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GAKTOPH IO CIIPUYUHAIOTD AHI'JIOMOBHY IIMCEMHY TPUBOXHICTD

3 nputinammsm 3axony npo 3acmocy8anHs aHeRlICbKOi MOBU K OOHIET 3 MIDICHAPOOHUX MOG ChinKyeanns 6 Ykpaini 6 uepeni 2024 poxy
3pPOCIa 8AANCIUBICMb AHSTIUCLKOI MOBU Y HawoMY dcummi. Bionosiono 0o 3azanvrocsponelicbkux pekomenoayiti 3 MOGHOT oceimu 0coba, sKa
8UBUAE AHRNTUCLKY MOBY NOBUHHA 60100IMU HOMUPMA 8UOAMU MOBHOI OISILHOCMI: peyenmueHa (ayoilo8aHHs ma YumaHHs), npoOyKmueHa
(2060pinHA ma nucemHe MOGNEHHs), [HMEPAKMUSHA (20BOPIHMA MA NUCEMHEe MOGNEHHS), A MAKodC Mediamuena (nepexkiad ma
inmepnpemyeanms).

Y nawomy oocnidocenni mu OemanvHo po3ensidaemo nucemne MOGNEHHs, K NPOOYKMUSHUI Ma THMEPAKMUBHUL 810 MOGHOI OiATbHOCT:
BUBHAYAEMO YUHHUKU, AKI NEPEKO0NHCAIONb PO3CUMKY NUCEMHO20 MOBNEHH MA HA OCHOBI HUX PO3POOIAEMO NIOXI0 00 HABYAHHSA NUCEMHO20
AHETIOMOBHO20 MOBNEHHSL, AKUL OU NOKe2UUB npoyec 080100iHH HeOOXIOHUMU BMIHHAMU MA HABUYKAMI.

YV Xx00i npoeedennss 0ocniodcennss wiisaxom OnUMyeanHs OVI0 GUSHAYEHO 20N08HI MA OpPY2OPSAOHI HYUHHUKU, SIKI NEPEUKOoONCaloms
ONAHYBAHHIO YMIHb MA HABUYOK AH2IOMOBHO20 NUCEMHO20 MOG1eHH:. Byno ecmanoeneno, wo cmyoenmu 8i0uysaroms mpyOHOWi 6 Onepy8aHHi
JIeKCUYHUMU MA 2PAMATHUYHUMY CIMPYKIMYPAMU N0 YaAC HANUCAHHA ece, He MAloMb OOCMAMHIX 3HAHL W00 CIPYKMYpU ma 0cobaugocmell ece
PDISHUX JHCAHPIB, 4 MAKOXHC 200UHU, AKI 8I0600AMbCA HA BUSHEHHS AH2TIOMOBHO20 NUCEMHO20 MO6NEHH:, € He docmamuimu. JJo Opy2opaoHux
YUHHUKIE MU BIOHECIU CMmpax woo0o OYIHIOBAHHS pPobOmMuU 6UKIAOAYeM Mad OOHOSPYNHUKAMU, d MAKodc Opak idet, ski mozuu 6 6ymu
BUKOpUCMANI 8 ece cnydenma.

Jemanvro npoananisysasui 6ionogioi cnyoenmis, mu po3poouny HaAcMynHuti nioxio 00 HA8YAHHS AHIOMOBHO20 NUCEMHO20 MOGIEHHSL:
ONAHYBAHHA NeKCUYHUX A 2PAMAMUYHUX CMPYKMYp AKI ionosioaromv memi ece, KojleKmusHe 002060penHs ioel, AKi Modicymov Oymu
BUKOPUCMAHI Y MALIOYMHbOMY ece, ONAHYBAHHS 0COONUBOCIEN KONHCHO20 ab3ayy ece OKpemo 0OUH 8i0 00HO20, HANUCAHHS NEPUO20 NPOEKMY
ece, sKull nepedbayac aHOHIMHULL 8I02YK GUKIA0AYA ab0 cmyOeHmie ma 6HeCents NeGHUX NPagox, (inanvhe ece.

3pobneno 6ucHosox, wo y CcmMyoenmie nepesadicac KOSHIMuGHUl ma COMAMUYHUL MUN MPUEO2U Ni0 4aAC GUBUEHHS AH2TIOMOBHO20
NUCEMHO20 MOGIEHHA, a4 (PaKmopu, AKi CNPUYUHAIOMb MPUBOZY € KOSHIMUSHUMU Ma CoyioninegicmuyHumy. 3anpononosanuti nioxio 0o
BUBUEHHS AH2IOMOBHO20 NUCEMHO20 MOGNIEHHs € auule NPONo3Uyiclo ma nompebye eunpoOyeanHs 1020 HA Npakmuyi, a MaKolc GHeCeHHs.
MOACTUBUX KOPEKMUBIB.
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FACTORS CONTRIBUTING TO ENGLISH WRITING ANXIETY

With the adoption of the Law on the application of English as one of the international languages of communication in Ukraine in June
2024, the importance of English in our lives has increased.

According to Common European Framework of Reference for Languages (CEFRL), a person learning English should master four types
of language activities: receptive (listening and reading), productive (speaking and writing), interactive (speaking and writing), and mediative
(translation and interpretation).

In our research, we studied English written speech as a productive and interactive type of language activities: we identified the factors
that prevent the development of written speech and, based on them, developed an approach to teaching writing that would develop necessary
skills and abilities.

Having analyzed the survey, we determined main and secondary issues that prevent students from developing English writing skills. We
studied that students experience difficulties in operating lexical and grammatical structures when writing essays, do not have sufficient
knowledge about the forms and formats of essays, and the hours devoted to the development of writing skills are not enough. The secondary
issues include the fear of teachers’ and groupmates’ negative evaluation, and the lack of ideas that could be used in students’ essays.

After analyzing the students’ answers, we developed the following approach to teaching English written speech: mastering lexical and
grammatical structures that correspond to the essay topic, collective discussion of the ideas that can be used in the essay, mastering the
features of each paragraph of the essay separately from each other, writing the first draft of the essay, which involves feedback from the
teacher and making certain corrections, the final essay.

It was concluded that cognitive and somatic types of anxiety prevail among students during the development of writing skills, and the
factors that cause anxiety are cognitive and sociolinguistic. The approach to the study of writing is only a proposal and needs a probationary
period, as well as making possible corrections.

Key words: writing anxiety, written speech, writing teaching approach, writing anxiety factors, types of writing anxiety.

Statement and justification of the relevance of positive and negative as well, and has a strong impact
the problem. The importance of the English language on academic performance. Therefore, the researchers
has increased in Ukraine due to the adoption of the Law claim that there is a strong connection between attitude
on the application of English as one of the international and learning. For example, K.Bakar and R.Tarmazi in
languages of communication in Ukraine in June 2024. their research proved the impact of students’ attitude on
The bill specifies the category of positions for which learning and academic performance. Findings of their
candidates have to be able to communicate in English, study indicated that students’ academic achievement
and also promotes English language in such areas as was correlated significantly with their attitudes towards
education, culture and tourism. English will be learning [7].
mandatory for senior preschool children in According to The Oxford dictionary of current
kindergartens, information about tourist attractions and English motivation is what induces a person to act in a
announcements at transit junctions will be duplicated in particular way; what stimulates the interest of (a person
English. The heads of state scientific institutions, in an activity) [12, c. 581]. J.Harmer determines two
higher education institutions and candidates for other types of motivation: extrinsic and intrinsic. He says that
positions defined by the law, have to be able to students bring extinct motivation into the classroom
communicate in English as well [4]. According to from outside and it may be influenced by a number of
Common European Framework of Reference for external factors such as the attitude of society, family
Languages (CEFRL), a person who learns English must and peers to the subject in question. Intrinsic
possess four types of language skills: receptive motivation is the kind of motivation that is generated
(listening and reading), productive (speaking and by what happens inside the classroom [5, c. 20].
writing), interactive (speaking and writing), and Learning anxiety is a feeling of nervousness that a
mediative [1]. We assume that the adoption of the law person experiences in an educational environment that
about the status of the English language in Ukraine may prevents this person from learning. E.Horwitz defined a
increase the amount of learners who study English. As foreign language anxiety to be a distinct complex of
writing is one of the skills that is essential for proper self-perceptions, beliefs, feelings, and behaviours
communication and interaction in English, it is related to classroom language learning arising from the
important to define factors that prevent learners from uniqueness of the language learning process or a
developing this skill and create such an approach that feeling of stress, nervousness, emotional reaction, and
could advance learners’ written communication. worry that linked to second/ foreign language learning

The purpose of the article. The purpose of the [7,c.310].
article is to define common challenges that cause Ch. Spielberger classified anxiety into trait
writing anxiety and suggest an approach that could anxiety (a stable personal quality to be anxious and
reduce the level of it and increase learners’ writing does not change), state anxiety (a feeling of
skills. nervousness that may occur in a temporary situation

Analysis of recent research and publications. and can change over time) and specific situation
While teaching English we should take into anxiety (a feeling of anxiousness and nervousness that
consideration the factors that affect foreign language happens only within a given situation). Learning a
learning process. They can be divided into the foreign language is referred to a specific situation, as a
following categories: a. cognitive factors (language student experiences anxiety in different situations in a
aptitude, learning strategies); b. affective factors language class [6].

(attitudes, motivation, anxiety); c. metacognitive J. Mayer and P.Solovey divided learning anxiety
factors; d. demographic factors [6]. As our study is into debilitating and facilitating. They discussed how
interested in affective factors, we focus only on them. anxiety can have both negative and positive effects.

In the educational environment an attitude is the Debilitating type prevents students from learning and
way a student behaves towards learning. It can be results in missing classes, not completing home
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assignments, not participating in a classroom,
demotivation and poor academic performance.
Facilitating anxiety motivates students to confront new
learning tasks and investigate the subject [3].

In 1986 E.Horwitz designed the Foreign Language
Classroom Anxiety Scale (FLCAS), a tool consisting of
thirty-three questions to determine the sources and
effects of anxiety on students’ participation during the
lesson and academic performance. She distinguished
three main sources of foreign language anxiety:
communicative apprehension, negative evaluation and
test anxiety. Communicative apprehension appears as a
result from inability to express thoughts and ideas
adequately in the target language. Negative evaluation
is the fear about others’ evaluation that someone could
think of our performance during the lesson negatively.
Test anxiety is a fear over academic assessment. It
appears during the examination period and prevents
students from showing good results. All these factors
prevent learners from participating in the classroom
actively and partially contribute to lesson avoidance or
quitting language learning [9].

Factors that lead to foreign language anxiety can
be divided into behavioral, cognitive, psycholinguistic,
physical, and sociolinguistic types. Behavioral factors
are connected to students’ behavior in the classroom
attitude towards language classes, cognitive is related
to students’ study habits and language aptitude,
psycholinguistic — students’ behavior in the classroom,
physical — to their physical state and sociolinguistic — to
learner-instructor interaction, students’ age, gender and
their different background [8].

N. Aripin and N.Rahmat define writing anxiety as
one of language barriers that prevent writers from
performing well in a writing task. The term was
developed by J.Daly and M.Miller who defined this
language barrier as an act of avoiding writing by
individuals dealing with some amount of writing
accompanied by their potential to be evaluated. When
learners experience writing anxiety, they feel stressed,
nervous, worried, and can tremble during the writing
process [2, c. 337].

Writing anxiety can be divided into three types:
cognitive anxiety, somatic anxiety and avoidance
behaviour. Somatic anxiety is related to physiological
effects, such as muscle tension and elevated heart rate.
Cognitive anxiety is connected to mental aspects, like
fear of negative evaluation. And avoidance-behaviour
anxiety associates with avoiding writing activities or
classes [2].

Presentation of the main research material. Our
study took place in a state pedagogical university in
Ukraine. It aimed to define challenges that provoke the
writing anxiety and suggest a teaching approach to
reduce the writing anxiety level. We suggested that
students filled out a questionnaire to get the
information about their level of writing anxiety. The
number of participants was 14. All of them are second-
year students doing their bachelor’s degree in teaching
English as a second language in secondary schools. The
aim of the questionnaire was to gather students’
experience on writing in English and define the factors
that prevent them from writing in their target language.
We used the adopted questionnaire suggested by
M. Rezaeui and M. Jafari [11]. The initial survey
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consists of 10 statements. We lowered them to seven:
1) I usually have no idea about the topic and what to
write, in particular when I write English compositions
under time constraint. 2) While writing English
compositions, [ often encounter some linguistic
difficulties, such as inadequate mastery of vocabulary,
simple sentence structures, and grammatical errors.
3) ’'m afraid of negative evaluation of my English
compositions from a teacher and fellow students. 4) My
English writing skill stands still which makes me feel
upset. 5) I lack writing practice inside and outside the
classroom. 6) I don’t think I have a good command of
composition techniques. For instance, I'm too much
concerned about the forms and formats. 7) I don’t think
the teacher’s feedback on my English writing is
sufficient and effective [11].

According to the curriculum students practice
writing essays during English seminars in the first term.
As the survey was conducted after the end of the
course, we could receive students’ real feedback and
analyse it. Relying on this feedback we suggested our
approach to teaching writing in English that could
decrease the level of writing anxiety and at the same
time improve the skills.

According to the survey 36% (5) of participants
agreed that they have no ideas to write about, especially
under time constraint. Whereas 64% (9) say that they
disagreed to it. Answering the second question 79%
(11) students agreed that they lack vocabulary and
grammar knowledge of English language while writing
English compositions. 64% (9) participants are not
afraid of negative evaluation of their English
compositions from the teacher or groupmates. Still,
36% (5) students are afraid. 36% (5) students agree that
their English writing skill stands still, 64% (9) —
disagree. 64% (9) participants say that they lack writing
practice inside and outside the classroom as well. 57 %
(8) students do not have good knowledge of
composition techniques, such as the structure of essays,
their peculiarities and formats. Providing answers to the
last question 71% (10) participants receive sufficient
and effective teacher’s feedback. 29% (4) students say
that the feedback is not enough.

The results show that most of the students cannot
operate well with vocabulary and grammar structures,
do not have enough knowledge of forms and formats of
English compositions, and they lack the practice of
writing in English. These are the main issues that give
rise to writing anxiety. Secondary causes are shortage
of ideas under time constraint and negative evaluation
from teachers and peers.

In order to reduce the level of anxiety and
improve students’ writing skills we suggest the
following approach to teaching writing: 1) Teaching
topic vocabulary and grammar structures; 2) Topic
discussion (supposed ideas); 3) Teaching main body/
introduction/ conclusion separately; 4) First draft (blind
review); 5) Final draft.

According to our survey students faced difficulties
with expressing their thoughts due to limited
vocabulary and grammar structures. Therefore, we
believe that teaching writing should start with the
introduction of new words and phrases that can be
necessary in expressing students’ ideas.
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Students lacked ideas they could share. Therefore,
the second stage is discussing possible issues. A teacher
should think of the topics of essays beforehand and
discuss them with students before writing.

Next stage is about writing itself. In our previous
research we suggested teaching writing by beginning
with sentences, paragraphs and then the whole text
[10]. Here we would like to introduce the corrections to
this approach by studying each paragraph of an essay
and its peculiarities separately from one another. We
think that learning to write an essay should be divided
into teaching introduction, main body and then
conclusion. Moreover, we believe that a teacher should
start with the main body, then introduction and
conclusion. Main body includes the ideas of the essay.
The introduction and conclusion depend on the
information mentioned in the main body. Hence, it
might be easier for students to write an introduction and
conclusion after the main body.

As our students were afraid of negative evaluation
from a teacher or groupmates, we suggest blind review
from a teacher or students before the final draft. It
allows students to study and correct their possible
mistakes, and improve confidence in writing essays.

Conclusions and prospects of further
exploration of the direction. Having conducted a
survey and analysed students’ answers, we could say
that cognitive and somatic types of anxiety outweigh in
their answers. Students faced problems with using
vocabulary and grammar structures and did not have
enough knowledge about essay structure. Factors that
cause writing anxiety are cognitive and sociolinguistic,
such as challenges with expressing thoughts under
limited time and due to lack of vocabulary and
grammar knowledge, and the fear of negative
evaluation of their teachers and peers. Based on these
results we suggested an approach that could reduce the
writing anxiety level and boost students’ skills. Still,
our approach is experimental and needs a probationary
period.
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Dopmysanns yugpoeoi KoMnemenmHocmi Y4Hsa € OOHIEI0 i3 3a0ay 3aK1ady OCeinty, wjo cnpuse GopmysanHio 0CoOUCIOCMI, CHPOMOICHOT
WBUOKO OMPUMY8amu 00Cniyn 00 HAGYAIbHUX 8I00MOCTel | 8BION0GI0AE NApaoueMi HAGUAHHS BNPOO0BIC BCLOLO JHCUMMIS.

Memoio yiei cmammi € ananiz 00H020 i3 CyHACHUX NIOX00i8 00 opeanizayii npoyecy HAGUAHHS — IMEPCUBHO20 HABUAHHS, SIKE OCMAHHIM
uacom Habysae 0OIPYHMOBAHO20 NIOMEEPONCEHHS 11020 eeKMUBHOCHI, 0COONUBO 3a YMOB OP2AHIZAYIL 3MIUAHO20 HABUAHHSL.

Bionosiono 0o posenanymux 6 cmammi miymaienb nOHAMM IMEPCUBHO20 HABUAHHI MONCHA CIBEPONHCYBAMU, WO IMEPCUSHE HABYAHHS
— ye IHMePAKmMuGHuUll, NEePCOHANI308AHUL Npoyec Opeaniz3ayii HaguanHs, NO6YOOSAHUL HA GUKOPUCTNAHHI IMEDCUBHUX MEXHONO02IH |
OpiEHMOBAHUT HA NPAKMUYHY CKIA008Y NPOYecy HABYAHHA. B pe3ynbmami maxkoeo HAGYAHHA YUHI CIAIOMb AKMUBHUMU 3000Y8aAUAMU 3HAHD,
8i06Y8AEMbCA PO3BUMOK IX KDUMUYHO20 MUCTEHHA, MBOPUUX 30iOHOCMell ma YMIHHA npaylosamu y cnienpayi, a cam npoyec Hadysae 03HAK
eHyuxocmi, camopegaexcuenocmi ma cnienpayi. Peanizayis imepcusnoeo naguanms 6i00Y8AEMbCs WLISXOM CMEOPEHHS THMEPAKMUBHO2O0
NEPCOHANLHO20 CEPedosUA HABUAHHS, WO BION0BIOAE IHOUBIOYATILHUM NOMPebAM YUHI8 MA HAOAE MONCIUBICIb 8UOYO08YEAMU [HOUBIOVAIbHY
MPAEKMOPII0 HAGYANHSL 8 3ANEHCHOCTE 8I0 ROMPED.

OcHo6o10  iMepcu6HO20 HAGUAHHA € IMEPCUBHI MEXHONO02Ii HAGYAHHA, SAKI MOJICHA PO32NAMYMU AK KOMIJEKC MeXHON02il, ujo
3a6e3neuyoms nogHe abo YACMKO8e 3AHYPEHHS YYHS 8 HAsuaibHe cepedosuuje. Bonu cnpusrome (opmyeanuio cyd €KmusHo2o 00csidy,
nioguwyloms gizyanizayio i inmencugixayiio npoyecy naguanmsi. Taxi mexnonoeii 3anyuaromo pizui opeanu 4ymms, CmuMyIo0Mb KOSHIMUGHI
npoyecu ma po3eumox iHmeaekmyanbHux 30io0nocmett yuHie, poonsuu Hag4anHs Oiibuwl IHMEPAKMUBHUM | 3AXONTUBUM..

s opeanizayii imepcusHoeo HasyanHs HeoOXiOHO: 1) yceioomumu nepcnekmusu 8UKOPUCIAHHS IMEPCUBHUX MEXHONIO2I ) HABYAHHI;
2) cmeopumu  imepcushe Haguanbhe cepedosuule HA OCHOSI Yux mexHonozit; 3) meopemuyno oOIpyHmyeamu OOYINbHICMb 00PAHO20
cepedosuiya ma GIONOGIOHUX MEXHONO2IU, 4) po3pobumu nedazociuni ymMogu O epeKmusHo20 GUKOPUCIIAHHA YbO2O Cepedosuuid;
5) eusHauumu memy HA8UAHHS Ma CHOPMYS8amu 8iONOGIOHUL HABUAILHO-MemOoOuYHULL 3micm,; 6) nidibpamu npospamu, 000AmMKU ma cepsicu,
SAKI OONOMOACYMb 00CAZIMU NOCMABLIEHUX NEOA2OIHUX Yiell.

Knrouosi cnosa: imepcusne naguanms, IMEPCUSHI MEXHONOLI HAGUAMHA, 3AKIAOU 3A2ANbHOI CepeOHbol 0C8imu; NepPCoOHANI308aHe
HABYAHHS, THOUBIOYAIbHA MPAEKMOPIs HABYAHHS.
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IMMERSIVE LEARNING AS A PEDAGOGICAL PROBLEM

Information and communication technologies are an integral component of a modern graduate of a general secondary education
institution. Developing students’ digital competence is one of the institution’s tasks, contributing to the formation of an individual capable of
quickly accessing educational information and aligning with the paradigm of lifelong learning.
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