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TEXHOJIOT'Ti 3MIIIAHOI'O HABYAHHA Y BUKJIAIAHHI AHIJIIMCbKOI MOBU
B YMOBAX CYYACHOI YKPATHU

Cmamms npucesuena 00CniodiceHHI0 epeKmusHOCHI MeXHON02Il 3MIUAHO20 HABYANHA Y BUKIAOAHHI AHSNIICHKOI MOBU 8 CYUACHUX
ymogax Ypainu. Axmyansuicms pobomu 3ymoseneHa 3a0e3neyeHHam aoanmayii OCGIMHIX npoyecié 00 GUKIUKIE CbO2OOeHHs, GKIIOYAIOUU
nacnioxu nandemii COVID-19 ma nosnomacumaonoi sitinu, wo nompe6yionms NOULYKy HyYKUX i CIIKUX 0c8imHix mooeel.

YV pobomi npoananizoeano ocnosui moodeni 3miulano20 HAGUAHMA, AKI eeKMUBHO 3aCMOCOBYIONMbCA 8 VKPAIHCLKOMY OCGIMHbOMY
KOHMeKCi.: pomayitiny mMooens, SHyuKy Moodenb ma 36azaveny gipmyanviy moodens. Ocobaugy ysazy npudineno adanmayii yux mooeneti 0o
PI3HUX MUNi6 HABYANLHUX 3AKNAOIE — 8I0 BEIUKUX YHIGEPCUMEMI8 00 PeiOHANbHUX | CIMbCOKUX WKL, SKI MAIOMb 0OMENCeHi MexXHON02I4HI

pecypcu.

Hocnioocenns poskpusae memoou 3abesnevenns 6e3nepepeHOCHI 0CEIMHLO20 NPOYECy 6 CKIAOHUX YMOBAX, 6KIIOUAIOUU 3ACIOCYBAHHSA
ACUHXPOHHO20 HABYAHMA, BUKOPUCTNAHHA OQIAUH-HAGUATLHUX NAKEMi6 Ma Kpu306Ux KOMYHIKaYIUHUX Kauanie. 3nauny yeazy npuoiieHo
IHCIMpPYMeHmMam nepcoHanizayii HAguaibHO20 00C8Idy uepe3 aoanmueHi Niamgopmu, MOOVIbHUL RIOXi0 00 6UUeHHS Mamepiary ma

CMBOPEeHHs IHOUBIOYAbHUX HAGYATILHUX MPACKMOPIH.

Oxpemo npoananizo8ano mpanc@opmayiro poai euxiadaua 6i0 nepeoasava 3Hamb 00 @acurumopa O0CeimHbL020 Npoyecy, o
3a0e3neuye CMEOPeHHs: YMO8 OJid CAMOCMIlIHO20 HABYAHHA CMYOCHMIs, PO3GUIMKY IXHbO2O KPUMUYHO20 MUCIEHHA Md HAGUYOK
camoopeanizayii. Posensinymo cmpamecii niompumxu Momugayii cmyO0enmie uepe3 6UKOPUCAHHS eleMeHmie ceumigpikayii, peresanmnozo

KOHmMeHmy ma cucmemamuihoco 360ponnoco 36 ,}ZSK/V.

Baoicnueor ckia080t0 00CHIONCEHHS. € aHali3 Memooi6 OYiHIOBAHHS pe3ybmamie HAGUAHHS V 3MIUAHOMY PopMami, AKUli NOEOHYE
Mpaouyitini NiOXo0uU 3 HOBUMU MOICTUBOCTIAMU YUPPOBux mexnonociu. Pozensnymo 3acmocysanis nopmaeonio, npoekmuoi OisibHocmi ma
3ax00i6 3a6e3neuents. akademMiuHoi 00OpouecHoOCmi 8 YMOBAX OUCMANYINIHO20 HAGUAHHS.

Pesynomamu  00CnioxcenHss niomeepouny Cmpameiuny 6UNPABOAHICMb BNPOBAONCEHH MEXHONO2I 3MIUAHO20 HABYAHHS SIK
epexmusHo2co iHcmpymenmy nio8uUWeHHs AKOCMI THUOMOBHOT 0C8imu, 30AMHOCHI a0anmy8amucs 00 CKIAOHUX YMO8 i 3a6e3nequmu 6UCoKi
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pesyibmamu HagyauHs. Busnaueno nepcnekmusni nanpamu nooanbwux OOCHIONHCEHb, WO BKIIOUAIOMb KOMNIEKCHUL AHANI3 8IIUGY DIZHUX
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BLENDED LEARNING TECHNOLOGIES IN ENGLISH LANGUAGE TEACHING IN
CONTEMPORARY UKRAINE

The article focuses on the evaluation of blended learning technologies in teaching English in contemporary Ukraine. The relevance of
this work lies in ensuring the adaptation of educational processes to the challenges of today, including the consequences of the COVID-19
pandemic and full-scale war, which require the search for flexible and sustainable educational models.

The paper analyses the main models of blended learning that are effectively used in the Ukrainian educational context: the rotational
model, the flexible model, and the enriched virtual model. Special attention is given to the adaptation of these models across different types of
educational institutions — ranging from large universities to regional and rural schools with limited technological resources.

The study reveals methods for ensuring the continuity of the educational process in difficult conditions, including the use of
asynchronous learning, the use of offline learning packages, and crisis communication channels. Considerable attention is paid to tools for
personalizing the educational experience through adaptive platforms, a modular approach to studying the material, and creating individual
learning trajectories.

Separately, the transformation of teacher’s role from a transmitter of knowledge to a facilitator of the educational process is analysed,
focusing on the creation of conditions for students’ independent learning and fostering the development of their critical thinking and self-
organization skills. Strategies for supporting student motivation through the use of gamification elements, relevant content, and systematic
feedback are considered.

An important part of the study is the analysis of methods for assessing learning outcomes in a blended format, combining traditional
approaches with new capabilities of digital technologies. The use of portfolios, project activities, and measures to ensure academic integrity
in distance learning conditions is considered.

The results of the study confirmed the strategic rationale for implementing blended learning technologies as an effective tool for
enhancing the quality of foreign language education, adapting to challenging conditions, and ensuring high learning outcomes. Promising
areas for further research were identified, including a comprehensive analysis of the impact of different models on the development of
individual communicative competencies and the integration of artificial intelligence in English teaching.

Key words: blended learning, blended learning, English language teaching, digital technologies in education, personalization of
learning, educational models in crisis conditions, the facilitative role of the teacher, gamification in learning, academic integrity, adaptive
learning.

The relevance of the problem. The current stage addition, blended learning models are particularly
of education development in Ukraine is characterized effective in crisis conditions, as they allow you to
by deep transformational processes, caused by both quickly adapt to changes in the environment, support
internal reforms and external challenges. Glo- educational interaction, and maintain the quality of
balization, Ukraine's integration into the European foreign language training.
educational space, and the need to ensure the quality of Thus, the study of implementing blended learning
foreign language training for future specialists place technologies in teaching English in modern Ukraine is
new demands on the organization of the educational highly relevant and carries significant scientific and
process. Learning English is gaining strategic practical potential. It not only makes it possible to
importance, since it is not only a means of identify effective models for organizing the
international communication, but also a tool for educational process but also contributes to the
professional and scientific integration. development of a sustainable education system capable

At the same time, recent years have been marked of functioning under constant challenges and
by a number of crisis circumstances — the COVID-19 uncertainty.
pandemic, a full-scale war in Ukraine, and constant Analysis of recent research and publications.
security threats, which led to the need to find flexible In the scientific literature of the last decade, blended
and sustainable educational models. In these learning is considered a holistic pedagogical model
conditions, traditional forms of education have proven that combines online and offline components based on
to be insufficiently effective because they do not thoughtful didactic design (Garrison & Vaughan,
guarantee the continuity of the educational process and 2013; Hrastinski, 2019; Bonk & Graham, 2020;
full-fledged interaction between teachers and students. Dziuban, 2018; M. Moore, 2013). Researchers

One of the most promising areas of education emphasize the importance of considering students’
modernization is the introduction of blended learning individual needs, their level of preparation, learning
technologies, which combine the advantages of face- motivations, and access to digital resources. In
to-face and distance learning. This approach provides Ukrainian scientific thought, the issue of implementing
the opportunity to personalize the learning experience, blended learning has been actively studied by
optimize the use of digital resources, develop student N. Morze, O. Spirin, N. Kovalenko, T. Kovalchuk,
autonomy, and increase their motivation to learn. In O. Hlazunova, M. Shut, V. Manko, and V. Zaitsev.
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Their works emphasize the importance of developing
teachers’ digital competence, creating adaptive
learning environments, and implementing open
educational resources. In particular, N. Morse (2021)
highlights the need to consider the specific features of
the national education system and to ensure academic
integrity in the online environment.

An important contribution was made by foreign
and Ukrainian scholars who analysed blended learning
in crisis conditions. In particular, the works of R.
Hodges and C. Moore (2020) described the concept of
“emergency remote teaching” during the pandemic,
emphasizing the importance of sustainable models that
can adapt quickly. Such issues have become even
more relevant in the context of the war in Ukraine,
when the educational process is accompanied by
interruptions in the Internet, power supply, and
constant danger.

Among the latest Ukrainian studies (Morze,
Kovalenko, 2022-2023) are described the practices of
rotational, flexible, and enriched virtual models. They
demonstrate that the most effective blended learning
approaches for Ukraine are those that consider
resource constraints and integrate digital tools with
traditional methods.

Nevertheless, despite extensive scientific studies,
a number of issues have yet to be thoroughly
investigated. In particular, there is a lack of a
comprehensive analysis of how different blended
learning models affect the development of students'
language competencies in different conditions
(universities in large cities, regional and rural
educational institutions, and private language schools).
The aspects of ensuring student motivation in a
blended format, the role of the teacher as a facilitator
of the educational process, as well as methods for
assessing learning outcomes using digital tools, also
remain insufficiently studied.

Thus, the analysis of scientific sources indicates
the high relevance of the topic and the presence of
significant research interest in the problem of
introducing blended learning technologies in teaching
English. At the same time, there is a need for further
research aimed at adapting existing models to modern
Ukrainian conditions, finding optimal methodological
solutions, and developing practical recommendations
to increase the effectiveness of foreign language
training in conditions of instability and uncertainty.

The aim of this article is to examine the
effectiveness of blended learning technologies in
teaching English under contemporary conditions in
Ukraine. To achieve this goal, the study plans to
analyse models for integrating online and offline
learning, methods to ensure continuity of the
educational process under challenging conditions, and
tools for personalizing the learning experience. In
addition, the work aims to develop practical
recommendations for overcoming technical
limitations, optimizing interaction between students
and teachers, and improving the quality of foreign
language training. Particular attention is paid to
assessing the effectiveness of various blended learning
models and their adaptation to the needs of specific
educational contexts in Ukraine.

Outline of the main research material. The
current stage of development of English teaching in
Ukraine is characterized by the widespread
introduction of blended learning technologies, which
has become an effective response to both technological
changes and crisis conditions that arose after the
COVID-19 pandemic and full-scale war. Instead of a
temporary adaptation, blended learning is recognized
as a fundamental pedagogical approach that offers
significant advantages for language acquisition.

Research shows that in the Ukrainian context,
several different models are effective in educational
institutions, each with its own advantages in specific
scenarios (Table 1).

Table 1
Blended learning models

Model Description

Rotational
model

This approach involves students alternating
between online and in-person classes on a
fixed schedule. It is particularly effective for
secondary schools with limited technological
resources, as it allows for the sharing of
digital infrastructure. Typically, grammar and
vocabulary are practiced online, while
conversational practice and interactive tasks
are practiced during in-person classes.

Flex
model

Characterized by predominantly online
learning with targeted in-person support. This
model has become widespread in higher
education institutions, as students can work
through the content independently, and the
teacher provides support as needed. A special
adaptation for Ukraine is the so-called
“emergency flexibility model”, which allows
for rapid changes in the proportions of online
and in-person learning depending on security
conditions.

Enriched
virtual
model

This model involves students learning most of
the course material online, but attending
mandatory face-to-face sessions at regular
intervals. This model is popular among adult
language schools because it combines
flexibility with the benefits of face-to-face
communication. Studies show that it provides
a significantly higher level of student
retention compared to fully online courses.
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The effectiveness of blended learning in the
Ukrainian context is ensured by two key components:
methods of supporting the continuity of the
educational process and tools for personalizing the
learning experience.

Ensuring  the continuity of learning is
implemented through crisis-resistant technological
solutions: asynchronous learning with access to
materials at any time, offline learning packages for
working  without  the Internet, alternative
communication channels (SMS messages) for
communication during power outages, and flexible
loading schedules and deadlines.

Personalizing the learning experience is achieved
through adaptive platforms that automatically adjust
the complexity of tasks according to the student's
performance, a modular approach to structuring the
material, allowing students to select the level of core
content, and individual learning trajectories. Teachers
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actively use interactive digital tools - quizzes,
simulations, gamification elements, which increase the
dynamism of learning and support motivation.

Assessment of learning outcomes remains a key
challenge in the blended learning system. In modern
Ukrainian practice, you effectively use portfolios with
a connection of online and offline tasks, project
activities for a comprehensive test of language skills,
and multi-level protocols for ensuring academic
integrity (randomized task banks, proctoring, time
limits). This approach ensures the objectivity of
assessment and develops students' critical thinking and
self-organization skills.

It is important to note that the use of blended
learning in  Ukraine demonstrates significant
variability depending on the educational environment.
In large universities with access to high-speed Internet,
the most effective are flexible and enriched virtual
models that allow for maximum use of digital
resources. In regional and rural institutions, where
infrastructure is limited, a rotational model is more
appropriate, which provides the opportunity to
combine independent work with texts and face-to-face
practice of oral speech. Private language schools
emphasize an enriched virtual model that provides a
high level of personalization and a client-oriented
approach.

Thus, the effectiveness of blended learning
depends not so much on the availability of
technologies as on the pedagogical justification of
their integration and adaptation to specific conditions.

The success of implementing blended learning
depends not only on technical tools but also on
pedagogical strategies designed to support students'
cognitive activity and motivation. Since the level of
autonomy in this format increases significantly, the
teacher should pay special attention to creating
conditions that stimulate students' interest in learning.

An important factor in increasing motivation is
the use of gamification elements and interactive tasks.
The introduction of points, ratings, virtual awards and
other game mechanisms using tools such as Kahoot,
Quizlet or virtual debates makes the process of
learning English more dynamic and exciting. Such
approaches not only facilitate the assimilation of the
material but also form a sense of progress and healthy
competition in students.

The relevance of educational content and the
integration of authentic materials are of great
importance. When texts, news, podcasts, videos, and
articles meet the personal interests and professional
needs of students, their motivation increases. Teachers
can offer cases or projects related to the students’
future specialty, creating a sense of practical
significance of knowledge and forming a connection
between learning and future professional activities.

A key motivating factor is systemic and multi-
level  feedback, which is implemented both
automatically through online platforms that check tests
and exercises, and in an individual format through
detailed comments by the teacher on written work,
consultations, and individual recommendations.
Thanks to this, students see their own progress, feel
supported, and understand areas for further
improvement. It is also important to develop self-
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assessment and self-control skills to form student
autonomy.

Blended learning requires special approaches to
organizing learning communities to prevent feelings of
isolation. Effective tools include the use of group chats
in messengers, regular online meetings, and discussion
forums. Project activities and collaboration, including
completing collective tasks in Google Docs, preparing
joint presentations, and collective discussions, are
powerful tools for developing both linguistic and
social competencies, promoting collaboration, critical
thinking, and accountability.

In blended learning, the role of the teacher is
radically transformed from a translator of knowledge
to a facilitator of the educational process. The
teacher’s primary role shifts to creating conditions for
students’ independent learning, developing their
critical thinking, and fostering information literacy
skills. The teacher-facilitator coordinates individual
learning trajectories, provides motivational support,
and advisory assistance in choosing relevant digital
resources. The facilitative approach aims to foster
student autonomy through problem-solving tasks that
require independent inquiry, analysis and practical
application of information. This approach ensures the
transition from traditional acquisition of language
knowledge to the comprehensive development of
lifelong learning competencies, including self-
organization, planning and self-reflection skills.
Assessment of learning outcomes in a blended format
combines traditional evaluation methods with the new
capabilities offered by digital technologies. Automated
systems such as Moodle, Google Classroom and
specialized applications can check grammar,
vocabulary and certain aspects of phonetics, providing
instant feedback. To assess more complex writing and
speaking competencies, use a portfolio that includes
written work, audio and video recordings of students.
It can be assessed by the teacher, as well as in peer
assessment formats, which creates objectivity and
develops critical thinking.

In the context of distance learning, measures to
ensure academic integrity are relevant. Multi-level
authentication  protocols are wused, including
proctoring, time-limited tasks, and automated tests that
are generated from a question bank in random order. In
addition, the role of project-based activities is
increasing, allowing for a comprehensive assessment
of all language skills. The use of collaborative tools,
including Google Docs, and online presentations,
makes it possible to track the contribution of each
participant and ensure fair assessment.

To increase the effectiveness of foreign language
training in conditions of instability and uncertainty,
which are characteristic of the modern Ukrainian
educational space, complex methodological solutions
are needed that combine pedagogical innovation with
technological adaptability. The key approach is
adaptive planning and flexible organization of the
educational process. Instead of rigid schedules,
modular programs should be added that allow students
to continue learning regardless of Internet
interruptions. It is advisable to create educational
packages for offline processing, containing texts in
PDF, audio in MP3, video in MP4 and tasks in DOCX



HAYKOBI BAITHCKH

Cepisi: I[TedazoziuHi HOYKU

Bunyck 220

format, ensuring continuity of learning even in the
absence of a network connection.

The use of the 'flipped classroom' model is
promising. Students independently study theoretical
material using digital resources, complete practical
tasks during class time, participate in discussions, and
practice communication skills. This approach allowing
for more efficient use of synchronous class time and

help develop self-study skills. Thus, student
motivation, the facilitatory role of the teacher,
multifaceted assessment methods, and adaptive

methodological solutions are key elements that ensure
the effectiveness of blended learning of English in
contemporary Ukraine. The successful implementation
of these components ensures the continuity of the
educational process, support for students' cognitive
activity, and the development of their self-organization
and autonomous learning skills.

Conclusions. The study confirmed that the
introduction of blended learning technologies in
teaching English in Ukraine is a strategically justified
and effective solution that not only meets modern
challenges but also creates conditions for improving
the quality of foreign language training. Blended
learning ensures the continuity of the educational
process, allowing it to be adapted to the needs of
students of different categories and the resource
capabilities of educational institutions.

The success of this model depends on the
teacher's ability to adopt a facilitative role, apply
innovative assessment methods, and maintain
motivation through gamification and personalization
of content. The use of asynchronous forms of work,
offline packages, and crisis communication channels is
key to overcoming the challenges of war and
instability.

Thus, blended learning technologies have
demonstrated their effectiveness as a flexible and
sustainable means of enhancing the quality of foreign
language education, capable of adapting to challenging
conditions and delivering high learning outcomes.

Perspectives for Future Research. Despite
considerable scientific interest, several issues remain
to be further explored. First, this is a comprehensive
analysis of the impact of different blended learning
models on the development of individual language
competencies — speaking, writing, listening, and
reading. Second, research into the long-term impact of
blended learning on students' motivation and
autonomy, as it remains an open question whether high
motivation is maintained after completing the course.
Third, the development of clear criteria for assessing
the quality of foreign language education in a blended
format, which would consider the specifics of hybrid
approaches. Finally, a promising direction is the
integration of artificial intelligence and adaptive
systems into English teaching, which opens up new
horizons for personalizing learning trajectories and
providing instant feedback.
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CYYACHI MIAXOHN 10 HABYAHHA IIMCbMOBOT O IEPEKJIAZY
Y NIAroTOBOI MAUBYTHIX ®1J10JI0T'IB

Y cmammi euceimneno nioxoou 0o maguamma NUCbMO6020 nepexiady 8 cucmemi npogecitinoi nioeomosxu Maubymuix @inonoeis,
30ICHEHO anani3 IXHbOI egheKmugHOCMi MA GUOKPEMNIEHO OCHOBHI MEHOeHYTT, GUKTUKU MA NEPCNEKMUGU YOOCKOHANCHHS MeMOOUKY HAGUAHHS
nepeknady 6 ymoeax cyuachoi ocsimu. Illpoananizosano mpauncopmayito MemoOuKu HAGYAHHA NUCLMOBO2O NepeKnady nio 6NIuUeoM
yupposizayii, asmomamuszayii nepekiadaybkoi OisibHOCHI, AKMUBI3AYIl MINCKYIbMYPHOL 83a€MOOII ma 3pocmarnus 00cs2ie nepexkiady.
ITiokpecneno HeoOXiOHicmb iHmMezpayii mMpaouyiliHux MeKCMoOYeHMpPUYHUX Memoodi6 3 [HHOBAYIUHUMU OCBIMHIMU MEXHOL02IAMU M
NPAKMuKamy, 30pPICHMOBANUMU HA PO3GUIMOK CMPAMEIYH020, KOSHIMUBHO20, MIJICKYIbIMYPHO20 Ul MEXHON02iYHO20 KOMNOHEHMIE
nepexnaoaybkoi KOMnemeHmHoCcmi. Y3aeanbHeHo pe3yibmamu GIMUUSHAHUX 1 3apyOidCHUX O00CNIONCeHb U000 (GOPMYBAHHA NIeKCUYHOI,
cmpame2iunoi, mexcmomeipnoi U ananimuunoi komnemenmuocmeti, inmeepayii Task-Based Learning, mooeni Flipped Classroom, CAT-
iHCMpyMenmié I MexHONOo2il MAWUHHO20 NepeKknady; 3anpoaoXdCeHHs KONAbOPAMUEHO20 NUCLMA, PO3BUMOK KPUMUYHO20 MUCIEHHS,
pedpuexcii ma yughposoi epamomuocmi. PozensaHymo HeoOXiOHICMb 3aNpo6a0NCeHHS KOMNIEKCHUX NiOX00i8, SAKI NOEOHVIOMb Meopito 3
NpaKmukol, poobomy 3 HCAHPOBO-CIMUNICIIUYHUMU OCOOIUBOCAMU MEKCMi6 ma GuKopucmanus npogheciinux niamgopm. Buoxpemneno
axmyanvui npogecitini poni gaxieys y eanysi nepeknady: I10KaIizamop, peoaKmop, KoopouHamop npockmie, a maxoic 6i0N0GiOHI HAGUUKU:
NPULIHAMMSA piuleHsb, NIAHYEAHHS, pobOma 6 KOMAuOi, poboma 3 Yupposumu MexHoI02iaMU ma pedd2y8aHHs MAUWUHHO20 NepeKiady.
Hazonowerno Ha Heobxiomocmi emuunoi ma Oes3neuHoi inmezpayii wmyuyHo2o inmenekmy y npoyec ni020moeKu MauOymuix axisyis.
Ocobnusa yseaza 30cepeodcyEmvcs HA 6AMHCIUSOCI (POPMYBAHHA 30aMHOCMI 00 KPUMUYHO20 GHANI3Y U apeymenmayii nepexnaoaybkux
piutens, po3gumxy pegnexcii ma yugposoi epamomnocmi K KIOH08UX yMo8 npogeciiinozo cmanosienns. Iliokpecieno ponv asmenmuuHux
3a60aHb i Kelicis, wo 8i0MEoPIMs peaibHi YMOSU NepeKIadaybkoi JisibHOCII ma 20MmYyns CMyO0eHmis 00 UKIUKIE CYYACHO20 PUHKY.

Knrwouosi cnosa: nucomosuil nepexnao, nepexiaoaybka KOMRemMeHMHICMb, Yupposi mexnonozii y nepexiadi, Memoouka Ha84aHHs
nepexiaoy.
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