidently respond to
the needs of diverse classrooms.

Creating collaborative learning environments is a
key strategy in developing intercultural competence.
Engaging students in teamwork, discussions, and
group projects focused on multicultural issues fosters a
sense of community and shared understanding [1].
Moreover, collaborative learning allows future
educators to hone their skills in communication,
empathy, and conflict resolution, all of which are
essential for facilitating intercultural interactions in
their future classrooms.

Research shows that collaboration among
teachers from diverse backgrounds enhances profes-
sional learning and intercultural understanding. Pro-
grams that value diverse perspectives not only
empower teacher candidates but also promote an
enriching educational environment where all students
feel valued and heard.

Another critical aspect of promoting intercultural
competence is the concept of teacher mobility, which
allows educators to gain firsthand experience in
different cultural settings. Studies reveal that inter-
national teaching experiences can significantly
enhance educators’ intercultural self-efficacy, leading
to improved teaching practices within diverse
classrooms [29]. Teachers who engage with different
educational systems and cultural norms often return
with enriched pedagogical perspectives that positively
affect student learning outcomes.

Sustained professional development is essential
to ensure teachers remain adaptable and responsive to
the changing dynamics of their classrooms. Ongoing
training programs, workshops, and networking oppor-
tunities should be integral components of teacher
education to foster continual personal and professional
growth, allowing educators to refine their intercultural
communication skills consistently [10].

The integration of intercultural communication
training into the professional education of future
teachers is essential for fostering inclusive learning
environments amidst the complexities of a diverse
classroom. By focusing on methodological insights
such as experiential learning and collaborative
practices, and by emphasizing continuous professional
development, teacher education programs can equip
future educators with the necessary skills to meet the
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challenges of a multicultural classroom. This prepa-
ration will ultimately lead to improved educational
outcomes for all students, promoting equity, under-
standing, and respect in educational contexts.

Analysis of recent research and publications.
Recent research and publications have increasingly
emphasized the necessity of integrating intercultural
communication competence (ICC) into educational
practices, particularly in teaching foreign languages. A
significant finding presented by S. A. Achieng argues
that the development of ICC should be a priority in
foreign language teaching, as it not only enhances
language proficiency but also fosters sensitivity to
cultural nuances, ensuring that educators can effec-
tively engage with diverse student populations [1]. The
strategies for promoting ICC outlined in various
studies reinforce the criticality of cultural awareness
and professional development in modern educational
contexts.

B. Adebayo and H. M. Sunderman explore the
role of intercultural mentoring in promoting cultural
competence among graduate students and faculty [2].
Their findings indicate that such mentoring rela-
tionships can significantly impact both parties’
intercultural skills, suggesting the potential for
structured mentoring programs to enhance overall
educational quality.

The work of O. Aliksiichuk, T. Borysova,
O. Priadko, M. Kuziv, Z. Kartashova and S. Chaban-
Chaika focuses on the formation of intercultural
competence specifically among future music teachers,
highlighting the necessity of early professional training
in cultural sensitivity and communication skills [3].
This approach aligns with findings across the literature
that emphasize the need for educators to engage deeply
with cultural contexts to prepare students for a
globalized workforce.

N. G. Bal and P. Savas [4] examine how English
language teachers perceive intercultural competence
and the challenges they face in implementing it within
Turkish state schools. Their study suggests that despite
the recognition of importance of ICC, many obstacles
still exist, such as inadequate support systems and
training, which hinder effective teaching practices in
diverse classrooms.

The model of intercultural competence, proposed
by A. Barili and M. Byram, advocates for integrating
cultural citizenship and sensitivity into all teacher
education programs [5]. Their research demonstrates
that when teachers are properly equipped with ICC
skills, they are more effective in addressing students’
diverse backgrounds, ultimately improving student
engagement and success.

In recent literature, H. Erradi and S. Belhorma
focus on the systematic evaluation of preservice
teachers’ ICC, highlighting the essential requirement
for validated assessment tools in teacher education [8].
Their study illustrates how these assessments can
inform teacher training programs, allowing for a
continuous improvement process tailored to the
evolving demographic landscapes of classrooms.

The significance of technology in facilitating ICC
development is emphasized in H. Haerazi’s research,
which illustrates how Mobile-Assisted Language
Learning (MALL) can enhance pre-service English
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teachers’ intercultural competence [13]. Utilizing
digital platforms exposes students to varied cultural
perspectives, reinforcing language skills and cultural
adaptability in real-time interactions.

X. Wang, S. S. Z. Sharifah and S. Y. Hani
conducted a systematic literature review synthesizing
the current state of ICC research in higher education,
highlighting the dual objectives of preparing students
for a global workforce while fostering mutual respect
and understanding across diverse cultures [33]. This
body of literature calls for comprehensive educational
reforms that prioritize ICC training from early
education through professional development stages.

Recent research and publications affirm the
integral role of intercultural communication
competence in contemporary education, particularly
within foreign language teaching and teacher training
programs. By prioritizing ICC through methodological
innovations, continuous assessments, and supportive
institutional frameworks, educators can cultivate a
classroom environment that not only respects diversity
but also actively engages in the promotion of
inclusivity and cross-cultural understanding.

The purpose of the article is to highlight the
critical importance of incorporating intercultural
communication competence (ICC) into the education
and training of future teachers. As classrooms become
increasingly multicultural, it is essential for educators
to develop not only pedagogical skills but also a
profound understanding of cultural diversity and
effective intercultural engagement methods. The
article aims to elucidate various strategies,
methodologies, and tools necessary for fostering ICC
among teachers, thereby preparing them to create
inclusive learning environments that respect and
celebrate diversity.

Presentation of the main research material.
The necessity for intercultural communication
competence (ICC) in educational contexts cannot be
overstated. Today’s classrooms are increasingly
multicultural, with students hailing from diverse
cultural backgrounds. In this dynamic setting, future
teachers must be equipped not only with subject-
specific knowledge but also with the essential skills to
engage in effective communication and collaboration
with students from various cultural contexts. A. Barili
and M. Byram emphasize the importance of incor-
porating cultural awareness into teacher training,
asserting that this equips future educators to foster
meaningful relationships with students, their families,
and colleagues from diverse communities [8]. There-
fore, teacher education programs must promote an un-
derstanding of cultural diversity to create environ-
ments conducive to academic success for all students
[20].

ICC encompasses various elements that cont-
ribute to effective cross-cultural interactions. M. By-
ram’s model of intercultural competence identifies five
key components: attitudes, knowledge, skills of
interpreting and relating, skills of discovery and
interaction, and critical cultural awareness [5]. These
elements form the foundation for developing
pedagogical practices that recognize, respect, and
address the complexities of cultural differences in
educational settings. Educators trained in these aspects
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are better equipped to support diverse learners, which
is increasingly critical in an interconnected world.

Moreover, research indicates a correlation
between teachers’ ICC and their students’ academic
achievements. H. Erradi and S. Belhorma conducted a
study demonstrating that pre-service teachers’ levels of
ICC influence their capacity to create inclusive
learning spaces, which are instrumental in fostering
student engagement and success [8]. The findings
revealed that trainee teachers who received focused
training on ICC were more adept at addressing the
unique needs of their students and promoting positive
inter-student interactions. Consequently, equipping
teachers with robust ICC skills must be a priority
within teacher education curricula.

Incorporating ICC training into teacher prepa-
ration can also help reduce conflicts that arise from
misunderstandings across cultures [36]. M. R. Yuwi-
ta’s research highlights how university students’
understanding of intercultural communication leads to
improved interpersonal skills, which subsequently
diminish miscommunications across cultural barriers.
This is vital for teachers who play a central role in
facilitating a harmonious learning environment where
students feel valued and understood. They can act as
mediators, promoting positive relationships and
helping students appreciate the richness of cultural
diversity.

Furthermore, H. Haerazi’s work on mobile-
assisted language learning (MALL) illustrates how
educational technology can enhance the development
of ICC among pre-service teachers [13]. By using
platforms like WhatsApp and other online resources,
students can connect with peers from different cultural
backgrounds, broadening their cultural awareness.
This active engagement with diverse cultures aids in
developing not just language skills but also the
capability to navigate complex intercultural
interactions effectively. Such technological integration
can complement traditional pedagogical approaches,
enriching the overall teacher education experience.

In addition, continuous assessment of inter-
cultural competence among future teachers is
necessary to ensure that training is effective and
relevant. Developing reliable rubrics for evaluating
teachers’ ICC can provide valuable insights into their
readiness to handle multicultural classrooms [26]. By
using these metrics, educational institutions can fine-
tune their curricula and training programs, ensuring
that they adequately prepare teachers for the realities
of modern classrooms.

Lastly, it is essential for educators to be not only
aware of cultural differences but also to actively
engage in reflective practices. This concept, often
overlooked in traditional teacher education, encou-
rages future educators to examine their biases and
preconceptions while enhancing their understanding of
cultural dynamics in the classroom [4]. Through
reflection, teachers can better appreciate the varied
backgrounds of their students, leading to more
effective and empathetic teaching practices that
resonate with a diverse student body.

The integration of intercultural communication
competence training in teacher education is a critical
endeavor. By fostering cultural awareness and
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equipping future teachers with the skills necessary for
effective communication, educational institutions can
prepare teachers to create inclusive classrooms that
welcome and celebrate diversity. This commitment not
only enhances the educational experience for students
but also nurtures a generation of educators who are
capable of bridging cultural divides, ultimately
contributing to a more harmonious society.

Research has provided various methodological
recommendations that can enhance the training of
future teachers in intercultural communication. The
emphasis on strategic competence in educational
programs underlines the importance of curricula
designed to focus on procedural aspects of inter-
cultural communication, such as non-verbal cues and
effective communication strategies [18]. This approach
encourages teachers to develop skills that extend
beyond mere knowledge of cultural facts to include
practical strategies for navigating complex inter-
cultural interactions.

One effective methodology is the incorporation
of experiential learning frameworks, particularly
cultural immersion programs. These programs enable
future educators to engage with different cultures in
authentic contexts, fostering cultural sensitivity and
understanding. For instance, Y. Li, C. Chook-
hampaeng, J. Chano and X. Deng highlight how a
production-oriented approach in an English as a
Foreign Language (EFL) curriculum successfully
enhanced intercultural communicative competence by
promoting practical applications of learned skills [22].
This evidence reinforces the idea that hands-on
experiences yield significant gains in teachers’ abilities
to engage with diverse populations.

In addition to experiential learning, collaborative
learning strategies also present valuable opportunities
for enhancing intercultural communication com-
petence. According to O. Kuffuor, S. Aggrawal,
A. Jaiswal, R. J. Smith and P. V. Morris, fostering
partnerships  between students from different
backgrounds creates transformative pathways for
intercultural competence development in higher
education settings [19]. Collaborative learning not
only allows teachers to model effective teamwork but
also encourages students to engage in shared problem-
solving, enabling them to learn from each other’s
cultural perspectives and experiences. This shared
learning environment emphasizes the value of
diversity and creates a safe space for dialogue and
mutual respect.

Moreover, immersive projects have been shown
to be effective in enhancing intercultural skills among
participants. A study indicates that immersive inter-
cultural learning experiences significantly improve
participants’ cultural awareness and competency. This
highlights the potential of utilizing community part-
ners with advanced intercultural skills who can
provide authentic experiences that resonate with both
teachers and students. Integrating such partnerships
into teacher training programs not only enriches the
educational experience but also supports the building
of community ties, further enhancing the practical
aspect of intercultural learning.

Technology, particularly Artificial Intelligence
(Al), plays a pivotal role in modernizing intercultural
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competence training. Al can create personalized
learning experiences that cater to the diverse needs of
learners, enhancing their ability to explore and
understand cultural differences in a controlled
environment. Using technology in this way can signi-
ficantly improve the effectiveness of cultural training
programs, allowing educators to implement tailored
learning paths based on individual student needs.

Furthermore, the development of evaluation
metrics for intercultural competence is vital. Tools
such as rubrics can systematically assess teachers’
learning and application of intercultural skills. By
establishing clear benchmarks, educator training
programs can continually improve their methodologies
in response to emerging needs and challenges within
diverse classroom settings. Structured assessments that
capture the complexity of virtual intercultural
interactions are essential, especially in digital learning
environments. Such assessments could be adapted for
in-person settings, enabling a comprehensive evalua-
tion framework applicable across various educational
contexts.

Lastly, integrating intercultural communication
into teacher education requires collaboration across
disciplines. Adapting curriculum from various fields to
include intercultural aspects enhances the richness of
teacher training. For example, integrating insights
from psychology, sociology, and cultural studies can
provide a more holistic understanding of the interplay
between culture and education. This interdisciplinary
approach can prepare educators not only to teach
content but also to understand the cultural dynamics at
play in their classrooms, thus creating a learning
environment where all students can thrive.

Enhancing the training of future teachers in
intercultural communication will require a multi-
faceted approach that combines strategic competence
with experiential learning, collaboration, technology
integration, and systematic evaluation. By adopting
these methodological recommendations, teacher
education programs can ensure that their graduates are
not only knowledgeable but also skilled in fostering
inclusive and supportive learning environments.

To facilitate the integration of intercultural
communication competence (ICC) effectively, specific
pedagogical approaches must be employed. A.
Schiopu argues for new teaching paradigms that
emphasize cultural and social integration in the
classroom, thereby fostering more inclusive
educational settings [28]. This shift in pedagogy
requires educators to be trained not only in subject
matter expertise but also to recognize and address the
cultural dimensions inherent in teaching and learning
processes. Teacher preparation programs must integ-
rate intercultural education comprehensively, equip-
ping educators with the skills necessary to navigate
social and cultural complexities in diverse classrooms.

In addition to cultural and social integration, task-
based and experiential learning methods have emerged
as effective practices for developing ICC among future
educators. M. Namit, E.Sofyan and R. Dewangga
highlight that through task-based learning, teachers
can engage learners in real-world intercultural
exchanges [24]. These experiences enhance students’
ability to communicate effectively within diverse
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environments and promote critical engagement with
multiple cultural perspectives. For instance, educators
can design tasks that require students to collaborate
with peers from different backgrounds, solve problems
together, or participate in multicultural projects that
foster intercultural dialogue and understanding.

Furthermore, the effectiveness of experiential
learning in cultivating ICC cannot be overstated. B.
Adebayo and H.M. Sunderman emphasize the
importance of intercultural mentoring relationships as
vital experiential learning platforms [2]. Such
mentoring programs allow students to engage in
critical reflection through journaling and other
exercises, helping them internalize lessons learned
from their interactions with culturally diverse peers.
This reflective aspect is a crucial component of
experiential learning, allowing students to assimilate
their experiences more deeply and transform
theoretical knowledge into practical competence.

Moreover, incorporating technology into
pedagogical practices can significantly extend
opportunities for students to develop intercultural
competence. For example, digital platforms for virtual
exchanges enable educators to connect students with
peers from different cultural backgrounds across the
globe. Such initiatives leverage technology to create
engaging, interactive learning experiences that
transcend geographical barriers. As highlighted by B.
R. Joshi and R. Adhikari, integrating technology into
English language teaching can facilitate meaningful
intercultural engagement that prepares students for the
realities of global communication [15].

A. Taglialatela supports this perspective by
advocating for a dual teaching model that integrates
English as a lingua franca (ELF) principles into
traditional language instruction [30]. This model
encourages students to develop a heightened
awareness of intercultural communicative competence
while navigating interactions involving both native and
non-native English speakers. By providing students
with the linguistic and cultural tools to engage effec-
tively in diverse communicative contexts, educators
can significantly enhance their students’ ICC.

Furthermore, it is essential to recognize the
significance of leveraging multiliteracies in developing
intercultural communicative competence. A. Fernan-
dez-Garcia (2023) discusses how integrating various
forms of literacies, including visual, digital, and text-
based communication, can provide students with
different avenues to express their cultural narratives
and wunderstand others” perspectives [9]. This’
multiliteracies approach fosters a comprehensive
understanding of cultural interactions and prepares
students to communicate effectively within varied
contexts.

Lastly, the implementation of experiential
learning pedagogies, as discussed by [34], is vital in
preparing university students for the global job market.
Their quasi-experimental study demonstrates that ICC
training can enhance students’ abilities to navigate
culturally diverse workplaces, offering a more
interactive alternative to traditional educational
methods. This underscores the importance of
equipping future teachers with skilled practice in
intercultural communication, enabling them to serve as
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facilitators and advocates for inclusivity within their
own classrooms.

The employment of progressive pedagogical
approaches, including task-based learning, experiential
opportunities,  technological  integration,  and
multiliteracies, is essential in enhancing intercultural
communication competence among future educators.
By fostering environments that prioritize cultural
awareness and empathy, teacher education programs
will produce educators capable of effectively
navigating and embracing the complexities of
multicultural classrooms. This preparation is integral
to developing a generation of learners equipped to
thrive in an interconnected and diverse world.

Continuous professional development (CPD)
plays a crucial role in enhancing the intercultural
teaching skills of educators, equipping them with the
competencies necessary to effectively navigate
increasingly multicultural classrooms. K. Uibu and E.
Tagamets emphasize the necessity for ongoing training
that not only addresses cultural awareness but also
focuses on the pedagogical strategies that can be
applied in diverse educational settings [32]. This
approach is essential in preparing educators to respond
adeptly to the diverse needs of their students and
ensure they can foster inclusive learning environments
that respect and celebrate cultural differences.

The effectiveness of CPD programs in promoting
intercultural competence hinges on several key factors.
First, these programs must integrate theoretical
knowledge with practical application. Research by
[32] supports this notion, highlighting that effective
CPD should encompass both knowledge acquisition
and opportunities for the practical implementation of
that knowledge in the classroom. This dual approach
ensures that teachers not only understand the
principles of intercultural communication but can also
actively apply these principles in their teaching.
Moreover, E. M. Mercado emphasizes the importance
of accompanying CPD with hands-on experiences and
self-reflection during teaching, as this can lead to
deeper insights and understandings of leadership
within intercultural contexts [23].

In implementing CPD focused on intercultural
competence, institutions must ensure that training is
continuous and tailored to fit the specific needs of their
educators. Y. Gong, C. Lai, X. Gao, G. Li, Y. Huang
and L. Lin advocate for curricular innovations that
incorporate intercultural elements in both preservice
and in-service teacher training programs [11]. They
argue that understanding different educational systems
and cultures is vital for teachers not only to develop
their intercultural competence but also to enhance the
overall learning experience for their students. This
aligns with findings from [25], who indicate that a
well-structured ~ pedagogical framework  can
significantly develop teachers’ intercultural skills and
dispositions toward global citizenship. This framework
supports their ability to create a learning environment
that encourages mutual acceptance among students
from varying cultural backgrounds.

Furthermore, CPD initiatives should explore and
address the unique challenges that teachers face when
trying to implement inclusive practices in their
classrooms. For example, understanding the specific
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needs of migrant students and the intricacies of
adapting teaching methods accordingly is essential.
K. Uibu and E. Tagamets developed a questionnaire
aimed at assessing teachers’ intercultural attitudes,
knowledge, and skills, pointing to the need for targeted
CPD that promotes these competencies in relation to
their students’ backgrounds [32]. Regular evaluations
of such programs can ensure that they meet the
evolving demands of intercultural teaching, refining
them to address new challenges as society and
classrooms change.

Implementing CPD programs should also involve
collaboration among educators. Collaborative learning
environments, as discussed by [14], allow teachers to
share experiences, strategies, and resources related to
managing diverse classrooms. This collaborative
approach fosters a stronger sense of community and
shared responsibility among educators, facilitating the
exchange of best practices to enhance intercultural
teaching. Moreover, CPD that promotes peer
mentorship can help less experienced teachers access
guidance from those who have successfully navigated
similar challenges.

Additionally, the role of CPD in equipping
teachers with the digital competencies necessary for
the 21st-century classrooms is increasingly important.
As the landscape of education becomes more
technologically driven, educators must be competent
not only in traditional teaching methods but also in
leveraging digital tools for effective intercultural
communication. This aligns with findings by [17],
which highlight the need for CPD focused on
enhancing digital teaching competencies, particularly
in the wake of the COVID-19 pandemic.

Continuous professional development is a vital
component in the enhancement of intercultural
teaching skills for educators. It must be multifaceted,
incorporating  theoretical ~ knowledge, practical
strategies, collaborative learning, and digital
competencies to prepare teachers for the complexities
of multicultural classrooms. Institutions offering
teacher education must actively promote and support
these developmental opportunities, ensuring that
educators are well-equipped to thrive in an
increasingly global teaching landscape.

The evaluation of educators’ intercultural
competence is vital and should be systematically
incorporated into teacher training programs. As
explored by H. Erradi and S. Belhorma, there exists a
validated instrument designed to assess various
dimensions of intercultural communicative com-
petence, which is tailored specifically to evaluate the
readiness of preservice teachers in multicultural
educational contexts [8]. Such tools play a crucial role
in measuring educators’ abilities to handle diverse
classroom dynamics and inform institutional practices
regarding curriculum development and enhancement.

In essence, well-structured assessment ins-
truments should focus on multiple dimensions of
intercultural competence, including knowledge about
different cultures, skills for effective communication,
attitudes toward diversity, and the ability to interact
empathetically in culturally diverse settings [8]. These
dimensions align with M. Byram’s model of
intercultural competence, which underscores the
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necessity of equipping educators with a comprehensive
understanding of cultural nuances essential in today’s
connected world. The effective evaluation of these
competences can provide insights into the strengths
and weaknesses of individual educator practices while
also informing larger structural and pedagogical
improvements within educational institutions.

Moreover, ongoing assessment practices can
create a feedback loop for continuous improvement.
For instance, institutions can utilize the data collected
from such assessment tools to refine their teacher
education curricula and focus on areas that require
additional support or development [11]. By
establishing benchmarks for intercultural competence,
educators can better measure their progress over time,
ultimately leading to a more profound understanding
of cultural dynamics within the classroom. This
continuous improvement process is essential for
adapting to the evolving educational landscape, where
diversity is increasingly at the forefront.

Additionally, as noted by H. Erradi and S.
Belhorma, the perceptions and attitudes of trainee
teachers  towards intercultural communicative
competence can significantly impact their teaching
effectiveness. Their study emphasizes the need for
intercultural competence assessments that solicit
feedback from both educators and their students
regarding their interactions in multicultural classrooms
[8]. Such insights provide valuable information for
teacher training programs to adapt and enhance their
instructional methods further.

Integrating assessment techniques that leverage
technology can also enhance the measurement of
intercultural competence. For example, online
platforms can facilitate reflective practices such as
video assessments or peer evaluations, allowing
preservice teachers to analyze their intercultural
interactions in real-time [13]. This technology-driven
approach not only aids in self-assessment but also
fosters collaborative learning environments where
educators can grow collectively.

Moreover, attention must be paid to formative
assessment processes, illustrating the importance of
providing educators with opportunities to reflect on
their learning experiences and cultural interactions.
For example, K. Lemmons discusses how study abroad
programs often utilize tools like the Intercultural
Development Inventory (IDI) to quantitatively
measure shifts in students’ intercultural competence
pre- and post-sojourn, thus providing a structured
framework for assessment and growth in this area [21].
Such frameworks are beneficial in helping educators
gauge their progress and identify areas for change,
facilitating deeper conversations around cultural
understanding and teaching practices.

The development of intercultural competence
measurement strategies must also consider the specific
needs of diverse educational settings. H. Haerazi
suggests that integrating metacognitive skills training
with Mobile-Assisted Language Learning (MALL) can
enhance  educators’ cultural awareness and
communicative abilities across different contexts [13].
This highlights the importance of adapting assessment
tools to cater to varied teaching environments and
student demographics, ensuring that they remain
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relevant and effective in fostering intercultural
competencies.
The assessment of intercultural competence

among educators should be an integral component of
teacher training programs, as it supports the
continuous professional development of teachers in
diverse settings. Utilizing validated instruments,
incorporating technology, and promoting reflective
practices can significantly enhance the quality of
assessments, enabling teachers to accurately measure
their intercultural skills and adapt their approaches
accordingly. By fostering a culture of ongoing
evaluation and improvement, educational institutions
can ensure that their instructors are well-prepared to
meet the demands of multicultural classrooms,
benefitting both educators and their diverse student
populations.

Institutional support is a critical element in
embedding intercultural communication competence
(ICC) within educational frameworks. Schools of
education must actively collaborate with policymakers
to ensure that ICC is not only comprehensively
integrated into curricula but also recognized as a
fundamental requirement for teacher certification. This
integration is paramount given the globalized nature of
today’s educational landscape, where teachers are
required to effectively engage and support a diverse
student body [3]. O. Aliksiichuk, T. Borysova,
O. Priadko, M. Kuziv, Z. Kartashova and S. Chaban-
Chaika emphasize that a systematic approach to
embedding intercultural competence within educa-
tional institutions is increasingly essential for fostering
a well-prepared teaching workforce that can face
multicultural challenges head-on.

The collaboration between educational insti-
tutions and policymakers can facilitate the
development of clear standards and competencies
related to ICC. This can lead to the establishment of
consistent benchmarks across teacher education
programs, ensuring that all educators are sufficiently
equipped with the necessary skills and knowledge to
promote inclusivity. As highlighted by Y. Gong,
C. Lai, X. Gao, G. Li, Y. Huang and L. Lin, varying
degrees of focus on intercultural teaching across
different teacher education programs result in
inconsistent levels of preparedness among educators.
By implementing comprehensive policies, educational
systems can standardize the expectations for ICC
development, thereby improving overall educational
quality and student outcomes [11].

Moreover, institutional support should provide
ongoing professional development opportunities that
equip educators to improve their intercultural
competences continually. Programs that emphasize
interactive and participatory learning environments are
integral in fostering ICC. For instance, O. Aliksiichuk,
T. Borysova, O. Priadko, M. Kuziv, Z. Kartashova and
S. Chaban-Chaika argue that the formation of a
teacher’s intercultural competence is influenced by
educational standards that require mastery in various
pedagogical approaches [3]. By ensuring teachers
receive adequate training and resources, institutions
can create an environment that encourages ongoing
growth  and  enhancement of intercultural
communication skills.
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A strong institutional commitment to ICC should
also manifest in the creation of collaborative,
participative school cultures. As D. Pérez-Jorge,
A. 1. Gonzalez-Herrera, M. C. Gonzalez-Afonso and
A. G. Santos-Alvarez assert, fostering a collaborative
school climate is paramount for the well-being and
inclusion of all students, particularly migrant
populations [27]. Schools that create platforms for
collaboration  between teachers, students, and
community members provide opportunities for shared
experiences and discussions about cultural differences.
This collaborative approach not only enhances
teachers’ intercultural teaching abilities, but also
promotes a greater sense of belonging among students
from diverse backgrounds.

Furthermore, systematic feedback mechanisms
must be established within teacher education programs
to continuously evaluate and enhance the efficacy of
ICC initiatives. Institutions need to develop
assessment tools that measure educators’ progress in
intercultural competence as well as the impact of their
teaching strategies on student engagement in
multicultural classrooms. While specific sources on
this point are limited, it is essential to recognize the
general consensus in the field that continuous feedback
is crucial to ensuring educational frameworks remain
relevant and effective in addressing the needs of an
increasingly diverse student population.

It is also essential that institutions leverage
technology to support ICC teaching and training. With
the rapid advancements in digital communication and
remote learning, educational institutions have the op-
portunity to utilize innovative technological resources
that connect educators with global perspectives and
practices. This can include virtual exchange programs,
online professional development seminars, and
collaborative projects with international partners.
However, specific studies linking technology use with
ICC development were not identified in the reference
candidates provided.

Finally, institutional support for ICC must extend
to community engagement and partnerships,
emphasizing a holistic approach to education that
involves families and community members. Efforts
such as community workshops that highlight cultural
diversity or family engagement programs can help
societies reflect on their intercultural relationships,
fostering understanding and cooperation within
schools and the broader community [33]. By creating
partnerships that recognize the importance of familial
and societal involvement in education, schools can
enhance teachers’ ability to connect -classroom
learning  with  students” cultural backgrounds,
ultimately supporting better teaching outcomes.

Institutional support is vital to successfully
embedding intercultural communication competence
within educational frameworks. Through collabo-
ration, ongoing professional development, fostering
inclusive climates, leveraging technology, and
engaging with communities, educational institutions
can promote the continuous enhancement of inter-
cultural  competence  among  teachers.  This
commitment not only prepares educators to address the
complexities of multicultural classrooms but also
cultivates an educational environment conducive to the
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success of all students, ultimately contributing to a
more equitable and inclusive society.

Conclusions and discussion. The integration of
intercultural communication training into teacher
education represents a significant step toward
preparing future educators for the challenges presented
by an increasingly diverse classroom. As the global
landscape continues to evolve, fostering intercultural
competence among educators becomes essential for

creating inclusive educational environments that
respect and celebrate cultural differences. The
successful implementation of intercultural com-

munication (ICC) training requires methodological
recommendations, effective pedagogical strategies,
continuous professional development opportunities,
assessment of intercultural competence, and strong
institutional support.

The emphasis on methodological recom-
mendations is critical. By employing strategic
pedagogical methods, teacher education programs can
help future educators develop the necessary skills to
engage with students from various cultural
backgrounds. Programs such as task-based and
experiential learning can enable preservice teachers to
practice intercultural communication in authentic
settings, helping them become adept at navigating

complexities in diverse classroom environments.
Research illustrates the efficacy of integrating
technology into these pedagogical strategies,

amplifying opportunities for virtual exchanges and
collaborative learning experiences that further enrich
teachers’ intercultural competence [6].

Moreover, continuous professional development
avenues are essential in reinforcing and expanding
educators’ intercultural skills throughout their careers.
Ongoing training programs, coaching, and mentoring
can help teachers reflect on their practices and identify
areas for improvement. These developmental
opportunities must align with current global trends and
pedagogical best practices, ensuring that educators are
adequately prepared to meet the needs of their diverse
students. Addressing the specific challenges teachers
face when implementing inclusive practices,
particularly in increasingly multicultural
environments, is also paramount for establishing a
culture that values diversity and supports all learners
[11].

The assessment of intercultural competence
should be a systematic component of teacher education
curricula. Utilizing validated assessment tools allows
educators and institutions to identify strengths and
areas for development within their intercultural
teaching strategies. Importantly, these assessments
create a feedback loop that informs curriculum
adjustments and professional development initiatives.
Metrics related to cultural sensitivity, awareness, and
communication effectiveness can help improve teacher
training and ultimately enhance student learning
outcomes [7].

Institutional support plays a crucial role in
ensuring that ICC is viewed as integral to teacher
certification standards. Comprehensive frameworks
must be established in collaboration with policymakers
to provide consistency across teacher education
programs. Institutions should promote inclusivity not
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only through policy but also by fostering collaborative
school cultures, utilizing technology, and engaging
local communities in the educational process. Through
these efforts, schools can create environments that
empower teachers and their students alike, cultivating
respect for cultural diversity [35].

Ultimately, the journey toward developing
intercultural competence in teacher education is
ongoing. As educators increasingly face a
multicultural classroom landscape, their ability to
foster an inclusive, engaging, and equitable learning
environment will be critical. By continually refining
educational practices and promoting intercultural
communication, a more equitable and inclusive
educational system is within reach. The commitment
to integrating intercultural competence in teacher
education will not only enhance instructional efficacy
but also contribute to a society that values diversity
and collective understanding.

This ongoing effort will lead to more equitable
educational environments where all students feel
valued and have the opportunity to thrive, regardless
of their cultural background. As we move forward, a
collective commitment to mastering intercultural
communication will equip future educ
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OCOBJ/IMBOCTI HABYAHHA IHO3EMHHUX CTYAEHTIB
Y BY3AX YKPATHU B YMOBAX BIHH

Y emammi posensoaiomvca axmyanvui npobnemu opeanizayii HA8UAILHOLO NPOYecy ONs THO3EMHUX CIMYOEHMI@ Y 3aK1a0ax 6uujoi
oceimu Ykpainu 6 ymosax éoennozo cmawy. Ilpoananizosano sminu 6 0CGiMHbOMY cepedosuiyi, GUKIUKY De3neku, NCUxoni02iyHi acnekmu
adanmayii ma mpancgopmayiro popm nasuanns. Ocobausa yeaza NPUOLISIEMbCSL 6NAUGY GIUHU HA MOMUBAYIIO CMYOEHNIS, IX akaoemiuHy
YCRIWHICMYb, A MAK0JC HA MINCHAPOOHY MobLnbHicmb. Hasedeno npuxnadu adanmayiinux cmpameeiti ykpaincokux 3BO, cnpsimosanux Ha
30epedcer s AKOCMI 0ceimu ma niOmpuMKy iHO3eMHUX 3000Y8ayie auujoi ocsimu.

Y cmammi posensdacmucs ncuxonoeiuna adanmayis inozemMHux cmyoenmie 6 YKpaini 6 ymoeax 6IiHU 5K KIIOYOGUL YUHHUK
egexmusrnocmi 0cgimnb020 npoyecy. Amopu ananizyome GUKIUKU, 3 AKUMU CIMUKAIOMbCS CHYOeHMU (IMPUBOXHCHICIb, [3015Yis, KYIbmypHI
6ap’epu ma He8U3HAUEHICMb W00 MAUOYMHL020) MA OKPECTIOMb PeaKyilo YHIGepcUumemis y 6ueisioi CiyicoO niompumxi, MeHmopCoKux
npoepam i Kypamopcokux epyn. Ocobauea yeéaea npuiiisemves eMOYiuHOMYy 006pobymy, momueayii 00 Haguammsi ma inmezpayii 6



