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MAKCHUMI3ALIA PE3YJIbTATIB HABYAHHA KOJIOKALIA
HA 3AHATTAX AHIJIIACbKOI MOBH

Konokayii' cknaoaroms 0ysce 8eluKy YACMKY YCHO20 U RUCLMOB020 OUCKYPCY, WO C8IOUUNb NPO IXHIO 8ANCIUBICMYb O OOCACHEHHS
KOMYHIKamuenoi komnemenyii. Y yit cmammi 1) 6uceimuiocmvcs 3HAUUMICMb KOIOKAYILl Y 6UKIAOAHH] MA 6UGHEHHI AH2TIUCbKOT MosU, 2)
Po32ena0aiomvcs mpyoHowl, SKi KOAOKayii cmeopioioms 015l MuX, Xmo 6UGHAE AHSAIUCLKY MO8y AK IHO3eMMY; 3) aHAMi3VIOmMbCs munu
KOIOKaYill, Ha AKi ci0 36epmamu 0COOIUBY Y8A2y, HABOOAMbCA APSYMEHMU HOMY came, HAOAIOMbCA NPONO3uyii wooo nioxodie 0o
BUKIAOAHHSL KOJIOKAYIL HA 3QHAMMSX 3 AH2NIUCHKOL MOBU SIK IHO3EMHOI.

V' sionosionocmi oo ioei I I Ianvmepa, . P. ®epma, JI. A. Kpysa, /I. Kpucmana ma M. Jlvioica asmopu po3ymilome mepmin
«KONIOKAYiny AK NOCi008HICMb 080X abo Oinvuie cig, 5K NOMPIOHO 3AC60H08aMU AK YILICHUN JeKCUdHUUl 010K, OCKIIbKU BOHU
3yCmpIuanmsbes pazom 3i CmamucCmu4Ho 3HA4yujoio YacmomHicmio ma Maioms 63acMHi o4iKyéanns. Bonu nanonsearomv, wo excniiyumme
HABYAHHA KONOKAYIAM € HeoOXiOHUM, OCKIIbKU 60HO 1) Oonomazae mum, Xmo HABUAIOMbCA, GOPMYSAMU KOHMEKCMYANbHI 36 S3KU MIdHC
C08aMU, WO NONESULYE 3ACBOEHHS NEKCUKU, 2) 0A€ 3MO2Y 8I0X00UMU 8I0 OYKBAbHO20, NEPEKIAOY «CIOBO 8 CLOBOY, AKULL MOJiCe NPU3B0ouUmu
00 HenpupoOHUX BUCTOBNIOBAHb, 3) Oydce 6eaUKOI0 MIPOIO Chpuse Oinbul eeKmusHOMy PO3YMIHHIO Ma NPOOYKYSAHHIO MOBIEHHEBO2O
mamepiany.

V' cmammi npononyemsca, wo euxnadauwam 06axcano euzHavamu nioxio 00 HABYAHHA KOJIOKAYIU HA 3AHAMMAX, BUX00AYU 3 0BOX
KoYoeux kpumepiig: 1) HAcKinbKu yacmo mi yu iHwi KOLOKayii 3yCmpiuaromscse 6 mux 4u iHWUX KOHmMeKemax i 2) cmyniny ix cemanmuynoi
nposopocmi. Bucoxkouacmommi konokayii € 00pazy KOPUCHUMU MUM, XIO HAGYAIOMbCS, Y NOBCAKOCHHOMY CRIIKYEAHHI | 3HAYHO NIOSUWYIOMb
eexmusHicmy iXHb02O CRIKYBAHHA AK HA 3aHAMMAX, max i nosa numu. I[Iposopi xonoxayii nompedyomes eKcniiyumHo2o HAGUAHHA Yepes
me, w0 GOHU € NEGHOIO MIPOIO NEKCUYHO (DIKCOBAHUMU, aNle He GIOPIZHAIOMbCS NOMIMHICMIO, WO NPU3600Umb 00 nomMulok. Tpyonowi 3
4aCmMKO80 NPoO30puUMU (A6O YACMKOB0 HENPO30PUMU) KOIOKAYIAMU BUHUKAIONb Yepe3 Me, WO IXHE 3HAYEHHS He MONCHA BUBECTNU NOGHICMIO,
BUX00AYY Juule 31 3HAYeHb IXHIX Komnonenmis. Tomy asmopu 86ajcaiomv, w0 y HAGYAHHI YACMKOBO NPO3OPUM KONOKAYIAM 0008 A3K080
nOMpIOHO BUKOPUCTNOBYEAMU KOHMPACMUGHUL AHANI3 | nepeknad. Axujo uriaoaui po3ymimumyms mpyoHowi, sKi KOIOKayii cmeopioions
OJlsL MUX, XMO 6UBHAE AHSNIUCLKY AK [HO3EMHY, 60HU 3MOXCYNb NPUIMAMU ONMUMATLHI PIUeHHs W00 Moz2o, K 00CA2MU MAKCUMATLHO
BUCOKUX PE3YIbINAMIG HAGYAHHSL.

Knrouosi cnosa: sucoxkouacmomui KoNoKayii, 3ac60€HHs KOIOKAYIL, IHKOHSDYEHMHI KOTOKAYLT, RPUHYUN 8IOKPUMO20 8UOOPY, NPUHYUN
i0iomamuynocmi, nPUPOOHI KOJIOKAMU, CEMAHMUYHO NPO30PI KONOKAYLL, YACMKOBO NPO30Pi KOIOKAYT.
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MAXIMIZING LEARNING OUTCOMES WHEN TEACHING COLLOCATIONS
IN THE ENGLISH LANGUAGE CLASSROOM

Collocations account for a very large share of spoken and written discourse, which shows their importance in achieving communicative
competence. This article 1) highlights the significance of collocations in English language teaching and learning; 2) looks into the challenges
that collocations pose for learners of English as a foreign language; 3) considers the types of collocations teachers should focus on, along
with the reasons why and suggestions on how to approach teaching collocations in the classroom.

In alignment with the views of H. E. Palmer, J. R. Firth, D. A. Cruse, D. Crystal, and M. Lewis, the authors use the term collocation to
refer to a succession of two or more words that must be learned as an integral whole because they occur together with a statistically
significant frequency and have mutual expectancies. They argue that that teaching collocations explicitly is essential because it 1) helps
learners build contextual associations between words, making vocabulary acquisition easier; 2) enables them to move away from literal,
word-for-word translation that can lead to unnatural expressions; 3) contributes greatly to more efficient comprehension and production of
language.

The article suggests that teachers should decide how to approach teaching collocations in the classroom based on two key criteria: 1)
the frequency of occurrence and 2) the degree of semantic transparency. High-frequency collocations are immediately useful to learners in
everyday situations and contribute significantly to their efficiency in communication in and out of the classroom. Transparent collocations
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are fairly fixed lexically and lack saliency, which results in learners making mistakes. Partially transparent (or partly opaque) collocations
are challenging because their meaning that is not fully predictable from their constituents. The authors, therefore, take the view that
contrastive analysis and translation should be indispensable tools in teaching partially transparent collocations. If teachers understand the
challenges that collocations pose for EFL learners, they can make informed choices about how to maximize learning outcomes within the

constraints of limited class time.

Key words: acquisition of collocations, high-frequency collocations, idiom principle, incongruent collocations, natural collocates, open
choice principle, partly transparent collocations, semantically transparent collocations.

Statement of the problem and rationale for the
research. Learners of English as a foreign language
(referred to as EFL learners hereinafter) often find it
challenging to produce language that sounds natural,
even if they know a considerable number of English
words. One key reason for this predicament is their
limited understanding and use of collocations — typical
frequently occurring word combinations that native
speakers use instinctively.

The problem is made even worse by the fact that
many collocations do not follow predictable patterns
and cannot be produced through direct translation from
learners’ first language. In many cases, they cannot be
produced through word-for-word translation from
learners’ first language. Nonetheless, despite advances
in English language teaching methodologies, many
EFL teachers still tolerate and even encourage their
students’ attempts to memorize isolated words,
disregarding the phrasal nature of authentic language
use.

As a result, even when Ilearners construct
grammatically correct sentences, they frequently make
mistakes, which make their speech sound unnatural
and can hinder comprehension, even to the point of
impeding effective communication. For example: a
fast meal (by analogy with fast food) instead of a quick
meal, ride a car instead of ride in a car (as a
passenger) or drive a car (as a driver).

The insufficient attention given to collocations in
the classroom results in learners who may be lexically
deficient even when they are grammatically accurate.
As collocations may account for up to 70% of spoken
and written discourse [7, p. 53], addressing this flaw
will  certainly help learners improve their
communicative competence, reducing their reliance on
literal, word-for-word translation, and enabling them
to understand and produce language more efficiently.

Analysis of recent research and publications.
The term “collocation” was introduced by Harold E.
Palmer who defined “collocation” as “a succession of
two or more words that must be learned as an integral
whole and not pieced together from its component
parts” [15, p. 10], but It was John R. Firth who laid
most of the groundwork for later research into
collocations. He also used the word collocation to refer
to “mutual expectancies of words” [6, p. 195]. John
Sinclair, Jimmie Hill, and Michael Lewis later made
the most significant contributions to the understanding
and pedagogical use of collocations. However,
although the whole notion of collocations is extremely
important for acquiring vocabulary, it has yet to be
exploited to its full potential.

This article aims to 1) highlight the significance
of collocations in English language teaching and
learning; 2) look into the reasons why collocations are
so challenging for those who learn English as a foreign
language; 3) consider what kind of collocations
teachers should focus on, why, and how.
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Presentation of the main research material. In
this article, we will use the term collocation to refer to
a succession of two or more words that must be
learned as an integral whole [15, p. 10] because they
occur together with a statistically significant frequency
[3,p.86] [4,p.40] [10,p.25] and have mutual
expectancies, so that when native speakers see one
word they can expect the presence of another
[6, p. 195].

There are many strong arguments for the focus on
collocations when teaching vocabulary in the EFL
classroom.

Learners need to notice word combinations with
words that naturally occur with a statistically
significant frequency because learning in this manner
builds contextual associations between words, making
vocabulary easier to learn and remember. They also
need their attention to be drawn to the collocations
which may seem possible to them, perhaps by analogy
with  learners’ first language (word-for-word
translation) or by analogy with other collocations in
English, but which sound unnatural to a native speaker
of English and may even affect comprehension
[9, p. 133]. For example, in English we say strong
wind but heavy rain. The different adjectives in these
word combinations are highly predictable to a native-
speaker, but totally unexpected and utterly baffling to
a learner who comes across them for the first time.
However, those learners who memorize and use
collocations radically improve their communication
skills because they start thinking in language chunks
and do not have to mentally piece together individual
words each time they need to understand or use them.
Therefore, for any learner of English learning English
collocations is not something optional, but a
fundamental principle.

Seeing collocations as groups of words that are
regularly found together, Michael Lewis, who played
the key role in the development of the Lexical
Approach, [9, p. 133—134] provides a list of 20 types
of collocations. According to The BBI Combinatory
Dictionary of English [1, p. XIX-XXXIV], there are 7
types of lexical collocations and 8 major types of
grammatical collocations, the eighth type including
nineteen English verb patterns. The Oxford
Collocations Dictionary for Students of English
(2, back cover) contains about 150,000 collocations
and that list is far from being exhaustive.

The immense number of collocations, as well as
the vast range and variety of their types and patterns
are a daunting challenge to English language learners.
Therefore, given the limited class time available,
teachers have to carefully select what to focus on in
the classroom.

Among the many factors to consider when
dealing with this problem, two key criteria stand out:
the frequency of occurrence of collocations (i.e. how
common this or that collocation is within students’
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target level and the degree of their semantic
transparency (i.e. how clearly the meaning of a
collocation can be inferred from the meaning of its
components).

The frequency of occurrence is important because
high-frequency collocations, such as make a decision,
take a break, make a mistake, read aloud, drive safely,
traffic jam, heavy traffic, native speaker, fast food,
etc., are immediately useful for learners in everyday
situations and can contribute greatly to efficient and
confident communication in and out of the classroom.

Resources such as the Oxford 3000, the Oxford
5000, and the Oxford Phrase List [13][14], although
word lists and a phrase list rather than lists of
collocations, can be effectively used to help teachers
decide which collocations to emphasize in the
classroom.

The Oxford 3000 is a list of the 3,000 words that
are essential for learners of English at the CEFR levels
from A1l to B2. The Oxford 5000 includes the words in
the Oxford 3000, plus additional 2000 words that are
essential for learners at the CEFR levels from B2 to
C1. The Oxford Phrase List is a collection of 650
idioms, phrasal verbs, collocations, and other fixed
phrases that are essential for learners of English at the
CEFR levels from Al to C1 [12].

The entries in the word lists and the phrase list
are organized alphabetically and have been chosen
based on their frequency in the Oxford English Corpus
and relevance to learners of English [12]. All the three
lists have the option to filter the words by CEFR level
to see which words are the most important at a specific
CEFR level. The CEFR level is shown beside each
word in the word lists and beside each phrase in the
phrase list, and you can hear the word pronounced in
either British or American English.

Teachers can use these lists to identify essential
high-frequency words at each CEFR level
Collocations that are made up of those essential high-
frequency words should normally be the ones to focus
on in the classroom. For instance, if the word lists
designate make and mistake as Al words, then Al
learners should certainly know and be able to use the
collocation make a mistake. If decline is required at
level B2 while offer and invitation are required at level
A2, then B2 learners must know and be able to use the
collocations decline an offer and decline an invitation.

It is, however, important to note that the
frequency of the words that make up a collocation
does not guarantee that the collocation is common.
Some  collocations that are composed of
high-frequency words are rare despite being
meaningful and natural, and EFL learners are not
likely to encounter such collocations in typical
communication and contexts at the CEFR levels from
Al to Bl. For example: fake a look-see (meaning “to
look quickly”, but more informal compared to the
more standard “take a look™), do a double take
(meaning “to look at someone or something and then
look again because you suddenly notice something
unusual”, as a delayed reaction to a remark, situation,
etc.). Even so, these resources can be very useful for
teachers in identifying, selecting, and prioritizing
collocations that are the most relevant for their
learners.
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The other major factor that affects the acquisition
of collocations, and may be either a help or a
hindrance, is how easy or difficult a collocation is for
EFL learners to understand. This, in the context of
collocations and other word combinations, can be
presented as a continuum between transparency and
opaqueness of meaning, which reflects various degrees
of semantic clarity.

Semantic transparency refers to the easiness of
inferring the meaning of a phrase from its components,
while semantic opaqueness indicates that the meaning
of a phrase cannot be directly derived from the
constituents [5, p.1-3] [11, p. 5].

At one end of the continuum between
transparency and opaqueness of meaning lie free word
combinations [4, p. 39], e.g. a nice flat, a big house,
buy a car, etc. These are syntactically and semantically
unrestricted word combinations whose components

retain  full semantic independence, and the
combination is compositional and completely
transparent — the overall meaning is fully

understandable from the individual words and their
grammatical arrangement. Making use of free word
combinations is not difficult— learners simply
combine words grammatically.

At the other end of the continuum, lie idioms
[4,p.39]— groups of words that are non-
compositional, fully opaque expressions where the
meaning cannot be inferred from the meaning of the
individual words. For example, fo kick the bucket
means fo die, which is not evident from the words
themselves. Understanding idioms often requires
cultural or situational knowledge and explicit
instruction, but once learners know the meaning of an
idiom, they learn and use it as a language chunk
naturally.

Collocations are between these two extremes. In
the context of FL teaching, it makes sense to divide
them into two categories:

1. Fully transparent collocations are
compositional word combinations whose overall
meaning can be easily inferred from the meanings of
their components, e.g. such lexical collocations as
rainy day, fine weather, a pack of wolves, drive a car,
ride a bicycle, fly a plane (as a pilot), commit a crime,
commit to memory, submit a report, carry out an
operation (military), perform an operation (medical),
extremely inconvenient; and such grammatical
collocations as a chance to win, an attempt to escape,
by accident, in advance, angry at, interested in, ready
to go, eager to help, etc. One constituent of a
transparent collocation can be delexicalized, losing
part or all of its independent meaning, e.g. make a
decision, do homework, take a shower, have a drink,
etc.

Free combinations follow the open choice
principle and are built word by word while
collocations (including many fully transparent ones)
follow John Sinclair’s famous idiom principle —
they’re semi-prefabricated chunks of language.

2. Partially transparent or partly opaque
collocations are semi-compositional word com-
binations where one constituent acquires a specific
meaning that differs from its usual definition outside
the collocation, e.g. strong tea, heavy rain, a piece of
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advice, break a promise, run a risk, run a business,
etc.

The words in collocations have a high degree of
mutual expectancy and can be predicted by a native
speaker, provided that the context is clear. Moreover,
their components are closely associated with each
other and they have a very limited choice of natural
collocates. Remembering which word is a good
collocate can pose big problems for learners.

The concept of semantic transparency is central
to understanding how collocations function in English
and how they should be taught to EFL learners.
Collocations, which fall between free word
combinations and idioms on the transparency—
opaqueness continuum, present unique challenges and
opportunities in language learning and teaching.
Recognizing the distinctions between fully transparent
and partially transparent collocations is essential for
both learners and educators.

Completely transparent collocations, although
fully compositional, are lexically fixed, which often
results in learners making mistakes. Moreover, these
collocations are not salient and therefore learners often
fail to notice them. A common error in such
collocations is substituting a word in a collocation with
another word, thus producing grammatically correct
but unnatural, and sometimes even comical, word
combinations, such as saying *make homework instead
of do homework or saying *drive a bicycle instead of
ride a bicycle.

Partially  transparent (or partly opaque)
collocations are more challenging because one element
of such a collocation acquires a specific meaning that
is not fully predictable from its usual definition, as in
heavy rain, break a promise, etc. Learners may be
baffled by such collocations as run a business where
the verb run acquires the meaning of “be in control of”
or run a risk where the verb run acquires the meaning
of “be subjected to”, “be affected by”, or “incur”.

One factor contributing the most to the difficulty
of the acquisition of collocations is the incongruency
of many collocations with collocations in learners’
first language. Incongruent collocations cannot be
directly translated into the L2 [8, p.2]. The English
collocations draw distinctions, draw tears, and draw a
conclusion, for example, have the same verb draw, but
the equivalent Ukrainian collocations have different
verbs. When learners attempt to translate such
expressions word for word, directly from their native
language, the result can again be miscollocations —
unnatural expressions, such as *receive a shower
instead of take a shower.

These mistakes arise because the meaning of the
whole collocation cannot be fully predicted from its
parts and the collocation must be remembered “as an
integral whole and not pieced together” from its
components [15, p. 10]. That is why it is absolutely
necessary to draw learners’ attention to noteworthy
differences between collocations in learners’ L1 and
L2. Contrastive analysis and translation, therefore, can
be viewed as indispensable tools in teaching
collocations that are only partially transparent.

Conclusion. There are specific obstacles related
to the degree of transparency or opaqueness of
collocations that make learning collocations difficult.
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Transparent collocations are easy to understand, but
their lack of saliency is a hindrance that necessitates
explicit instruction. On the other hand, the lack of
semantic transparency in partly opaque collocations
impedes both their comprehension and production due
to their non-literal meanings and is a major factor
affecting the development of learners’ collocational
competence. If teachers understand the challenges that
collocations pose for EFL learners, they can make
informed choices about how to maximize learning
outcomes within the constraints of limited class time.
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BIZOMOCTI ITPO ABTOPIB

HIYTEHKO Irop — poueHT kadeapu iHO3eMHHX MOB
XapKiBCbKOTO HAIIOHAJBHOTO YHiBepcuTeTy I[loBiTpsiHHMX
Cuun imeHi [Bana Koxeny6a.

Haykoei inmepecu: nexcuuni Onoku, omodoHH Ta
omorpadu B aHIIIICHKIH MOBI, MHEMOTEXHIKH Y BUBYCHHI
iHO3EeMHHMX MOB, MDKHApOJHI CTaHAAapPTHU30BaHI TECTH 3
aHMIICbKOT MOBH.

JIOTOUIHIKOBA CBiTinana — crapumii BUKIagad
kadenpu aBialliifHOI aHIMIIHCBKOI MOBH  XapKiBCBKOTO
HalioHanbHOro yHiBepcutery IloBiTpsaux Cun imeHi IBana
Koxemyba.

Haykoei inmepecu: NeKCUYHHMN MiAXiJ y BHUKIAaJaHHI
aHIJIIACHKOI MOBH Juisl crierianbHux 1inei (ESP), iziomu Ta
NPUCTIB’SI, OLIHIOBaHHS pIiBHSA BOJIOAIHHSA AHMIACHKOIO
MOBOIO BiiCEKOBOCITY>KOOBIIiB Ta aBialliifHOT0 IepcoHay.
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®OPMYBAHHA IHTEPIIPETALIHHOT KOMIIETEHTHOCTI:
3ABJAHHA I CTPATETIT HA PI3HUX PIBHAX JITEPATYPHOI OCBITHU

Y emammi posensanymo npobaemy gpopmyeanns inmepnpemayitinoi KOMREMEHMHOCNI K 8ANCIUGOT CKIAO0B8OT YUMAYbKO2O PO3CUMKY 6
YMOBAX KOMNEMEHMHICHOT napaouemu 2yMaHimapHoi oceimu. npoananizo8ano Cymuicms HOHAMMS «iHMepnpemayitina KOMNemeHmHiCmby,
OKpecnieHo i K008l KOMNOHeHmU md GKYeHmye Ha OUHAMIYHOMY Xapakmepi ii ¢opmysanns. 3aznaueno, wjo inmepnpemayinina
KOMNemenmHicms nepedbavac He Juuie POYMIHHA 3MICMY XyOOUCHbO20 MEOpY, a U 30amuicmb 00 1020 2nubOKO20 MIAYMAYEHHS,
OYIMIOBANHS, KOHYENTYANbHO20 OCMUCTEHHS MA CRIBEIOHECEH s 3 KYIbIMYPHUM | 0COOUCTICHUM KOHMEKCMAMU.

Ilpobrema memoouunoi cnaokoemmocmi y popmyeanui inmepnpemayiinoi KOMRemeHmHOCME Ha PI3HUX PIGHAX oceimu (V 3aK1aoax
3azanvhoi cepednvoi ocsimu (33CO) i 3axnadax euwoi ocsimu (3BO) nuni 3anuuaemocs hedocmamubo 0ocuiodxcenoro. Ilonpu nasenicmo
npayb, NPUCEsUEeHUX Yill npodreMamuyi y Mexcax WKinbHoi uu yHigepcumemcvbkoi ocimu, 6paKye KOMnapamueHo20 amanizy cmpameeii,
Memooie | munie 3a60amb, W0 BUKOPUCHOBYIOMbCA HA KOXCHOMY 3 emanis. Boowouac came maxuii ananiz 0o3eonueé ou cghopmyeamu
VHIIKOBAHY, HACKPI3HY MOOETb YUMAYbKO2O PO3GUMKY, WO GiON0GIdana 6 CyuacHUM 6UMO2aM JImepamypHoi oceimu, 30picHmoeanoi Ha

KOMNemeHmHOCmi.



