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MUCTELTBO AK ITPOCTIP B3AEMHUH Y I'VIOBAJIBHOMY CBITI.
XY10XKHA OCBITA B KOHTEKCTI EKOCO®Ii TA MDKKYJIbTYPHOT'O JAIAJIOTY

Cyuacna mucmeybka 0c8ima, wo nocmae nepeo CKIAOHICIIO Cb0200EHHs. — BKIIOUAIOYU 3MIHY KIIMAMY, 6UMyweHy miepayilo, posnao
MPAOUYTIIHUX CRILHOM, 3POCMAIOYY COYIAIbHY HEPIBHICMb Ma NOWUpeHHs OesiHgopmayii y yudposii, cinepss’s3auiil peanrbHocmi —
suMazac OOKOPIHHO OHOGIEH020 NiOX00y. Bona 6Ginbuie ne 06Medncyemvest ONAHYBAHHAM XYOOICHIX MEXHIK a0 aHAN30M GI3VANbHUX CIUTIE.
Hamomicmo 6iokpusacmuvcst 00 muboKo MH00COKUX GUMIPIE 0CEIMu: eMnamii, RPUCYmMHOCHI, YC8IOOMAEHOCMI, 2POMAVSIHCLKOL 3aIyYeHOCi
ma emuyHoi 8i0N0GIOAILHOCMI Y 2100aTbHOMY KOHMEKCHI. Y YoMy WUpuomy 3HaUeHHi MUCeYmeo NOCMAE He Tuule AK Mo8a Yy 0cooIusa
niamegopma KoMyHikayii — a i Ak npocmip 3ycmpiui, popma cnpomugy, Kamauizamop 3yileHHs ma 3aci6 36 3Ky Midc 0cobucmocmsmu i
Kynbmypamu. Y cmammi npeocmasieHo opuzinaibiy neoazoziuny i XyO00dCHIO MemoOuKy — HCueonucti dianozu, asmopcmea Mapzapumu
Kaumapoicux, sika NOEOHYE 8i3yallbHy MEOPYICMb i3 peNaYiliHO0 MA He8epOAbHOIO KOMYHIKAYIEH.

Pospobrena na ocnosi akademiunux 00CIiodiceHb, OCGIMHIX eKCnepuMenmis ma MidicKyaomypHoi npakmuxu ¢ €eponi 1 Kam60oooici, ys
MemoOUKAa CNpusic IHKIO3USHOMY, VCEIOOMAEHOMY CRIEMBOPEHHIO MA O00380JSIE 6CMAHOBNIOBAMY 2NUOOKUL eMOYIlHUL KOHMAKM Nno3a
Medicamu moeu. Bona dae yuacnuxam moscaugicms 8inbHO camosupadcamucs, 6y0ysamu emMoyitinuil pe3oHanc i bpamu yuacms y npoyecax
MIDICKYIbIMYPHO20 HABYAHHSL, WO CHPUSIOMb emnamii, conioapHocmi ma camocsioomocmi. Memoouxa rpynmyemucsi ha Konyenyii exocoii
Denikca 'sammapi, sxka 6U3HAE 63AEMO3ANEIUCHICMb MPLOX €KOA02I: O0GKLLISL, CYCRilbemea ma NCUxiku. XyOOoodicHE Cniemeopenisl
PO32NAOAEMBCA AK YINICHULL AKM, WO IHMe2PYE eKON02IUHY CBIOOMICHb 13 MIHCOCOOUCMICHUM PO3YMIHHAM MA eK3UCMEHYIUHUM OCMUCTEHHSM.
Ha ocnosi konkpemuux npuknadie, agmopcbKux meopis, aemoemnospagQiuHux Homamox i peguekcugnoi onogioi iexyis 0eMOHCIMPYE, K
Penayitini. MUCmeybKi NPAKMUKU MONCYMb NOCUTUMU OCEIMHI Ma MepanesmuyHi npoyecu, CHpusmu iHKI03il ma 3pooumu 6HecoK y
Gopmysanns Oinviu CRIGUYMAUBO20, MUPHO20 U MIJICKYIbHIYPHO 3ANYYEH020 2100A1bHO20 2POMAOSAHCLKO20 CYCHITbemead. 3peuimoro, oHa
3AKIUKAE HAC NEPEOCMUCTUMU POIb MUMYA Ul nedazoza sK (Gacunimamopie 3MIiCMOSHUX TOOCLKUX 3yCmpiyell, 30amHux yepe3 meopyi akmu
naexamu Cmitikicmo, 0ianoe i eKon02iuHy c8I00MICNb.

Kniouoei cnosa: xyoooicus  oceima, exocois, MidcKyiomypHuil 0ianoe, Manapcuki odianozu, perayilina ecmemuxd, emnamis,
mMpancoucyuniHapre HA64AKH s, CRITLHOMHE MUCIMEYMBO, Nedaz02iKa, 3aCHO8AHA HA MUCTEeYMSI, 2100aTbHA 0CEImA.
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ART AS A SPACE OF RELATIONSHIP IN A GLOBAL WORLD. ART EDUCATION IN THE
CONTEXT OF ECOSOPHY AND INTERCULTURAL DIALOGUE

Contemporary art education, confronted with the complexity of today’s world — including climate change, forced migration, the
disintegration of traditional communities, growing social inequalities, and the spread of disinformation in a digitized, hyper-connected reality
— demands a fundamentally renewed perspective. It is no longer confined to mastering artistic techniques or understanding visual styles.
Instead, it opens toward the deeply human dimensions of education: empathy, presence, mindfulness, community engagement, and ethical
responsibility in the global context. Art, in this broader sense, becomes not only a language, defferent platform of communication — but also a
space of encounter, a form of resistance, a catalyst for healing, and a medium of connection between individuals and cultures.

This article presents an original pedagogical and artistic method — painting dialogues, by Margaret Karczmarzyk, which combines
visual creation with relational and non-verbal communication. Developed through academic research, educational experiments, and
intercultural practice in Europe and Cambodia, the method promotes inclusive, mindful co-creation and enables deep emotional contact
beyond linguistic barriers. It allows participants to express themselves freely, build emotional resonance, and engage in intercultural
learning processes that support empathy, solidarity, and self-awareness. Rooted in Félix Guattari’s concept of ecosophy, the method
acknowledges the interdependence of three ecologies: environmental, social, and mental. Artistic co-creation becomes a holistic act that
integrates ecological awareness with interpersonal understanding and existential reflection. Through concrete case studies, original
artworks, autoethnographic notes, and reflective narration, the lecture demonstrates how relational art practices can empower educational
and therapeutic processes, foster inclusion, and contribute to a more compassionate, peaceful, and interculturally engaged global civil
society. Ultimately, it invites us to rethink the role of the artist and educator as facilitators of meaningful human encounters, capable of
nurturing resilience, dialogue, and ecological consciousness through creative acts.

Key words: art education, ecosophy, intercultural dialogue, painting dialogues, relational aesthetics, empathy, transdisciplinary
learning, community art, art-based pedagogy, global education.

Introduction and Justification of the Problem. form of communication that enables us to connect
Literature Review Contemporary art education can even in spaces that often block or limit us, such as
no longer be limited to teaching techniques or verbal language, which differs from one country to
analyzing styles. In the face of accelerating global another. The language of art is known across cultures,
transformations, such as climate crises, wars, and although some symbols are distinct, building
migration, the pandemic, and the ongoing digitization relationships and understanding through visual
of everyday life, art is increasingly becoming a space communication is indeed possible.
for constructing meaning, communication, and This new way of thinking about art education is
community (Eisner, 2002; Gude, 2007; Dewey, 1934). inspired by the concept of ecosophy by Félix Guattari
It is not only a form of expression — it is a language of (2000), who distinguished three interconnected
empathy, presence, and being with the Other. It is a dimensions of ecology: environmental, social, and
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mental. According to this approach, the educational
proces, especially in the field of art., should integrate:

e care for the environment (sustainable develop-
ment and ecological awareness),

e the building of social relationships (commu-
nity, solidarity, local action),

e and the internal development of the individual
(identity, emotions, mindfulness).

This holistic perspective is reflected today in
numerous educational programs that combine artistic
activities with relational practices, local stories, and
deep listening (Leavy, 2015). In times of crisis, art
education can become a safe space where we learn not
only how to create, but how to be with others, to see,
to listen, and to understand (Springgay & Freedman,
2010). Research from recent years shows that artistic
activities, especially in group form, can foster
empathy, social competence, and the ability to
communicate beyond linguistic or cultural boundaries
(Boal, 1979; Illeris, 2007; ACEID, 2024).

Art teaches us dialogue — not verbal, but bodily,
sensory, and based on presence. Ecosophy becomes a
proposal for life and education that does not separate
the body from the soul, the human from the planet, the
self from the others. It is a "quiet revolution of care", a

gesture toward another person, a search for
understanding and listening to their voice.
The most recent studies emphasize the

importance of art as a tool of empathy and intercultural
communication. At the same time, educational
programs such as What Could/Should Curating Do?
(2024) point to the need for rebuilding local
communities through artistic practices rooted in
everyday life — yet open to global dialogue.

In this spirit, the method of painting dialogues
that I have been developing in my research since 2016,
both in Europe and Asia (e.g., Cambodia), is a
practical realization of Guattari’s ideas. Painting in
dialogue, in silence, in shared rhythm, creates a space
of non-verbal communication, fosters relationships,
and amplifies the voices of those who are often
excluded from dominant discourse. It is art not only as
creation, but as relation. Not only as form, but as a
process of co-feeling. The co-creation of images
becomes a form of eco-social practice, where every
gesture matters and every line carries presence.

Purpose of the Article. This article applies an
autoethnographic research methodology combined
with an art-based research approach, merging personal
artistic and research experience with pedagogical
reflection rooted in intercultural practices. The aim of
the text is to present the potential of art education as a
space of encounter, both symbolic and real, and to
introduce the author’s original method of painting
dialogues as a tool for fostering communication,
empathy, and intercultural understanding.

The intention is to highlight the role of art as a
medium for communication and relationship-building
in the context of contemporary global challenges. The
article analyzes the potential of art education as a
space of dialogue, empathy, and shared experience,
situated within the paradigm of ecosophy, understood
as the coexistence of three interrelated dimensions:
environmental, social, and mental ecology (according
to the concept by Félix Guattari).
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Painting dialogue is interpreted here as a practice
based on co-creation, attentiveness, and presence, as
well as on the strengthening of experiences of
encounter with the Other. In this context, painting
becomes not only an act of expression, but a form of
communication, wordless, yet deeply rooted in
emotion, intuition, and mutual resonance. Art thus
opens a pathway for building bridges between
individuals from diverse backgrounds, contributing to
deeper empathy, a sense of belonging, and solidarity.

The Author’s Method of Painting Dialogues.
The method of painting dialogues, which I have
developed at the intersection of artistic practice,
pedagogical reflection, and autoethnographic research,
constitutes an original approach to art as a tool for
communication, relationality, and community-
building. It stems from the need to create a space
where the image becomes not only a form of
expression, but above all, a medium for dialogue:
intuitive, emotional, and deeply human.

Painting dialogue is based on the idea of co-
creation, two (or more) people painting simultaneously
on the same surface, without a predetermined plan,
without the need to negotiate or verbalize, yet with
attentiveness to the presence and action of the other
person. It is a process in which participants “speak”
through color, gesture, texture, and rhythm. The image
emerges as the result of mutual listening and
responding, not with words, but with brushstrokes and
color fields.

The core principles of the method include:

e 1o evaluation or hierarchy (every gesture is
equally valuable),

e aspace of mindfulness and shared presence,

e an openness to the process rather than a focus
on the final result,

e a transcultural dimension of communication,
based on the universal language of art.

In practice, this method was applied during my
research fellowship in Cambodia, where I facilitated
painting dialogue sessions in various contexts:
educational, therapeutic, and community-based. The
process of painting was often accompanied by silence,
music, or symbolic opening rituals (e.g., lighting
incense, forming a circle of intention). After
completing the co-creation process, participants shared
their impressions and reflections: verbally or through
gestures, eye contact, or touch.

This method also holds therapeutic and
transformative  potential, it enables emotional
expression, reduces internal tension, and supports the
sense of agency and belonging. In intercultural
contexts, it becomes a safe channel of communication
that requires no translation, yet allows for the
articulation of what is often inexpressible.

The collected research material, including
paintings, field notes, reflections, and photographic
documentation, allows painting dialogue to be
analyzed not only as an artistic method, but also as a
research tool (art-based research) and a pedagogical
space rooted in relation, co-creation, and empathy.
This method brings together action, presence, and
reflection becoming a proposal for alternative
education grounded in deep encounter and trust.
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Presentation of the Main Research Material.
Personal Research Context. This study is rooted in
autoethnographic  reflection, interweaving my
academic work with artistic creation and educational
practice. My journey to Asia in 2024 and 2025,
particularly the research and artistic residencies in
Cambodia, has deepened my reflection on identity, the
relationship with the Other, and the role of art in
building bridges across cultures. From pedagogical
work, through performative actions, to the
development of the painting dialogues method, I have
created a space of encounter, visual, emotional, and
spiritual, that may inspire new ways of thinking about
education in times of global transformation.

During my scientific fellowship in 2025, I
collected a rich body of research material, including:

e over a dozen sets of painting dialogues,

e field notes and autoethnographic journals,

e narrative interviews with participants of
artistic sessions,

e photo and video documentation,

e and personal reflections, which form part of
both the creative and research process.

The analysis of the collected material is based on
the art-based research methodology, which treats the
artwork not only as an outcome but as an integral part
of the cognitive process. The jointly created images
are not merely objects of study they function as tools
of inquiry, embodying relationships, emotions, and
experiences that often escape verbal expression.

My autoethnographic notes, recorded daily after
each painting session, document inner transformations
and discoveries. They capture the layered perspective
of a researcher, artist, and woman moving between
worlds. These entries also reveal tensions related to
being a “guest” in another culture, the effort to listen
without imposing, to accompany attentively, and to
respectfully make space for the Other.

An essential dimension of my research is the
performativity of presence, embodying a role, being
physically immersed in a cultural space different from
my own. Through gesture, dance, costume, and ritual,
I explored ways of entering into dialogue with the
local context. In this sense, performance became not
only a mode of expression but a research act and
symbolic bridge between realities.

Conclusions and Future Research
Perspectives. The collected material shows that
painting dialogue is not merely a form of creative
collaboration, but a profound experience of encounter
— a process of building trust and a space in which
mutual understanding becomes possible, despite
cultural, linguistic, or ideological differences. It is a
meeting of “I” and “You” through the image, where art
becomes a relational language, open to the unexpected,
the unspoken, and the deeply human.

Thanks to its openness and flexibility, the method
of painting dialogues can be effectively applied in
formal education, as well as in intercultural,
therapeutic, and community-based initiatives. Its
strength lies in creating safe spaces for emotional
expression, for diverse narratives and individual
stories, which often remain unheard or overlooked in
the context of global change.
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From a theoretical perspective, this method
strongly resonates with Félix Guattari’s ecosophy
(2000), which emphasizes the need for ecological
thinking in three interconnected dimensions:
environmental, social, and mental. Guattari notes that
any true societal transformation must involve care for
the planet, the community, and the inner world of the
individual: emotions, consciousness, and self-
relationship. Painting dialogue, as a practice of co-
creation and shared presence, aligns with this threefold
ethics of care and coexistence, functioning as both an
artistic method and a philosophy of daily interaction.

In light of this concept, painting sessions may be
seen as ecological micro-interventions, subtle acts of
world-building grounded in attentiveness, trust, and
empathy. Such a relational artistic practice not only
addresses the need for communication, but also offers
transformative potential, on both the personal and
collective level. These actions take on ethical and
political dimensions, as they suggest alternative
models of coexistence, rooted in listening and
community, rather than dominance and division.

Future research perspectives include:

e in-depth exploration of the painting dialogue
method in work with various groups: children, youth,
the elderly, mature women, and people in refugee or
migratory crises;

e interdisciplinary research combining
pedagogy, art therapy, the philosophy of dialogue, and
ecology;

e study of diverse local adaptations of this
practice in different cultural contexts (comparative
intercultural studies);

e development of educational and therapeutic
models based on relational visual practices in the spirit
of ecosophy.

In an age that demands new forms of community,
based on empathy, active listening, and co-presence,
painting dialogue emerges not only as an educational
method, but as a philosophy of encounter. Art, rather
than being the exclusive domain of the few, becomes
accessible, participatory, and democratic, a universal
language capable of connecting people where words
are no longer enough. It is a form of contemporary
pedagogy of care, which, as Guattari wrote,
restructures the relationship between the human being,
the world, and the self.
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3AKOHOMIPHOCTI ITPOLIECY BUXOBAHHS JITEN B YKPATHCBKIN CEJIAHCBKIN POJUHI
MIBAHSA YKPAIHH XIX - NEPIIO{ YBEPTI XX CTOJIITTS

YV ny6nixayii posxkpumo 3axonomiprnocmi npoyecy 6uxoéanis dimelil 8 yKpaincoKill celAHCbKIl poOuni nisdennozo peziony. Haeonoweno
Ha 6AJCIUBOCII BUGHEHHSI HAPOOHOI Neddeoziku 6 NIAAHi 00 €KMUBHO ICHYIOUUX 0COOIUBOCMEl OKPEMUX DecioHig, SKi GiOpI3HAIOMbCs
cneyugikor coyianbHo-nedazociunoeo, eKOHOMIYHO20 | KYIbMYPHO20 DO36UMKY, ceped AKux uimbhe micye nocidae Iliedensv Yrpainu.
Axyenmosano, wo ocobausuil inmepec cmanosums nepiod XIX — nepwoi ueepmi XX cm., skuii npedcmaeieno pizHomMaHimmsam 3acoois i
@opm euxosanms, o 3HAUWAU CBOE GI00OPAICEHHS Y (DONLKIOPI, HAPOOHUX MPAOUYIAX, 36UHASX, 00PA0axX, GIPYEAHHSAX, HAPOOHUX I2pax
mouwyo.

Cepeo 3axonomipHocmeli 8uxoeans oimell 8 YKpaincoKiil cenancoki poouni XIX — nepuioi ueepmi XX cm. 6uokpemaero: 3anexicricme
8i0 CYKYNHOCII 63A€MONOS A3AHUX BUXOBHUX MemOOI8, 3acobie i popm; pe3yromamu npoyecy SUXO8AHHS 3YMOGNIOBANUCS PIGHEM 3AC60EHHS
OimbMu  KOHKDEMHUX 3HAHb, CHOPMOBAHOCMI y HUX NO2NAOIE | NEPEeKOHAHb NpO CoYianbhi poni ma 0608 s3KU JICIHOK [ UYON0GIKIE,
eqhekmuBHicIb 8UXOBAHHS 00CALANACS Yepe3 BNIUE OAMbKie Ha ceim dimell.

V' nybnikkayii euokpemaeno xapakmepn pucu npoyecy uxoéanis oimeil 8 yKpaincokill censancokit poouni XIX — nepuoi ugepmi XX
cm.: HACAIOYB8aHHs, KONIIOBAHHS MA 8I0OMEOPeHHs 00CBI0Y 63ACMUH HON08IKA MA OPYICUHU, OambKa | mamepi 3 OimbMu 3 02150y HA IXHbLOIO
cmamesy NPUHALeHCHICMb, EOHICMb Memu, Memooie i 3aco0i 6UX06aHHs Oimell; 8apiaAmMUEHIcmb, NOCIIO08HICMb | HENEPEPEHICMb BUXOBHUX
01l bamvKis y npoyeci 6uxoganis dimeli 610 ixHb020 HapoOdcenHss 00 14 p.

OKpecneno cknadosi 6uxoeamnts oimeil 8 YKpaincoKil censncokiu poouni XIX — nepwoi ueepmi XX cm.: memy, npunyunu, 3a60anms ma
opeaHizayilo 6UX06HO20 6NAUGY MA KOHKpemmi pe3ynomamu. Mema 6uxoeannsa 30iliCHIO8ANACA WIAXOM BUPIUWEHHS 3A680aHb: 00NOMO2d
Oumuni cnigsionecmu cebe 3 OOHIEIO I3 CMAMeGUX 2pyn; YCEIOOMACHHs OUMUHOIO GIACHOI COYIANbHOI POT; ONAHYBAHHSL JICIHOYUMU YU
yon08iuUMU chepamu OisnbHOCHI Yepe3 nepedayy mpyooGux 3HaHb, YMiHb, HAGUYOK, NPUGHAHHS 00 6€0eHHs MA OP2aHi3ayii OOMAuHbO2O
nobymy, 3abesneueHHs 00i3HAHOCMI 8 NEGHOMY PeMeCii Y NPOMUCIL.

Ananiz doicepen, yMoHCIUBUE BUCHOBOK, WO nepedaya Oimam KOHKPEeMHUX 3HAHb, NPAKMUYHUX YMIHb | HABUHOK COYIANbHO20 O0CEI0Y
63aeM00Ii cmametl 00CAANACA WAXOM 3ACMOCYBAHHA DamvKamu Memooie BUX08aHHS (NePeKOHAHHS, HABIIOBAHHS, NPUKIAO, NPUBHAHH,
BUMO2A, NPOXAHHS, PO3NOPAONCEHHS, 3AD0POHU, 2POMAOCHKA OYMKA), SKI YBUPAZHIOBALU NPOYEC CNIBBIOHeCeHHs dimell 3 OOHIEN i3 cmamegux
2pyn ma yceioOMIeHHs. 6IACHUX COYIANbHUX POJell | NPUSHAYEHb Y OCHOBHUX Chepax HcUummeOisibHOCII YKPATHCLKO20 CeAHUHA, PO3KPUSAU
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