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KOMYHIKATUBHMA MIAXIJ 10 HABYAHHA TPAMATHKH AHTJIIMCBKOI MOBHU

Ha nowamxy XXI cmonimms nioxoou 0o 6uKnaoants iHO3eMHUX MO8 3a3Hanu 3MiH. 1 0108HOI0 MeMOIO € HOPMYBAHHA KOMYHIKAMUBHUX
KOMnemenmuocmei y 3000y6avie @uujoi 0ceimu 3 YPAaxy8auHAM KOMYHIKAMUGHUX YMiHb. AKmyanbHicmb OO0CHIONCEHHs. 3YMOGIEHA
HeOOXIOHICII0 PO3KPUMMSA MeXAHI3MIE HAGYAHHA 2paMAMU4HO20 Mamepiany 3 RO3uyii 11020 KOMYHIKAmMueHoi cnpamosanocmi. Yce
6azyemocs HA MOGHUX 3HAHHAX, HeOOXIOHUX ONst Onanysants MoeHoi cmpykmypu. CmyOoeHmu nosunHi HAGYUMUCS CNITKY8AMUCS THO3EMHOIO
MOBOIO 8 PeabHUX JHCUMMEBUX CUMYAYIAX | WEUOKO peazyeamu Ha PeniKu IHO3eMHOI0 MOBOIO.

Memorw 00cniodceHHs € aHani3 ICHYIYUX nioxo0ieé 00 BUKIAOAHHS 2PAMAMUYHO20 MAMEPIALy, d MAKOIC ONUC OCHOBHUX ACNEKMIi8
KOMYHIKAMUBHOI 2pamMamuxu.

Pozeumox ycix 6udie¢ MO6IEHHEBOL OIATLHOCNI] HEMOIICTUGULL 6€3 3AC60CHHS SPAMAMUYHO20 MAMEPIALy, OCKIIbKU MOGIEHHS MaAE 6ymu
npasunbhum. Y Koumexcmi cyyachux nioxodié axmyaibHuM € NUmAnHs NOWLYKY HOBUX Memooié eueuenHs epamamuku. Egexmusnum
66AXCAECMBCA BUBHEHHS ZDAMAMUYHO20 MAMEPIANY 3 KOMYHIKAMUSHOIO CRPAMOBAHICIIO, KOU CMYOEHMU po3yMilomb CIpyKmypy MO6u i
NOYUHAIOMb GUKOPUCIOBY8AMU THULOMOBHI KOHCIMPYKYIL Y 6IACHUX GUCTIOBTIIOBAHHSIX.

Jedykmugnuii ma iHOYkmugHull nioxoou 00 6UBYEHHS SPAMAMUKU € NOWUPEHUMY, KOIU CMyOeHmu abo 8Uus4aroms npasuio, d NOmim
3aCmMOCo8yIomy 11020 8 peyeHHl; abo ananizyome NPUKIAoU 3 NOOAILUUM YCBIOOMAeHHAM npasund. Takum yunom, eubip Memooy 3anexcuns
610 bacamvox haxmopie, maxKux K 6iK cnyOeHmis, KilbKicnb 4acy, 8i06e0eH020 HA 6UGUEHHs Mamepiany, ma memu Hasyanns. Egexmuenum
CNOCOOOM BUBHEHHS 2PAMAMUYHOI CIIPYKMYPU € KOMYHIKAMUBHA CUMYAYis, CMBOpeHa BUKIaoauem, uwjob cnmyoeHmu 8io4yau HeoOXioHicms
BUKOPUCIOBYE8AMU KOHKPEMHY 2PAMAMUYHY KOHCIMPYKYIIO I 3DO3YMINU il 3HAYEeHH.

Komynixamuenuiit memoo nowunaemvcsi 3i cnputiManns ingopmayii, mpenyeanHs ma camocmiiuHo20 GUKOPUCMAHHS GUEYEHO20 6
PIBHOMAHIMHUX ~ KOMYHIKamueHux cumyayisx. Ha pisnux emanax epamamuuni 6npagu 3 KOMYHIKAMUGHOIO — CHPAMOBAHICIO
CYNPOBOONCYIOMbCS. MOBIEHHEBUMU 3A60AHHAMU 8 PednbHux cumyayisx. Kpim moeo, moenenns cmyOoenmie mae iMinysamu CHpasicHio
KOMYHIKayito. Yeeoents spamamuiHux cmpykmyp noSuHHO 6ymu npupooHuM, wjob cmyoenmu yceiooOMaoeanu ix 6axciugicms y popmysanti
Mooeieli CRiIKY6aHHSL.

Oyintosanns pieHs COpMOBAHOCHE SpAMAMUYHUX HABUYOK 30IUCHIOEMbCS GIONOGIOHO 00 KpUMepiie OYiHIOBAHH KOMYHIKAMUGHOT
KOMNemeHnmnocni.

Knrouosi cnoea: epamamuxa, KOMYHIKAMUGHUI Memoo, KOMYHIKAMUBHA KOMNEMeHMHICMb, MOGHA CHMPYKMYPA, KOMYHIKAMUBHA
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THE COMMUNICATIVE APPROACH TO ENGLISH GRAMMAR TEACHING

At the beginning of the 21" century, the approaches to teaching foreign languages have changed. Nowadays, the main goal is to
develop the communicative competencies in students of higher education institutions, taking into account their communicative skills. The
relevance of this study is determined by the need to reveal the mechanisms of teaching grammatical material from the perspective of its
communicative orientation. Everything is built on the basis of language knowledge necessary for mastering the language structure. Students
must learn to communicate in a foreign language in real-life situations and quickly respond to foreign-language addresses.

The aim of the study is to analyze the existing approaches to teaching grammatical material, as well as to describe the main aspects of
communicative grammar.

The development of all the types of speech activity is impossible without learning grammatical material, since speech must be correct.
In the context of the modern approaches, the issue of finding the new methods of studying grammar is relevant. Teaching the grammatical
material with a communicative focus, where students understand the structure of the language and begin to use foreign language
constructions in their own utterances, is considered effective.

Deductive and inductive approaches to grammar learning are common, where students either learn a rule and then apply it in a
sentence, or analyze the examples and then understand the rule. Thus, the choice of method depends on many factors, such as the age of the
students, the amount of time allocated to studying the material, and the learning objectives. An effective way to study grammar structure is
through a communicative situation created by the teacher so that the students feel the need to use a specific grammatical construction and
understand its meaning.

The communicative method begins with the perception of information, training, and independent use of what has been learned in
various communicative situations. At different stages, the communicatively oriented grammatical exercises are accompanied by speech tasks
in real situations. Additionally, the speech of the students is assumed to imitate real communication. The introduction of the grammatical
structures should be natural so that the students understand their importance in forming communication patterns.

The assessment of the level of the formed grammatical skills is carried out according to the criteria for evaluating the communicative
competence.

Key words: grammar, communicative method, communicative competence, language structure, communicative situation.

Statement and substantiation of the problem -to teach students how to formulate oral
relevance. Grammar is an important aspect of utterances appropriately in accordance with the context
language learning. It is related to different types of and situation;
language activities: reading, speaking, writing, and - to train students to identify grammatical features
listening. It is impossible to learn a language without across the different types of communicative activity to
understanding its grammatical structures. This factor is accurately comprehend the meaning of texts or
very important for translation work, as it affects the utterances (N. Brown).
quality of translation and comprehension. Thus, the grammar constitutes a core element in

The knowledge of grammar is one of the most teaching all the forms of communicative activities and
important language competencies, especially when it represents the foundation of language acquisition
comes to English grammar, which plays a crucial role (M. Holandyah, D. Erlina, L. Marzulina, F. Ramad-
in the training of the students [3, p. 35]. hani).

Without grammar rules, it is impossible to Some educators advocate for grammar to be
develop language skills. Such language learning will taught as an inseparable component of reading,
be limited. As the students study grammar, they writing, listening, and speaking (H. Widodo, L. Tuan),
acquire the knowledge of language norms and typical while others find it appropriate to devise the strategies
grammatical patterns. that enable the students to properly formulate their

The grammar enables learners to master the speech (A. Mohammed and N. Perur).
language structures in practice. It provides an The study of the grammatical models and their
opportunity to apply them in their own speech. It is application in the speech to achieve correctness is also
impossible to master listening, comprehension, and a key aspect of learning grammar material (B. Prosad).
speaking skills without acquiring the grammatical The goal of grammar is to teach communication
competence [5, p. 45]. in the language and to develop the communicative

During the process of reading and translating a skills (D. Larsen-Freeman).
text, grammar provides the structural basis for When studying English as a foreign language, the
connecting words into sentences and sentences into students very often use the translation method where
coherent discourse, which directly influences text the native language is primary, and the meaning of the
comprehension. The same applies to writing. foreign language construction is revealed through

There is no doubt that grammar affects the translation (J. Harmer).
development of speech competence and com- Firstly, we can talk about the method where
municative abilities. This is why grammar is grammar rules assist in translating texts or oral
considered a vital component of foreign language messages — that is, learning grammar through
education [2, p. 76]. translation. Secondly, nowadays, more and more

The relevance of researching methods of teaching educators insist on learning grammar through the
English grammar is connected to the fact that the main practical activities. This is the so-called training
factor in knowing a foreign language today is method (A. Agbatogun).
mastering communicative competencies. To know a Obviously, these two approaches to grammar
language means to be able to use it in communication. learning are not perfect. The first approach

Analysis of current research. The primary overemphasizes conscious learning. However, not only
debates concerning grammar learning focus on the the automation of knowledge but also skills and
selection of instructional methods. abilities should be developed. Language classes are not

Many linguists believe that there are primary just about reinforcing the grammar rules.
objectives in the instruction of grammatical material:
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On the other hand, the second method reduces the
role of grammar in the learning process. In this case, it
involves applying ready-made grammar structures
through the repetition and analogy creation.

The language learning process consists of
acquiring automated skills through imitation and
practical activity, disregarding conscious language
acquisition, where the main goal is to unconsciously
integrate into the foreign language system. This
approach can be applied to teaching the students of
any age. However, today this method is not very
effective, as grammar is not given a proper role in
foreign language learning.

Many scholars believe that teaching grammar is
not very important because one should learn how
language is created rather than just how it is used (B.
Prasad). Often, people who know grammar rules and
do many exercises still make many mistakes in
speaking and writing.

Therefore, it is essential to create the conditions
for developing the communicative functions of
grammar and its use in the various types of speech
activity.

The purpose. Therefore, the purpose of the
article is to investigate the communicative approach to
English grammar teaching. To achieve this goal, the
following tasks should be performed:

-to analyze the previous research on grammar
teaching;

-to characterize the features of the popular
tendencies of English grammar teaching;

-to identify the ways to implement
communicative approach to teach grammar.

The main material of the study. Speaking about
the main stages of grammar teaching, we can
distinguish the following: practical mastery of a
grammar structure; use of it in own sentences;
consolidation and repetition of these structures;
training the correct reproduction of a specific
grammatical model. Such practice helps make
language use correct and reinforces the ability to
communicate freely in a foreign language [8].

Accuracy is achieved through continuous speech
activity. Fluent language proficiency is attained
through constant use of grammar in various types of
speech activities [4, p. 69]. At the initial stages, it is
not recommended to constantly correct mistakes, as
this is a natural process. Fluency and correctness in
constructing  different language structures are
interconnected, and the teacher should make the
students self-correct their mistakes. For this purpose,
the method of conscious grammar learning is used [9,
p-71.

This method is related not only to teaching
students grammar and understanding grammatical
phenomena but also to developing their ability to
analyze grammar constructions and apply them in
exercises [0, p. 258]. To do this, a certain construction
can be highlighted in a sentence, and students are
asked to explain the rule, allowing the teacher to assess
their level of knowledge. In other words, the students
can consciously explain a specific grammatical
phenomenon, recognize it, and understand why a
particular form should be used rather than another.
However, the practice is no less important. It focuses

the
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on the free use of grammar constructions in speech. In
other words, it is the acquisition of implicit knowledge
[10, p. 72].

Practically, when we are talking about the
explicit knowledge related to language use and its
application we mean the ability to apply necessary
language tools for a particular communicative
situation. The acquisition of such skills is possible
when the students are able to independently identify
and correct their mistakes.

The implicit knowledge is the subconscious
acquisition of language through the various oral and
written tasks. That is, the students apply specific
grammar rules unconsciously. This process is similar
to how children learn to speak: the students correctly
use the rules but cannot explain them [7, p. 82].

There are also deductive and inductive
approaches to grammar learning. The first one engages
the students in observing general language phenomena
and then moves toward specific usage. This is an
explicit way of learning grammar, which is
accompanied by the practical application [11p. 132].
First, the students must understand and memorize the
rule, and then apply it in a sentence. This approach
gives them more confidence — they are less afraid to
create their own sentences based on a model. In other
words, it involves repeated practice and reinforcement
of the rule.

Among the advantages of this method we can
notice that students read the rule, see examples, and
independently apply grammatical constructions —
moving directly from theory to practice.

However, one of the disadvantages of this
approach is that not all the students are able to
immediately grasp a rule, even with the examples,
which may slow down the development of practical
skills. When the rules are explained directly, the
students tend to remember them less effectively than if
they had analyzed and discovered the patterns on their
own.

When we talk about the inductive method, we
move from the specific to the general. The students
analyze examples and independently derive the
grammar rules from them [1, p. 262]. They understand
the nature of the grammatical phenomenon based on
the examples provided by the teacher.

This method encourages the students to actively
work and engage in the process of learning grammar
material. However, it also has its advantages and
disadvantages.

Among the advantages, we can highlight the fact
that students learn to work independently and actively
participate in the learning process, developing their
critical thinking skills. However, this method requires
significant effort from the students and may lead to
misinterpretation of the language phenomenon.

Thus, the choice of the method depends on many
factors, such as the students’ age, the amount of time
allocated for studying the material, and the learning
objectives.

However, the main challenge is to teach the students to
speak a foreign language fluently and without
mistakes.

The teacher must transform theoretical
knowledge into practical language use. To achieve
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this, it is essential to create the motivation for students
to apply the acquired knowledge in real situations —
and to do it regularly.

It is well known that before moving on to
exercises involving the use of necessary grammatical
constructions, the rule must first be explained clearly
and made understandable and accessible for the
application.

To ensure this, it is important to monitor how a
specific grammatical phenomenon is applied, and
observe how the students use it in their practice.

In our opinion, using a specific grammar
construction in writing helps memorize it. After that,
the students are already able to apply the learned
material in speaking, since during the oral
communication there is no time for long reflection.

Grammar instruction should serve as a means of
developing the communicative competence. Grammar
provides the foundation for producing accurate speech.
Studying grammar structures in isolation from
communicative activity is ineffective and lacks
practical value [5, p. 76].

Teaching grammar material should be based on
the development of all the types of speech activity,
meaning it must be closely connected with the
practical mastery of the language [8]. This is what
practical grammar is.

Overall, learning a foreign language is the
acquisition of the communicative skills. It is not just
theory, but above all practice — the transformation of
language material into an actual act of communication
[4,p 72].

Grammar is not only an aspect of foreign
language learning but also a means and condition for
the communicative activity [7, p. 82].

In higher education institutions, the translation
method is often used for teaching grammatical
material. This primarily involves memorization of it.
More attention is paid to analyzing grammar structures
than to developing the various types of speech activity.
This method is based on the idea that the students
should learn the language as a system. However, the
certain difficulties arise when the students do not know
how to go from knowledge of language phenomena to
spontaneous use of the language in communication.

Therefore, most educators have turned to the
communicative method. The students learn through the
situational contexts and simulate their speech as
closely as possible to the real communicative acts.
Grammar teaching through the communicative method
is based on interaction [3, p. 138]. It involves
explaining language facts in live communication
where the students study the form, meaning, and
functions of language within communication.

The communicative method of teaching
grammatical material includes several approaches. The
lexical approach demonstrates that grammar is closely
connected with the lexical system of the language, for
example, when we talk about phraseological units and
idioms [4, p. 73]. According to this aspect, any
grammatical phenomenon should be studied in
context. Alongside this approach, the guessing-from-
context method is often used, where students
understand grammar constructions within the context
and interpret their meaning.
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In our opinion, the source of a grammar structure
should be a communicative situation created by the
teacher so that the students feel the need to use a
specific grammar construction and understand its
meaning.

Situational learning and speech orientation are
the main factors on which the communicative method
is based. The students should interact with each other
and create their own communicative situations.

Thus, the communicative method of learning
grammar stimulates language interaction. Of course, it
requires more work, as it involves preparing the
additional tasks and creating the communicative
situations. The most important thing is that the
communicative aspect meets the modern requirements
of foreign language teaching and is currently the most
effective.

The knowledge of grammar material is an
understanding of language forms. It is not merely the
memorization of ready-made structures, but the ability
to correctly create own expressions [2, p. 118].

Different teachers present varying amounts of
grammatical material during lessons. Nowadays, we
observe a reduction in the study of grammar. The
communicative approach to foreign language learning
encourages more speaking during classes. However,
without the knowledge of language structure, the
students are likely to make mistakes. Moreover,
learning vocabulary will not be truly effective if the
students have not developed the skills to correctly
combine words into proper constructions.

In our opinion, learning grammar should be a
natural process. It should be integrated into the design
of real-life situations and communication. In other
words, teaching grammar means combining mastery of
the language structure with the development of speech.
Moreover, this includes not only speaking but also
writing, reading and comprehension, as well as
listening. The knowledge of grammar facilitates the
development of all the types of language skills.

The communicative grammar involves the correct
functioning of various structures in speech.

The communicative goal of grammar learning
makes it possible to establish the main requirement for
the amount of grammar material to be mastered: it
should be sufficient for using the language as a means
of communication not only within the classroom and
the curriculum but also in real-life situations [6, p.
262].

Thus, grammar cannot be taught separately from
the different types of language activities. It serves as
the foundation for constructing and understanding both
spoken and written statements.

The grammar exercises should gradually become
more complex. Initially, this involves the perception of
information and reproductive exercises. At the second
stage, we can use the reproductive tasks or drills. The
third stage includes the productive exercises or the use
of learned language constructions in students’ own
utterances.

Thus, the result of teaching is the formation of
both reproductive and productive speech in students. It
is important to note that the exercises with a
communicative focus should include speech tasks for
the students and be situationally oriented. There is an
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imitation of the real communication. Students practice
creating  situational  dialogues, starting from
reproduction and micro-dialogues to speech of various
functional types.

With such an approach, the teacher must
constantly check the level of the material
comprehension. The students do not simply use
grammar constructions; they analyze them, correct
their own mistakes, and compare different grammar
models.

Conclusions and prospects for further
researches of directions. To summarize, we can
conclude that the communicative approach to teaching
grammar contributes to students gaining speaking
practice during lessons and starting to speak correctly.
They work on language accuracy and correct their
mistakes, as they learn to analyze language
phenomena. This helps students avoid translating their
thoughts word-for-word into a foreign language and
instead develop the ability to speak fluently.

Moreover, through several practical lessons, they
memorize dialogue structures and standard responses.
The communicative approach enables learners to better
understand  English and accurately translate
expressions and texts. This method does not rely on
the memorization of the rules but allows students to
use English effectively in the real-life situations. The
communicative approach to teaching grammar
material primarily involves the development of
dialogical speaking skills, since this is where the
speech comprehension, reaction, and the construction
of the own response take place. Based on this, the
exercises aimed at developing grammar skills should
be designed so that the ultimate result is the creation of
a real communicative situation and active participation
in it.

The further research is related to the
implementation of the communicative strategies for
teaching grammar material in different types of speech
activities.
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CYYACHI METOAHY OPTAHI3ALII TPOEKTHOI AIAJIbHOCTI ITPU HABYAHHI
POBOTOTEXHIKHU HA YPOKAX TEXHOJIOT'TH

Y cmammi  docnioocyemvcs  ponv  npoekmuo-opicnmogano2o nioxody y euxiadamui mooyaa «OcHosu agmomamuku ma
pobomomexnikuy y 3aK1a0ax 3a2aibHoi cepeonboi oceimu. Akmyanvbricms memu 06yMosneHa nompebolo Gopmyeants 6 yuHi@ mexHiuHo2o
MUCTeHHS, KDeamugHOCE ma NPAKMuyHUX KOMnemeHmHocmel, Heo0OXiOHUX Y CyHacHOMY MeXHON02iuHOMY cepedosuwyi. IlIpoexmne nasuanms
PO321A0AEMbCA K eeKmusHUll  IHCIMpyMenm [Hmezpayii meopemuyHux 3HaHb i3 NPAKMUYHOIO OIAIbHICMIO, WO CHPUAE PO3GUINKY
AHATIMUYHUX, OOCTIOHUYBKUX MA THIICEHEPHUX HABUYOK.

Asmopamu 3a3nauaemocs, wjo npoOIEeMHO-OPIEHMOBANHE HAGYAHMA CMUMYNIOE KPUMUYHE MUCTIEHHS Yepe3 NOCHAMOGKY DealbHux
MEeXHIYHUX 3A60aHb, MAKUX K PO3POOKA A6MOHOMHO20 pobOma 3 QYHKYIEI0 YHUKHEHHA nepewkoo. Yuni npoxoosams yci emanu npoekmy —
610 ananizy 3a460anHs 00 MECMYBaAHHS MA 600CKOHANEHHS NPOOYKMY, WO GopmMye cucmemHull nioxio 00 6UPIULEHHS THIICEHEPHUX NPOOIEM.

Memoo Oocridoicenb ma eKcnepuMenmis po3ensidacmucsi K 3aci6 po3eumky mexuiunoi epamomuocmi. Ha npuxnadi pobomu 3
pobomomexniunumu nabopamu (Arduino, LEGO Mindstorms) nokasano, ax yuni 00Caiodicyioms npunyunu pobomu ceHcopis, ananizyioms
ixHI0 eghexkmueHicms ma 600CKOHANIOIOMb KOHCMPYKYIT HA OCHOGI eKCNEPUMEHMANLHUX OaHUX.

Memoo ketic-cmadi 0036014€ yuHAM AHANIZYBAMU PeanbHi NPOMUCTO8] piwenHs (Hanpukaao, pobomusosani cucmemu Tesla abo
meduuni pobomu Da Vinci) ma nepenocumu yeii 00cgid y 6iacHi npoexmu. Lle cnpusie po3yMIHHIO CYYACHUX MEXHONOZIU, PO3GUMKY
AHANIMUYHO20 MUCTIEHHS MA 6MIHHIO NPAYIOBAMU 8 KOMAHO.

Pesyromamu docriooicenns niomeepoicylomys, w0 NPOCKMHA OISIbHICMb. NIOGUUWYE MOMUBAYIIO YUHIE 00 GUGUEHMS MEXHIYHUX
oucyuniin, Gopmye OOCHOHUYbKI MA [HIHCEHEPHI KOMNEeMEeHMHOCMI, PO36USAE KPUMUYHEe MA CUCHEMHEe MUCIEHHS, 20MmYyE YYHI8 00
MaiibymHboi npoghecitinoi disbHOCmI 8 yMOBAX YUPPOBOI eKOHOMIKU.

V sucnosxax sasnavacmocs, wo npoeKmMHO-0picHMOSaKUIl NIOXIO € NePCNEeKMUSHUM HANPAMOM Y MeXHOI02IUHIl oceimi, ane nompedye
no0anLWo20 800CKOHANEHHA, 30KpeMd: po3poOKu Kpumepiig oyinosanus egexmusnocmi npoexmis, inmeepayii STEM/STEAM-nioxoois,
BUKOPUCIMANHS WUIMYYHO20 THMENeKMY Ma MAUUHHO20 HAGUAHHS 8 OCGIMHIX NPOEKMAX.

Cmamms modice 6ymu KOPUCHOIO OISl UUMENI6 MEXHON02IM, MemOoOUcmie, po3pOOHUKIE OCGIMHIX NPOSPAM, 4 MAKOJIC Ol 6CIX, XMO
YIKABUMbCSL ITHHOBAYIUHUMU MEMOOAMU HABUAHHSL 8 MEXHOIO2IYHIl 0CBImi.

Kniouosi cnosa: npockmmue naguanHsa, poOOMOMeEXHiKa, mexHiuHe MUCICHHA, Stem-0ceima, npoOIeMHO-OpICHMOoBaHe HABYAHMA,
iHdICeHepHa MEOPHiCb, MemoO Ketic-Cmaoi.
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