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OCOBJIMBOCTI BUKOPUCTAHHSA KEMC-METOAY HA 3AHATTAX AHIJIIMCbKOI MOBH
Y MIATOTOBI[I MAMBYTHIX BYUTEJIIB AHIJIIACbKOI MOBH

YV cmammi npeocmasneno pezynomamu 00CHIONCEHHS, MEMOIO K020 € BUGHEHHS Kelic-Memooy K OOHIET i3 hopm inmepakmuenozo
BUBYEHHS AH2TILICLKOT MOBU, 4 MAKOJIC AHANI3 eeKMUBHOCNI 1020 3ACMOCYBAHHs HA 3AHAMMAX 6 NeOa20SiUHUX 3aKIA0AX Ui oceimu
Vrpainu. O6’ckmom docnioocenna eusnaiweno npogeciiiny niocomosxky manoymuix guumenie aneniiicokoi mosu. Ilpeomemom docniodcenns €
3acoOu ma mexHonN02ii GUKOPUCIAHHS KelC-Memoody Ha 3aHAMMSX 3 IHUOMOGHOT NI020MOGKU.

YV pobomi eusnaueno ymoeu Ons pe3ynbmamusHo20 SUKOPUCMIAHHA YbO2O MemOoOy 3 MemOoI0 PO3GUMKY KPUMUUHO20 MUCTEHHs,
30amuocmi 4imko QopMmynosamu ma 3axunjamu ce0io MoyKy 30py, NOOONAHHSA MOGHUX 6ap ‘€pi@ y CniiKy6aHHi 3 IHO3eMYyAMU, MA NepesipKu
3HaHb 3000Y6a4i6 OC6iMuU y pearbHux cyenapiax. Bemanoeneno, wo o6panuii memoo OiliCHO 3a0X04y€e meopue eupiuients npodiem, NOKPauye
HABUYKU KOMAHOHOI pobOmuU Ma, 3pewmoio, NOKPAawye 3a2aibhy sAKICIMb 0CEIm.

Takodxc Oy10 ONPaAYbOBAHO BEIUKY KINbKICHb MemoOuyHoi i nedazoeiuHoi nimepamypu, 30ICHEHO NOPIGHAHHS, Y3A2ANlbHEHHS ma
cucmemamusayiio Haykosux npays 3 memu 00caioxcenns. Ilpoananizosano mepmin «memoo Keliciey, ma 6CmMaHo61eHO OCHOSHI 0cOOAU80CM
ma mpyoHowi y 11020 UKOPUCIMAHHT HA 3AHAMMSAX 3 AHSTIUCLKOL MOGU.

Hocniodcenns micmums meopemuyne OOIPYHMYBAHHA BAACIUBOCMI BUKOPUCIAHHA MemoOy Kelcié Ha YpOKAax [HO3eMHOI MO6u y
NOCOHAHHI 31 3ACMOCYBAHHAM AGMEHMUYHUX AHSTOMOGHUX MAMepIanis, NIOKpecuooyu HeobXioHicmbs onmumizayii 0opanux iHempymenmie
8I0N06IOHO 00 nomped 3000y8auie oceimu.

YV cmammi maxooic 3asnaveno, wjo 6npoeaddicents Keiic-Memooy 6 0CGinmy nompedye 3HAUHUX 3YCUlb AK 6i0 6uKIA0ayie, max i 6i0
3000ysauie oceimu. Cumyayis, wo 062060ploemMbcs, Mae 6ymu akmyanvhoio i 3posyminoio. Heseadxcaiouu na me, wo yei inmepakmueHuil
Memoo € OydHce KOPUCHUM [ NONYIAPHUM, HEOOXIOHULL YBANCHULL PO32TIA0 NPU BUOOPT MA 3ACMOCYS8AHHI «KelCi8y, OCKIIbKU U020 UKOPUCTNAHHS
MOdice CRPUMUHUMU YUCTEHHT NPOOIeMU MA CKIAOHOCHII.

Came momy, Ha 0cho8i ompumanux y npoyeci 00caiodcenHs OaHux 6yno po3pobreno pekomenoayii wjooo eghekmusHo2o 3acmocy8anHs
Kelic-memody y niocomosyi MatiOymuix uumeni6 aHeliticbKoi MOBU, 30KPeMA 6aANCIUBICIb NOEOHAHHA YbO20 MEMOOY 3 THUMUMU, NPABUTLHO20
niobopy asmeHmuuHUX Mamepianie ma pemenbHo20 NIAHYBANHS OYIHIOBAHHS PE3YIbMAamié HAGUAHHS.

Knrouosi cnosa: memoo xeiicis, 0ceima, iHWOMOGHA NiO20MOBKA, MEXHON02IT, KOMYHIKAYIs, MOGHI HABUYKU, NPOPeciling ni02omosKa.
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PECULIARITIES OF USING THE CASE METHOD IN ENGLISH LANGUAGE CLASSES IN THE
TRAINING OF FUTURE ENGLISH LANGUAGE TEACHERS

The article presents the results of a study aimed at examining the case method as a form of interactive English language learning and
analyzing its effectiveness in classes within pedagogical institutions of higher education in Ukraine. The object of the research is the
professional training of future English language teachers, while the subject of the research is the tools and technologies used in applying the
case method in foreign language instruction.

The study outlines the conditions for the effective use of the case method to develop critical thinking, the ability to articulate and defend
one’s point of view, overcome language barriers in communication with foreigners, and assess students’ knowledge through real-life scenarios.
The findings suggest that the method fosters creative problem-solving, enhances teamwork skills, and ultimately improves the overall quality of
education.
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Additionally, a significant amount of methodological and pedagogical literature was reviewed, and scientific works on the research topic
were compared, generalized, and systematized. The term «case method» was analyzed, and the key features and challenges of its use in English

language instruction were identified.

The study provides a theoretical justification for the importance of using the case method in foreign language lessons, combined with
authentic English-language materials, and emphasizes the need to tailor the selected tools to the needs of students. The article also highlights
that the implementation of the case method in education requires considerable effort from both teachers and students. The situations discussed
must be relevant and comprehensible. While this interactive method is highly effective and popular, careful selection and application of cases
are essential, as its use can present various challenges and complexities.

Based on the research findings, recommendations were developed for the effective use of the case method in training future English
language teachers. These include combining this method with others, selecting appropriate authentic materials, and carefully planning the

assessment of learning outcomes.

Key words: case method, education, foreign language training, technology, communication, language skills, professional training.

Formulation and justification of the relevance
of the problem. Our world is constantly evolving, with
globalization processes deepening and new techno-
logies emerging. In this context, the use of a foreign
language plays a pivotal role as an effective tool for
fostering dialogue between the cultures and civi-
lizations of the modern world.

Mastering English requires the acquisition of
several linguistic competences, with socio-cultural
competence being one of the key ones. A modern
individual must possess knowledge of other countries’
cultures. Etiquette conventions are essential in language
learning, as ignorance of them can lead to
misunderstandings and contribute to the formation of
stereotypes and prejudices.

A linguistic and regional approach to foreign
language teaching offers a solution to these and other
challenges. This approach involves gradually incor-
porating additional background knowledge and
language tools that correspond to this knowledge in
lessons. These elements should align with the content
and complexity of textbook materials and consider
students’ language proficiency levels. At advanced
stages of foreign language study in higher educational
institutions, it is essential to systematize learned lexical
units, particularly when introducing new topics. The
systematization of vocabulary is especially important
and can be achieved by detailing and summarizing the
acquired material, classifying phenomena, and
presenting information in a critically analysed and
transformed form.

To immerse students in the linguistic environment
of the countries whose language they are studying, the
case method is widely used. Historically, this method
was primarily employed in faculties of law,
management, marketing, and finance. However, it has
now gained widespread use in foreign language
training. Many surveys suggest that the knowledge
acquired in foreign language training classes is
insufficient for practical, real-life language use.
Learners often struggle to select appropriate lexical
units during communication, recognize different
accents, and interpret non-verbal language cues, among
other challenges. The limited research on the
application and effectiveness of the case method in
Ukrainian contexts led to the selection of this research
topic and underscores its relevance.

Analysis of recent research and publications. It
should be noted that the case method, also known as
situational analysis, was first introduced at Harvard
Business School in the mid-20th century. Today, this
topic is widely researched by both Ukrainian and
foreign scientists, such as Guz A., Grosse U., Kobzei
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N., Kovaleva S., Lane H., Lysyuk S., Michiel R.,
Pavlovich A., Pryimak C., Scales P., and Sheremeta P.

The aim of our research is to examine the case
method as a form of interactive learning and to identify
the conditions for its effective use in fostering students’
creative assimilation of English-language professional
knowledge in higher educational institutions. Ad-
ditionally, we seek to develop relevant language and
speaking skills. We define the professional training of
students in higher educational institutions as the object
of our research. The subject of the research is the
means and technologies employed in using the case
method in higher educational institutions. Research
materials and methods: theoretical — analysis, synthesis,
comparison, generalization, and systematization of
scientific research.

Presentation of the main research material.
There are many definitions of the case method. Among
Ukrainian scholars, it is commonly defined as «an
activity based on the use of authentic materials (not
pre-prepared or printed in foreign language textbooks)
that introduce students to real-life problems and
situations requiring analysis and solutionsy». Traditional
content typically includes dialogues and reading texts
on various business topics. This method offers an
integrated approach to language learning, developing
essential skills such as reading, speaking, and listening
[5]

However, Ukrainian scholars were not the
pioneers in recognizing the application of the case
method in educational practices. As it was mentioned
above Harvard Business School was one of the first
institutions to discuss this method. They provide the
following definition of this term: ‘A learning method in
which students and teachers engage in direct
discussions of business situations and problems. These
cases, typically prepared in written form and based on
the real-life experiences of entrepreneurs, are read,
studied, and discussed by students. They serve as the
basis for conversations and group discussions under the
guidance of a teacher. Therefore, the case method is
both a specific type of educational material and a
distinct way of utilizing this material in the educational
process’ [4].

It should be noted that later scientists Henry Lane
defines a case as a situation analyzed by an individual
for the purpose of making a decision [9, p. 23].

The English scholar James Mitchell considers a
case to be a detailed examination of an event that
illustrates a general principle [10, p. 11].

Ukrainian  scientist Natalia Kobzei also
emphasized the importance of using case methods,
alongside other interactive methods, as they aim to
teach students to work not only individually but also in
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teams. The essence of this method is to present
educational material in the form of a specific problem
(case), which students can solve only through active,
creative engagement. This process involves searching
for information, clarifying the nature of the problem,
gathering diverse perspectives, and ultimately drawing
appropriate  conclusions  while acquiring new
knowledge [2].

Thus, the case method is a learning approach
designed to enhance skills in searching, identifying,
categorising, selecting, and solving problems, as well
as working with information. It also focuses on
understanding the significance of details and
background information described in each situation.
Additionally, this method fosters the development of
skills in analysing and synthesising information,
drawing conclusions, and evaluating alternatives during
decision-making processes [6, p. 47].

It should be noted that this method can be
effectively applied in frontal, pair, and group work.
Additionally, during lessons, it can be combined with
other methods such as the project method, discussions,
and debates. Students can also be encouraged to create
their presentations and participate in roundtable
sessions.

According to American scholar Peter Scales, the
case method is an educational approach based on real-
life situations, primarily aimed at high school students
and those in higher education. By solving problems that
include contextual information, students have the
opportunity to apply previously acquired knowledge in
practice, thereby enhancing their skills in systematizing
information, identifying issues, and solving problems
[11,p.9].

Another scholar, Christina Gross, in her work
«The Case Study Approach to Teaching Business
English» highlighted the significant advantages of
using this method in teaching English for business
communication. She argued that the case study method
integrates the latest techniques proposed by both
researchers and teaching practitioners [8]. All of them
emphasize learning a foreign language through content
rather than through traditional grammar and vocabulary
exercises.

In addition, Pavlo Sheremeta observes that the
main goal of the case method is not merely to transfer
knowledge, as is done in traditional teaching methods
(such as storytelling, demonstrations, and lectures), but
to teach the ability to handle unique and non-standard
situations, which we typically encounter in real life.
When applying the case method, the focus shifts from
the process of knowledge transfer to the development
of analytical and decision-making skills. This is the key
feature of this approach [6, p. 25].

It should be noted that professionally oriented
content generates greater interest among students and
plays a more significant role in language learning
compared to abstract topics that are disconnected from
real-life applications. Such practical topics are more
likely to be useful after the completion of their studies.

However, using this method in English classes can
also cause a number of difficulties for school teachers
and university lecturers.

According to several scientists, the case method
has certain disadvantages and challenges in its
application. For example, Andrii Guz points out that
«the main disadvantage is the significant amount of
time required to create a carefully developed case, as
well as the potential for factual or methodological
errors. As is well known, in traditional classes, there is
the possibility of adjusting materials to make them
simpler or more complex. However, when creating a
case, it can be extremely difficult to differentiate tasks
according to the abilities of a specific group of higher
education students. Thus, the teacher’s or facilitator’s
professionalism in working with cases directly impacts
the success of the learners» [1].

It should be said that the case method is a
relatively new pedagogical technique in modern
teaching methods. Thus, Svitlana Kovalyova also notes
that ‘the use of cases in Ukraine faces potential
challenges related to unpredictability, a multivariate
student environment, and co-creation in the process of
mutual knowledge exchange. It also requires an
understanding of the psychology of colleagues from
other countries, for whom this method forms the
foundation of their pedagogical education [3].

The scientist argues that the key issue lies in
shifting the overall approach to teacher training,
transitioning from a traditional informational model to
a problem-based methodological approach that focuses
on developing specific strategies for solving common
pedagogical challenges.

Since the purpose of our research is to study the
case method as a form of interactive learning and to
examine the conditions for its effective use in the
educational process, we decided to conduct an
experimental study involving first-year students from
the Faculty of Foreign Languages at Pavlo Tychyna
Uman State Pedagogical University.

Given that there are various approaches to using
the case method in English language teaching, we
decided to select the most suitable scenario proposed
by Svitlana Kovalyova in her work Technology of
Application of the Case Method in Professional
Teacher Training in Ukraine [3]. The author explains
that an educational session using the case method is
generally divided into three stages (see Table 1).

Table 1

Algorithm for applying the case method in an English class

Stages of organization and interaction

Stage 1. Organizing work on the case

Stage 2. Directly working on the case

Stage 3. Summarizing the results

1) familiarizing students with the case

content.

1) analyzing the case: students independently
examine the information and note relevant
data over 10-15 minutes;

2) discussing the case: the teacher evaluates
the level of understanding, summarizes the
discussion, and outlines the agenda for the

1) the teacher provides detailed comments,
explaining the goals and tasks for each
subgroup.
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first lesson;

3) forming working subgroups (teams) of 3—5
students, with each subgroup positioned in
different parts of the classroom;

4) selecting moderators for each subgroup;

5) assigning topics, which are distributed by
the teacher, considering the preferences of
each subgroup (if the topic is the same for all,
the teacher announces it along with the
deadlines for completion and presentation).

This study aimed to investigate students’
performance on the unified English language test after
one month of daily use of the case method in Practical
English, Practical Phonetics, and Practical Grammar
classes. Two groups of first-year students from the
Faculty of Foreign Languages (26 students in total)
participated in the study. The respondents were divided
into two groups: an experimental group (13
participants) and a control group (13 participants).

In the first part of the experiment, participants
took a mock test to assess their language proficiency
scores. Additionally, to highlight the challenges
students and teachers face when using the case method
during lessons, we created special questionnaires for
the teachers and students.

These questionnaires
questions:

e What is the case method in education?

e  What is the primary purpose of using the case
method in learning?

e How often do you use this method in your
classroom?

e How can the case method be applied in group,
pair, and individual learning activities?

included the following

e What specific skills does the case method aim
to develop in students?

e How does the case method help students in
problem-solving and decision-making?

e  What are the key advantages of using the case
method in language learning, especially for business
communication?

e What challenges might arise when using the
case method in an educational setting?

e How does the case method encourage active
student participation and creativity?

e How does the case method prepare students
for real-life professional situations?

e After the collecting needed data, I ran the
stage of its processing and displaying.

After conducting the initial survey and gathering
the necessary data, we proceeded to analyze the results.

Based on the responses of educators and students,
we compiled a comparative table describing the main
difficulties faced by participants in the educational
process during the application of the case method (see
Table 2).

Table 2

Problems that arise in the participants of the educational process when using the case method

Problems identified by teachers

Problems identified by students

Poor time management

Incomprehensibility and vagueness of teachers’ instructions

Varying levels of student participation

Necessity of preliminary preparation for the lesson

Difficulties in relating theory to practice

Language proficiency issues

Difficulty in finding and selecting relevant authentic materials

Fear of making mistakes

situations

The need to find topics that are relevant to real communicative

Limited critical thinking skills

Dealing with cultural and social differences

Collaborative work challenges

Assessing student’ contributions

Difficulties in listening and comprehension

Insufficient material and technical resources

Lack of concentration

After completing the questionnaire, the students
were introduced to a specially designed computer test
to ensure objective results. Their performance was
evaluated using a 100-point grading system. The
difference between the post-test and pre-test scores was
then calculated to determine the percentage of students
who improved their communication skills.

The first round of the research (pre-test scores) is
presented in a comparative chart (see Chart 1).

The following step was to pinpoint the main
challenges encountered by both teachers and students
when teaching and learning listening skills. During this
phase of the experiment, the experimental group (15
participants) underwent two months of targeted
instruction (20 lessons) on listening comprehension
strategies, while the control group (15 participants) did
not receive any explicit training in this area.

Chart 1
The comparative analysis of the respondents’
scores in the unified English language test at the
beginning of the experiment

0

Number of students (1-13)

m Exellent (90-
100)
Good (70-90)
| Satisfactory (5
0)

W Poor (20-50)
Failure (<20)

Group 1 Group 2

0-
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Chart 1. The comparative analysis of the
respondents’ scores in pre-test
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After implementing the case method, we significant  challenges in selecting appropriate
conducted a follow-up survey using the After the situations.

implementation of the case method, we ran the re-
survey using the same questionnaires to compare
results before and after the experiment using the
method of comparative analysis.

Analyzing the data, a clear trend can be observed
in the increase of students’ academic performance and
improvement of their communication skills. The
participants in the experimental group became much
more interested in English, began listening to songs and
audiobooks in the original language, and also attempted
to watch movies in English and communicate with each
other in English. Meanwhile, the results of the control
group remained unchanged. What is more the majority
of participants in the experimental group (72%) rated
their communication skills level as sufficient or high.
According to their own observations, they have
significantly improved their skills.

After the second self-evaluation students were
introduced to come up with the unified English
language test again. The results after the second round
of the research are presented in a comparative chart
(see Chart 2).

Chart 2
The comparative analysis of the respondents’
scores in the unified English language test
after the experiment

Number of students (1-13)

5 Exellent (90-
100)
4 Good (70-90)

Satisfactory (50-

70)
W Poor (20-50)
2 H Failure (<20)

0

Group 1 Group 2

Based on the collected data, a notable
improvement in student scores is evident. Furthermore,
it appears that the average results are expected to rise
significantly. In conclusion, the techniques and
methods applied proved effective, and positive trends
have been observed. Overall, student efficiency during
lessons increased by 60%.

After conducting the experiment, we were able to
determine the following recommendations regarding
the application of the case method in English language
classes in the training of future English language
teachers:

1. While being a complex and effective learning
method, the case method is not universal and is most
effective when used in combination with other methods
for learning foreign languages.

2. The application of the case method assumes
that students already possess a certain level of basic
language knowledge. When developing linguistic
competence through this method, significant attention
is given to working with vocabulary and adapting it to
the students’ proficiency levels.

3. The situation that students work on in class
must be based on a real-life case, which presents
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4. When planning such an activity, it is
imperative to think through the assessment-resultative
component in advance.

5. Special attention must be given to the
organizational component when working with this
method of interaction. The analysis of specific
situations chosen by the teacher follows this algorithm:
preparation (defining the goal and developing a specific
situation and lesson plan), familiarization (choosing the
optimal form of material presentation for
familiarization), analysis (starting the case discussion),
and conclusions (presenting group solutions).

6. The case method always involves independent
work by students, which can pose challenges for those
with a lower language proficiency. Therefore, special
attention must be given to carefully selecting high-
quality authentic materials when using the case method.

Given the importance of selecting appropriate
original English-language materials, we have outlined
the following criteria for their selection:

e suitability for the age and language level of
the students;

e lignment of the materials with the educational
goal and the lesson topic;

e genre classification;

e functionality of the material;

e consideration of speakers’
pronunciation characteristics;

e adherence to socio-cultural norms (accurate
representation of gender roles, respectful portrayal of
different faiths, absence of political bias, racism, etc.);

e method of presentation, etc.

Conclusions and prospects of further
exploration of the direction. We fully concur with
scholars who assert that the case method is one of the
most effective approaches to classroom interaction. It
enables students to apply previously acquired
theoretical  knowledge in  practical contexts.
Additionally, this method fosters critical thinking,
evaluation, and the ability to articulate and defend
one’s perspective. Therefore, using this approach in
foreign language learning, particularly for future
English language teachers, helps overcome language
barriers in communication with foreign partners, tests
students’ knowledge in real-life scenarios, encourages
creative problem-solving, enhances teamwork skills,
and ultimately improves the overall quality of
education.

However, it is important to acknowledge that
implementing the case method in education demands
considerable effort from both teachers and students.
The case discussed must be relevant and
comprehensible to the learners. Although this
interactive method is highly beneficial and popular,
careful consideration is required in the selection and
application of cases, as its use can present numerous
challenges and complexities. Successful application of
the case method is contingent upon adhering to the
recommendations we have previously outlined.

The findings of this study can be applied in
practical English language courses, such as English
phonetics, grammar, teaching methods, and other

accents and
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related disciplines focused on learning English as a
second language. Further research on the case method
may focus on developing practical frameworks and
algorithms for its use in educational settings, as well as
evaluating its effectiveness across different age groups.
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