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BUKOPHUCTAHHA MOJEJII IHBEPCUBHOI'O HABYAHHA HA 3AHATTAX
3 IHO3EMHOI MOBH JIJ11 CTYAEHTIB-TIEPEKJIAZJAYIB

YV 0anomy docnioscenni posenadacmocs KoOnyenyis nepesepHymo20 HaYaHHs, ii 6NPOBAONCEHHS MA 6NIUE HA GUKTIAOAHHS MA HAGYAHHS,
30KpemMa Ha 3aHAMMAX 3 AHeAIUCLKOI MO8 O cnydenmig-nepeknadayie. Cnupaioyuct Ha HewjoO0aeHi OOCTIONCeHH s, CMAamms nioKpecoe
nepesazu nepegepHymux Kiacis, 30Kkpema noKpaujeHy Momueayilo cnyoeHmis, Kpawji pe3yibmamu eK3aMeHayiiHux mecmie ma nio8uujeHHs
3adoeonenocmi pesynbmamamu 6ukiadayie. Jociiodcents NoKasylome, wo Mooeib iHBepCUSHO20 HAGUAHHS CHPUSE PO3GUMKY KPUMUUHO20
MUCIenHsl, KOMYHIKAMUBHUX HABUYOK 3A605KU IHmMezpayii HOGIMHIX MexXHON02il ma iHmepakmusHux memooonoeii. Cmamms axyenmye ponb
PEBEPCUBHO20 HABYAHHS Y CHPUSHHI CAMOCMIHOCMI, 3MIYHEHHI 6A308UX 3HAHL | NIOMPUMYI PIZHOMAHIMHUX nomped cmyoenmis. Asmopu
NPOCMEdNCUTY, WO XOUA Yell MemooO He 3aMiHIOE mpaoduyiine HAGUAHHA, GIH NPONOHYE 2IOPUOHULL NIOXIO, KU MAKCUMIZVE 83AEMOOII0 6
ayoumopii. Haguanvni mexniku ceiouvame npo me, wjo npu egekmugHOMy 3ACHOCYS8AHHI PeBepCUBHUIl MemooO NOKPAWye pe3yiomamu ma
eexmugnicms HAGUAHHA CMYOEHMI8, MPACPHOPMYE 1020 Y AHCUMMEIOAMHY MOOeNb CYYACHO! 0C8imu. Y HayKoeill po3eioyi 6UsAE1eHO MAKOIC
inmezpayiio nioxo0y RNepeeepHymozo KIAcy Yy GUKIAOAHHI HAGYANbHOI meMu Npo IOeHMUYHOCMI mda O0COOUCMOCMI, HA20IOWEHO HA
CMYOeHmMOYeHMpPOBAHOMY HAGYAHHI, KPUMUYHOMY MUCIEHHI ma yu@posii 63acmooii, UKOPUCIAHHI YACOBUX MA NEKCUYHUX KOHCMPYKYIU y
ouckyciax ma peguexcugnux énpagax. Pospobka 3anamms @KIIOYAE YUCTEHHI AKMUBHOCH, d came: POAbOsi iepu, epynosi npezenmayii ma
NO3aKNACHI 3a60aHHs, ONs NONUONEHHS PO3YMIHHA CIYOEHMAMUu MmemMu o 6UBHAECMbCs Yepe3 HmepCeKyilHicmy, camopegpuexciio ma
KpumuuHuil ananiz. Agmopamu 3a3Hayeno, wo eman niogeoen s ni0CyMKi@ y 360pONMHOMY HAGUAHHI CHPUSIE CAMOOYINYT Ma NOCMAaHO8YL yiiel,
nokpawye 30amuicmey cnyOenmie cunmesysamu KOnyenyii ma 3acmocogyéamu ix y xoumexcmi peanvno2o scumms. Cmpykmypa 3auamms
nepeobauac iHmepakmueHi 062060peHHsl, POAbOSI iepu Ma peghueKcusHi 6npaesu, ujo6 0onoMo2mu CHyOeHmam nPoanarizyeamu iOeHmuyHicms
Kpi3b NPU3My 63A€EMO36 A3KY, GKIIOUAIOYU MAKI KNIOYO8I (Pakmopu memu 3aHAMMA, K CMamb, paca ma CoyianbHO-eKOHOMIYHUL CIamyc.
Cmyoenmu 3HatioMaAmMbCs, 062080PI0IOMb MAd ONAHOBYIOMb KIIOYO0BI ePAMAMUYHI MA JeKCUYHI CHPYKMYPU, 00HOUACHO NO2AUONIOIONU C80E
PO3yMinHs i0enmuunocmi ma meopii ocobucmocmi. Lleti nioxio cnpusic agmoHoMmii, KpeamueHOCmi ma KOMAHOHIU po6omi, 0OHOYACHO
NOKpawyIouy JiHeGICIMUYHI ma ananimuyni Haguuku. Jocniodcents niokpecuioms epekmusHicmy 3MIUAH020 HAGYAHHS 8 OCGIMI THO3EMHUX
MO8, CHpUsAIOYY AKMUGHIL yyacmi ma camoCmiliHOMY HAGUAHHIO, CHPUAIOYU HE3ANeHCHOMY MUCIEHHIO, KOMAHOHIN pobomi ma nidepcbkum
nasuukam. OCHO6HA y6a2a NPUOLTAEMbCA PePheKCUBHOMY HABYAHHIO, KOMU CIYOEHMU AHANI3YIOMb CBOE CAMOCHPUIHAMMSL, WO PO3BUBAENBC,
30 00NOMO2010 6KA3I80K 300Ky 6UKIA0AYA 1 360pOMHO20 36 A3KY YUACHUKIE HAsuaIbHo20 npoyecy. Kpim moeo, pomv euxknadaua
nepemeoprOEMbCs 3 IHCMPYKMopa Ha hacunimamopa, AKutl CHOHYyKae cmyoenmis 00 Hasieayii yugposumu incmpymenmamu, 00CITiOHUYLKUMU
MemoO0on02iaMY MA AHATIMUYHUMU 3a80anHAMU. [HHOBAYIIHAG HAGYANLHA MeXHIKA NIOKPeCTIOE nepexio 8i0 NACUBHO20 HABYAHHSA 00 AKMUBHO20
nioxody, Kepyemuvcs CmyoeHmamu, OMmpuManHts 3HaHb AKUX CMAe Oinbul NEPCOHANIZ08AHUM [ eqheKMUBHUM.

Kniouosi cnosa: nepegepryme naguants, 3miuiane HAGYAHHSA, HAGUAHHA Neped 3AHAMMAM, AKMUGHE HAGUAHHA, KPUMUYHE MUCTEHHS,
ChibHe HABYAHHS, GI0€ONeKYll, HAGUAHHA Y 6ACHOMY MEMNI, 63ACMOHAGYANHS (HAGYAHHS Y Cnienpayi 3 0OHOIIMKAMU), 062080PeHHS Y KIACI,
cmyOeHmoyeHmpuiHuLl nioxio.
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FLIPPED LEARNING TECHNOLOGY APPLICATION IN FOREIGN LANGUAGE CLASSES FOR
STUDENTS-TRANSLATORS

This study examines the concept of flipped learning, its implementation, and its impact on teaching and learning, particularly in English
language classrooms for students-translators. Drawing from recent research, the paper highlights the advantages of flipped classrooms,
including enhanced student motivation, improved test scores, and increased teacher satisfaction. Studies suggest that the FC model fosters
critical thinking, communication skills, and personalized learning through the integration of technology and interactive methodologies. The
research further explores the role of reversed learning in fostering self-directed learning, reinforcing foundational knowledge, and supporting
diverse student needs. While the method is not a replacement for traditional instruction, it offers a hybrid approach that maximizes classroom
interaction and engagement. Findings suggest that when implemented effectively, the flipped classroom enhances both student learning
outcomes and instructional efficiency, making it a viable model for modern education. The study as well explores the integration of the inverted
classroom approach in teaching identities and personalities emphasizing student-centered learning, critical thinking, and digital engagement,
use of target tenses and lexical units in discussions and reflective exercises. The lesson design incorporates pre-class activities, in-class role-
playing, group presentations, and post-class assignments to deepen students’ understanding of identity through intersectionality, self-reflection,
and critical analysis. The debriefing stage in reversed learning fosters self-assessment and goal-setting, enhancing students’ ability to
synthesize concepts and apply them to real-life contexts. The lesson structure involves interactive discussions, role-playing, and reflective
exercises to help students analyze identity through the lens of intersectionality, including factors such as gender, race, and socio-economic
status. Students engage in pre-class readings and discussions, in-class collaborative activities, and post-class follow-ups, reinforcing key
grammatical and lexical structures while deepening their understanding of identity and personality theories. The approach cultivates
autonomy, creativity, and teamwork while enhancing linguistic and analytical skills. The research underscores the effectiveness of blended
learning in foreign language education, promoting active engagement and self-directed learning, fostering independent thinking, teamwork,
and leadership skills. A key focus is on reflective learning, where students analyze their evolving self-perception through guided prompts and
peer feedback. Additionally, the role of the teacher evolves from an instructor to a facilitator, guiding students in navigating digital tools,
research methodologies and analytical tasks. It emphasizes the shift from passive learning to an active one, student-driven approach, where
knowledge acquisition becomes more personalized and effective.

Key words: flipped/inverted/reversed learning, blended learning, pre-class learning, active learning, critical thinking, collaborative
learning, video lectures, self-paced learning, peer instruction, classroom discussion, student-centered approach.

Statement of the problem. In recent years, the of flipped learning is to foster communication among
education system has shifted from a teacher-focused, students in active learning and meaning negotiation
behavioral approach to a more student-centered model, [10]. M. Weurlander, M. Cronhjort, and L.Filipsson
where students actively engage in the learning process. demonstrate that students can apply their learning in
The primary goal of this shift is for students to unique and innovative ways and highlight that this type
independently seek and acquire knowledge, rather than of interactive learning encourages students to work
simply receiving information directly from the teacher. actively on their own, with peers, and with their

Analysis of the latest research and publications. teachers throughout the course [23]. K. Fulton
Flipped classroom learning has garnered significant examines how flipped learning supports collaboration
attention in educational research, leading to numerous by maximizing the use of class time for interaction and
studies that explore its implementation and application [6]. B. Rehder B, T.Nelson, T. Gureckis
effectiveness. R. Musallam's research works involve trace the method as self-paced, self-directed, self-
students learning foundational knowledge of a lesson at regulated learning, focusing on independent learning of
home, with in-class time used to deepen understanding, foundational content [7], [16], [17].
apply concepts, and develop critical thinking skills Purpose of the research. The aim of this research
[15]. Recent Horizon reports recognize flipped is to analyze the concept of flipped learning, explore
classrooms as significant advancements in educational the use of FC model and its impact on teaching and
technology. They emphasized the evolving role of learning in classrooms with students-translators. To
educators and highlighted that academics may be achieve this aim, the following research objectives
expected to adopt various teaching models, including were defined to mention but a few: analysis of the
flipped classrooms [8]. Al-Samarraie, Han argues that points of view of different researches on the problem of
in the flipped teaching method the instructor provides flipped learning/teaching, examination of the benefits
various learning resources, such as guided readings, of flipped learning methods in education process and
lecture videos, slides, and practice problems, to help finally practical application of key flipped learning
students learn the material independently [19]. technology techniques into English language practice
I. Kostka and H. Marshall state that one key objective classes.
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Presentation of the main content. Flipped
teaching emerged as an instructional approach in 2004
to address the need for providing instruction to students
unable to attend class for various reasons [15]. Initially,
traditional in-class lessons were recorded and made
accessible for students to view outside of class, while
class time was dedicated to completing homework.
Over time, this method has evolved into what is now
called flipped teaching.

Flipped teaching is a distinctive approach that
promotes a shift in classroom culture, aligning 21st-
century learning styles with technology and
collaborative academic practices. This synergy relies on
two main factors: an instructor who implements the
flipped teaching strategy effectively and competently,
and students who are open to engaging with this
method [21]. Over the past three decades, flipped
classroom designs have been explored in various
subjects, particularly in higher education. University
courses typically require a high level of commitment
from students, who are usually motivated adults, as
they have often chosen their fields of study [14].

According to Kari M. Arfstrom, cofounder of the
Flipped Learning Network, flipped learning is all about
creating opportunities for active engagement. It’s “a
pedagogical approach in which direct instruction moves
from the group learning space to the individual learning
space, and the resulting group space is transformed into
a dynamic, interactive learning environment where the
educator guides students as they apply concepts and
engage creatively in the subject matter”. A 2014 survey
by the Flipped Learning Network revealed that 78% of
teachers had flipped at least one lesson, and 96% of
those who tried it would recommend the approach to
others. This suggests that flipped learning encourages
educators to modernize traditional teaching methods
and incorporate new technologies, such as video and
screencasts, into their classrooms. The Flipped
Learning Network also found that 67% of instructors
observed improved student test scores after
implementing the flipped model, while 80% reported
increased student motivation [9].

According to K. Mattis the flipped classroom is
not intended to replace traditional one-way,
monologue-based education but rather to combine
traditional time on task with interactive communication
between the teacher and students, often including
preparatory work before class. This approach aims to
engage students both inside and outside of school, even
during their free time. When students find the learning
process challenging, there are typically two reasons:
they either lack prior knowledge or preparation, or they
need to collaborate and discuss the assignment with
others in class. The researcher suggests that a lack of
experience and knowledge is less significant than the
time spent in class working with the teacher and peers,
which is the key factor determining success or failure.
She argues that flipped classrooms can benefit both
classroom learning and educational outcomes [12].

A. Sahin, B. Cavlazoglu, and Z. Ynus argue that
flipping the classroom impacts more than just student
test scores. First, younger generations of students are
more supportive of using technology in education
compared to previous generations. Second, students
view flipped classrooms not as additional time on task
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but as an opportunity to do homework during class.
Being well-prepared benefits both students and
teachers, as teachers receive affirmation when students
are ready for class. Third, when students are given an
easy way to prepare, their understanding of the subject
can become both broader and deeper, enabling them to
tackle more challenging tasks with greater ease [18].

M. Segolsson,  A.Hirsh, and J. Biacklund
conducted a qualitative study on flipped classrooms in
compulsory schools and found overwhelmingly
positive results for most students. These benefits
included improvements in their working methods and
the development of skills that supported their teaching
and learning in the classroom [20].

J. Bishop and A. Verleger reviewed research on
flipped classrooms but found limited studies focusing
on students’ perspectives, particularly regarding their
learning outcomes. While student perceptions of the
flipped classroom were somewhat mixed, they were
generally positive. Students tended to prefer in-person
lectures over video lectures but favored interactive
classroom activities over traditional lectures [2].

Classroom flipping can be divided into two main
parts. First, the teacher prepares by deconstructing the
material that needs to be learned [13]. In this phase, the
teacher decides how students will prepare before the
main class or lecture, focusing on how to incorporate
relevant concepts and theory to motivate students to
engage with the material. The second phase involves
checking that students have completed the preparatory
work, usually done independently at home without
teachers or peer discussions. This shift from a
monologic approach to one that fosters elaborative
discussions and collaborative work among students is
generally well-received [3, p. 8].

After-class work aligned with course objectives
can foster self-determination and boost intrinsic
motivation. Instructors can enhance motivation by
offering flexible learning opportunities, such as varying
the timing of practice assignment deadlines or
providing choices for practice activities. These
assignments should help students see the relevance of
what they are learning and give feedback on their
progress towards achieving the course goals.
Additionally, after-class work should offer feedback on
students’ strengths and areas for improvement, along
with opportunities for further practice [1].

It is worth mentioning, that in the flipped
classroom model, instructors may need to reconsider
traditional approaches to learning assessment. A variety
of formative and summative assessment methods can
offer valuable feedback to both faculty and students.
These assessments can occur during interactions
between peers and instructors. Additionally, self-
assessments embedded in pre-class online modules
allow students to assess their understanding of the
material before attending class. Active learning
activities can provide real-time formative assessments,
offering immediate feedback to faculty about any
misconceptions or knowledge gaps. The flipped
classroom aims to foster higher-order thinking in
students, so graded assessments should offer
opportunities for students to demonstrate the growth of
these skills. Student assessment should align with
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course objectives and core principles while providing
feedback for both instructors and students [1].

Based on the relevance and significance of this
issue, we consider it opportune to view the key aspects
of using flipped learning technology in foreign
language classes with students-translators. In our
opinion, the use of flipped classroom techniques
provides greater flexibility for both the student and the
teacher in the process of learning the material. The
individual pace of the flipped classroom technology,
learning at one’s own tempo, does not limit the student
in time, using a learning tool — a gadget and an
appropriate online platform to receive and complete
tasks, thereby solving the problem of time shortage and
contributing to personal self-education. Successful
learning of new material becomes much more flexible,
students’ motivation increases, as they get the
opportunity to familiarize themselves with new
educational material at home, independently, finding
answers to specific questions in textbooks, manuals,
and Internet resources. Students learn to analyze
educational information, structuring and correcting it
for further practical use.

In the article, we would like to suggest flipping
the English language class on the topic “Human
Identity. Description of Identity” (“Identities ) for 2nd-
year students of the specialty “Business
Communications and Translation” based on the
textbook “High Note”, which covers 10 topics for oral
and written communication. We expect, that a flipped
classroom approach will provide greater flexibility and
make the learning process more engaging for both
students and teachers. The materials of the above-
mentioned manual are distinguished by the richness of
the material presentation, the extensive number of
classroom and extracurricular types of work, the
presence of authentic texts and communicative tasks of
an interactive nature, audio, video and Internet sources,
which allows and encourages the implementation of
various forms and methods of work on the same issues.

The initial stage of the inversion method,
motivational-reinforcing involves a pre-recorded video
material/video instruction for students to watch at
home. It is important to select the video material in
such a way that it highlights the relevant lexico-
grammatical content and socio-cultural context.
Namely, we will illustrate and actuate with students
such lexical units as: absent-minded, forward-looking,
high-spirited, highly-strung, kind-hearted, laid-back,
like-minded, narrow-minded, streetwise, strong-willed,
thin-skinned,  tight-fisted;  idiomatic  expressions
(including those used to describe identities) get a kick
out of, be not that into, be in line with, what makes us
tick, click with, say a lot about us, be nuts about, plump
for, set great store by a cold fish, a dark horse, a go-
getter, a mover and shaker, a smart alec, a smart
cookie, a soft touch; sociocultural aspect of personality
development: destiny, disposition, hereditary, imply
moulded,  nurture  offspring,  oversimplification,
proponents, trait, vulnerability etc.

Thus, the student receives high-quality electronic
educational content: video, electronic educational
resource/reference notes for studying new material at a
convenient time. At this stage, the formation of
competencies and comprehension of the acquired
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experience through theory takes place. Pre-Class
Activities (Flipped Part): to be completed before the
live class session. 1.Reading Assignment: Provide
students with scholarly articles or chapters from
advanced psychology and sociology texts. Example
readings:  "Erikson's  Stages of  Psychosocial
Development", "The Big Five Personality Traits:
Development, Measurement, and Theory". 2.Video
Lecture: Create or curate an in-depth video lecture
(15-20 minutes) explaining advanced concepts such as
identity formation, intersectionality, and various
personality  theories. Example video: "In-Depth
Analysis  of Identity and Personality Theories".
3.Flipped grammar part: Videos/Readings: Share a
video or article explaining perfect and perfect
continuous tenses with examples related to personal
traits and life experiences. Grammar Practice: Include
short online quizzes or worksheets focusing on form
and usage (e.g., “I have lived here for five years” vs. “I
have been living here for five years”). 4.Critical
Reflection Questions: Students should answer complex
reflection questions to demonstrate their understanding
and prepare for class discussions. Example questions:
How do Erikson's stages of development influence one's
identity? Discuss the impact of culture on the formation
of identity and personality. 5.Discussion Board: Create
an online forum where students can post their thoughts
and respond to peers’ reflections before the class.
Encourage thoughtful, academic discourse.
6.Grammar reflection Prompts: Ask students to think
about their own identities and answer questions like:
What have you achieved in your life so far that shapes
who you are? What activities have you been doing
lately that reflect your personality? The theoretical part
of this educational material forms basic concepts of
new information in students’ minds and aims to support
further knowledge acquisition on this topic.

The mnext stage 1is evaluation process,
demonstration of experience that involves joint
activities of the teacher and students, where the
learning time in the classroom is used for group work.
The function of the teacher changes into a translator, a
consultant, a coordinator, who helps to apply the
acquired knowledge in practice. The classroom turns
into a studio in which students are no longer passive
observers, but those who create, collaborate, implement
in practice what they learned from lectures and studied
outside the classroom. Knowledge is exchanged, a
“discussion field” is created. Students will discuss the
content of the previously viewed video lecture using
the method of answering questions specifically posed
by the teacher, using case-based role-playing
technology in mini-groups, create a map of their
identity with a layering of the features of individual
socio-cultural aspects and subsequent intergroup
discussion of the results of such cooperation, prepare
presentations/independent research projects in mini-
groups, and complete a written assignment. In-Class
Activities: Warm-Up Discussion (15 minutes): Begin
with a deep dive into the pre-class materials, fostering
an engaging and critical discussion. Prompt: "How do
the theories you read about apply to real-life scenarios
or historical figures?" Case Study Analysis (25
minutes): Divide students into groups and assign each
group a case study of a historical or contemporary
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figure to analyze their identity and personality using
the theories studied. Each group presents their
analysis, followed by a class discussion. Identity
Mapping Exercise (20 minutes): Students create a
detailed identity map that incorporates multiple layers
of their identity (e.g., cultural, social, personal,
intersectional aspects). Share maps in small groups
and discuss the influences on their identities. Role-
Playing Scenarios (25 minutes): In pairs, students
role-play complex scenarios that require deep
understanding and navigation of different personality
traits and identities. Example scenario: "An interaction
between individuals with conflicting cultural identities
and how they navigate this in a professional setting."
Personality Interviews (Pair Work). Objective:
Discuss identities and personalities using the target
tenses. Instructions: Pair up students and provide
interview prompts like: “What activities have you been
enjoying lately?” ,“What habits have you developed
that reflect your personality?”, “Have you ever done
something that changed how you see yourself?”,
Students record responses and share highlights with the
class. Group  Presentation:  Identity  and
Intersectionality (30 minutes): Each group presents an
analysis  of how identity is influenced by
intersectionality, including gender, race, socio-
economic status, and other factors. Groups should
incorporate their findings from pre-class and in-class
activities, supported by academic references. 6. Wrap-
Up and Reflection (15 minutes): Summarize the key
points discussed during the lesson. Ask students to
write a reflective essay on how their understanding of
identity and personality has evolved through this

course. Use  prompts: “I  have  always
valued...”, “Recently, I have been trying to...”, “One
thing I have achieved that defines me is...”. Peer

feedback can follow, focusing on grammar and ideas.
So, the student learns to connect diverse learning
problems in discussions, debates, games, experiments.
He learns at his own pace, develops innovative
communication technologies and classroom partnership
skills.

The final stage of the lesson - debriefing -
summarizing the lesson. This is the stage at which the
teacher usually asks to reflect on what aspects of the
lesson were effective or ineffective, collects students’
feedback and suggestions, and finally summarizes and
encourages further independent and deeper study of the
material. At the end of the lesson, students reflect on
what they learned to help determine progress in
achieving the set goal. This reflection allows students
to better understand their strengths and weaknesses,
and encourages them to set achievable learning goals
for future practical lessons; it also helps the teacher
understand whether the goals of the lesson are attained
and whether the types of learning activities at all stages
of the inversion method are effectively thought out.
Reflective Questions: Conceptual Understanding:
What new insights did you gain about the nature of
identity and personality from the pre-class materials?
How do the various theories of identity and personality
complement or contrast with each other? Application
and Analysis: In what ways did the pre-class readings
and videos enhance your understanding during the in-
class activities? Provide an example from the role-
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playing scenarios that illustrated the application of a
particular personality theory. Personal Reflection:
How has your understanding of your own identity and
personality changed after this lesson? Reflect on the
identity mapping exercise. Which elements of your
identity did you find most significant? Critical
Thinking: How do cultural and societal contexts
influence the formation of identities and personalities?
Use examples from the case studies discussed.Discuss
the relevance of Erikson's stages of psychosocial
development in contemporary society. Synthesis and
Evaluation: How can the concepts learned in this
lesson be applied to real-life scenarios in both personal
and professional contexts? What potential biases did
you identify in the personality theories studied, and
how might these affect their applicability? Feedback
and Improvement: What aspects of the flipped
classroom approach did you find most effective for
your learning? How could this lesson be improved to
better facilitate understanding and engagement?

Conclusions. The flipped educational technique is
one of the models of blended/hybrid learning, as a
result of globalization and digitalization of the world.
This is a kind of educational art, an element of creative
education, or rather a complete rethinking of
conducting classes based on increasing one's own level
of knowledge with mandatory educational warm-ups —
training exercises. An important role is assigned to the
teacher as a coordinator, mentor, facilitator, trainer,
who collects materials, plans, motivates, monitors,
moderates and instructs students, helps them master
practical knowledge and actively participates in
organizing the process of collective solution of
educational problems. The use of this innovative
teaching/learning technology in foreign language
classes makes it possible to change the educational
approach from passive to active perception of
educational material, the assimilation of knowledge
becomes personal and reproducible, reflective and
creative, educational relationships grow into subject-
subject, as wide opportunities open up for increasing
interest in collective group/project work, thereby
stimulating the acquisition of additional knowledge and
its effective consolidation. Consequently, students turn
into emotionally positive, more independent and free in
learning, develop their ingenuity, leadership qualities,
learn to work in a team, form self-esteem of their own
knowledge gaining. We see further research in this field
in the development of new educational communication
tools, creating innovative learning resources, and
refining teaching strategies to enhance task preparation
and student motivation. We hope, that continuous
improvements will support ongoing educational
experiments and innovations.
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BIIOMOCTI ITPO ABTOPIB

CTELBKO Ipuna IBaniBHa - KaHIUIAT NEAArOTiYHAX
Hayk, Kadexpa 1HO3EMHHX MOB Ta iH(pOpMamiiHO-
KOMYHIiKaIiitHux Texnomoriid 3YHY.

Haykoei inmepecu: iHHOBALifHI MeTOAW HaBYAHHS
iHO3eMHOT MOBH y BHIIi} IIIKOJI, MKKYIBTYpHA KOMYHIKAITis.

HUYKO Oxkcana SlpomumpiBHa —  KaHauaar
¢dinonorivHMx  HayK, Kadenpa I1HO3eMHHMX MOB Ta
iHdopMariitHo-KOMyHIiKaLiifHUX TexHouoriii 3YHY.

Hayxkogi inmepecu: TOpPIBHSJIBHE JIITEPaTypO3HABCTBO,
JTEepaTypo3HaBya iMaroJoris, Mepexiago3HaBCTBO, METOANKA
BUKJIAJJaHHS 1HO3EMHUX MOB.

IIUJIIHCBKA Inna ®eogociBHa —
NelaroriyHMx  Hayk, Kadeapa  iHO3EMHHX
iHpopMaLiiiHO-KOMYHIKaliiHUX TexHouoriit 3YHY.

Haykoei inmepecu: GOpMyBaHHS KOMIIETEHTHOCTI
iHTepmperanii i mepexnany y crymenriB IT-crenianpHOCTEH;
JIEKCHKO-TPaMaTH4YHi  OCOOJMBOCTI  MEpeKiIagy HayKOBO-
TEXHIYHUX  TEKCTIB, JIEKCUKO-CEMAHTHYHI  OCOOJUBOCTI
KOMIT'TOTEPHOTO JUCKYPCY.
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