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3BATAYEHHS CIOBHAKOBOT'O 3AITACY: MPAKTUYHI CTPATETTI JUISI CTYIEHTIB,
SAIKI BUBYAIOTH AHTJIIACHKY MOBY SIK THO3EMHY

Y cmammi  Oocniooicyromvca  cmpameeii HAGUAHHA NEKCUYHUX HABUYOK, A MAKOJIC pO32/A0AI0MbCS OCHOGHI acnekmu
iHMepaKmueHo20 HABYAHHA [HO3EMHOI MOBU Y 36'A3KYy 3 HEOOXIOHicmIO pO36UMKY MA 600CKOHANEHHA KOMYHIKAMUBHUX HABUYOK
cmydenmis. OOIPYHMOBAHO MA BUSHAYEHO OCHOGHI (YHKYI 6UKOpUCMANHA 8IONOGIOHUX MEemOOi8 | nputiomis, AKi 3HAYHOIO MIDOIO
CHpUAIOMY eeKMUSHOMY 800CKOHANEHHIO JeKCUUHUX HABUYOK. BuguenHs iHO3eMHUX MO8 cmac 6ce Oilbui 3pOCMAIOY0I0 8UMO0I0
cyuacuoi ocgimu. Ilumanna egexmuenux memooié HASYAHHA 3A6ICOU UWUPOKO 002060pHOSANIOCS Y CEIMOBOMY OCEIMHbOMY
CNi6MOo6apucmei, OCKiIbKu NOULYK eghekmusHUxX Memooie € 3a60AHHAM NEPULOPAOHOT BANCIUBOCHI.

Cnio 3asnayumu, wo nNO2IUONEHHSA CIOBHUKOBO20 3ANACY CIMOCYEMbCA MO20, AK JOOU POUUPIOIOMY KITbKICMb Cli8, AKI 8OHU
Ppo3ymitomb, 6uguaruu HO8y Mosy. 3HaHHA Cli6 Y Opyeill ab0 THO3EMHIN MO8I € JHCUMMEBO BANCIUSUM, OCKITbKU YUMAy 3Modce 0obpe
PO3YMImMU HANUCAHULL MEKCM, a MOBeYb 3M0dice nepeoasamu OCHOSHI ioei 3a 00NoM02010 NeKCUKU, HAGIMb AKWO 6iH He pO3YMIE, AK
CMEOPUMU 2PAMAMUYHO NPABUTILHE PEUEHHS.

Buguatouu mogy, cmyoenmu nogunHi 30cepedumucs Ha cmpameziax gueyenns aexcuxu. OCHO8HA y6aza NPuOLIACMbCA NOWYKY
nepewkoo, 3 AKUMU CMUKAIOMbCA CIYOeHmi NpU 6UGYeHHI NeKCUKU, ma 3YCULAM, AKI MOJICHA OOKNAcmu Ona iX NOOONAHHA 3a
00nOMO02010  [HHOBAYIUHUX [0ell 0151 NOKPAWeHHs. GUGUeHHs Ma GUKIA0anHs Jekcuku. CyyacHi oceimui mexHonocll, skKi
BUKOPUCMOBYIOMbCSL Ol (DOPMYBAHHS KOMYHIKAMUGHOI KOMNemeHyii cmyOenmie npu GueYeHni IHO3eMHOI MO8U, € Haubinbu
NPOOYKMUSHUMU OISl CIMEOPEHHs OCBIMHbO20 cepedosulya, wo 3abesneyye ocoOUCmiCHO-OPIEHMOBARY 83AE€MOOII0 6CIX VUACHUKIE
0C8IMHLO20 NPOYeECy.
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0b2060proomvcsi 0OCHOBHI cmpamezii epeKmusHuUx memooie i nioxodie 00 HAGUAHHS NeKCUYHUX Hasuuok. Ilpomsizom eciel
pobomu mu 32a0YEMO NpO BANCTUBICMb B60OCKOHANEHHS CMPAMeili HAGYAHHA NEKCUKU Y GUKIAOAHHI [HO3EMHOI MOSU Ma pIi3Hi
paxmopu, AKi cynpogooucyioms yeti npoyec i 8i0 AKUX 6A2aMo Wo 3a1eHCUMD.
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VOCABULARY ACQUISITION: PRACTICAL STRATEGIES FOR ESL STUDENTS

The article investigates learning strategies of teaching vocabulary skills, as well as examines the main aspects of interactive
learning of a foreign language due to the need to develop and improve students' communication skills. The main functions of using
appropriate methods and techniques are substantiated and determined, which significantly contribute to the efficient enhancing of
vocabulary skills.

Learning foreign languages seems to become more and more increasing requirement of modern education. Issue of effective teaching
methods have always been widely discussed in educational world community as finding the effective ones is the task of primary importance.

It should be pointed out that advancing vocabulary acquisition concerns how people expand the number of words they
understand when learning a new language. Knowing words in a second or foreign language is vitally important because the reader
will be able to understand the written text well and the speaker will be able to communicate basic ideas through vocabulary even if the
person does not understand how to create a grammatically correct sentence.

As language learners, students need to focus on vocabulary learning strategies. The focus is an effort to find obstacles faced by
students in learning vocabulary and efforts that can be done to overcome with innovative ideas to improve vocabulary learning and
teaching. Modern educational technologies that are used to form the communicative competence of students in learning another
language are the most productive for creating an educational environment that provides a person-oriented interaction of all
participants in the educational process.

The principal strategies of effective methods and approaches of learning vocabulary skills are discussed. Throughout the work we
mention the importance of enhancing the vocabulary learning strategies in teaching a foreign language and various factors which
accompany that process and from which much depends.

Key words: vocabulary learning, learning strategies, vocabulary learning skills, vocabulary sources, vocabulary acquisition,
advanced language learners.

Formulation and justification of the relevance of Reading is a process of extracting a message from a
the problem. Learning foreign languages seems to text which has been constructed by a writer using
become more and more increasing requirement of orthographic symbols, a writer encodes the message a
modern education. Issue of effective teaching methods reader decodes it [5]. At higher education, reading
have always been widely discussed in educational becomes important as a way of knowledge gaining.
world community as finding the effective ones is the Analysis of the recent researches and
task of primary importance. publications. Appreciation of the importance of both

In the world of globalization, English has these areas (of vocabulary and of learning strategies)
increasingly become the medium in every domain of has led to considerable research in each, yet the place
communication, both in local and global contexts. As a where they intersect — vocabulary learning strategies —
result, the demand for using English effectively is has attracted a noticeable lack of attention [8, p. 199].
necessary in every country. Teaching and learning Schmitt provides an overview of the rise of importance
English, except for the native language, is thus crucial of this type of strategies and enumerates those few
for communicative purposes to cope with the growing researchers who are interested in this particular topic.
local, national and international demands for English He underlines that few individual vocabulary strategies
skills. The process of learning English is slow and have been researched in any depth, the main exceptions
progressive and it could be interpreted as a series of being guessing from context and certain mnemonics
challenges to face. like the Keyword Method. Although the area of

Vocabulary acquisition concerns on how people vocabulary learning strategies has not been explored
expand the numbers of words they understand when enough, there are some findings which can be used as a
learning a new language. Knowing words in a second scaffolding for further research. And each strategy a
or foreign language is vitally important because the learner uses will determine to a large extent how and
reader will be able to understand the written text well how well a new word is learned (Gu, 2003). Research
and the speaker will be able to communicate basic ideas (by Coady (1997) and Nation (2001) indicates that
through vocabulary even if the person does not vocabulary learning can be enhanced when a student’s
understand how to create a grammatically correct attention is directed to vocabulary strategies. What is
sentence. more, many learners use vocabulary learning strategies.

The reality reading takes roles in absorbing and Chamot proved in his research that learners reported
disseminating information to readers. Tony Buzan more strategy use for vocabulary learning than for any
stated in his book, “reading is understanding what the other learning activity, including oral presentation,
writer intended, taking in the written word, and also the listening comprehension, and social communication.
assimilation of printed information” [1, p.24-26].
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The purpose of the article is to highlight the
principal strategies of effective methods and
approaches of learning vocabulary skills. Throughout
the work we mention the importance of enhancing the
vocabulary learning strategies in teaching a foreign
language and various factors which accompany that
process and from which much depends.

The main material of the study. One of the
greatest challenges for ELLs (English language
learners) is the sheer number of words they must master
in order to access content and demonstrate content-area
understanding. In this regard, ELLs are constantly
trying to catch up with their FEP (Fluent English
proficient) peers. The relationship between vocabulary
and reading is a circular one. Growth in vocabulary is
connected to extensive reading, and high-level
vocabularies make reading more comprehensible and
enjoyable to students.

As language learners, students need to focus on
vocabulary learning strategies. The focus is an effort to
find obstacles faced by students in learning vocabulary
and efforts that can be done to overcome with
innovative ideas to improve vocabulary learning and
teaching [10]. At the initial stage, the strategies used by
students to learn English words that are recently
known, must be examined. Students need to get
enlightenment about some vocabulary learning
strategies that they can use to learn new words or
improve the learning strategies they already have.

In general, terms related to language learning
strategies are defined differently by scholars. None of
the terms in the vocabulary learning strategy and
instruction have the same chemistry. Such conditions
are known as individual differences in learning [9]. The
variation in the learning approach in this study is a
challenge for students, and their motivation to
overcome this challenge is in their hands. Not all
approaches applied in learning can run smoothly. Thus,
learners often have to develop and use various learning
strategies to succeed. Efforts to develop strategies
require time and effort, but there is no guarantee that
they will succeed. In this uncertain situation,
motivation can play a role.

Various studies conducted indicate that motivation
can be considered one of the main variables in the
success of language learning. Language is an integral
part of the body that can motivate when someone
communicates or interacts socially in his environment
[14]. But sometimes situations like this do not apply to
foreign language learning which is applied as a formal
course on campus. Social interactions cannot always be
simulated in formal learning processes, thus motivation
to learn is actually more important. The ability to learn
languages from the side of psychology can be tangible
in various levels from the initial level to the high and
challenging levels.

Teaching large vocabularies 1is likely to
comprehend more when they read, enjoy reading more,
read widely, and further develop their vocabularies
through reading. On the other hand, students who enter
schools with limited vocabularies are more likely to
struggle to comprehend written text, read poorly, and
read less, thus limiting opportunities for vocabulary
development. Similar to FEP learners, when ELLs
repeatedly encounter the same academic vocabulary
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and phrases in texts, they will likely acquire these
words and structures [8, p. 192-197].

To acquire vocabulary through reading, however,
ELLs (and FEP learners) must know approximately
98% of running words in the text (Nation, 2001). High-
interest, leveled readers help ELLs to develop
vocabulary, yet they do not contain many of the
academic words that ELLs will need to know. ELLs are
likely to acquire vocabulary through read-alouds;
however, they must know at least 90% to 95% of the
words they hear in order to learn new words from oral
input. And ELLs are not always capable of hearing the
white spaces between the words, sometimes making
even known words unintelligible. The opportunity to
learn from oral text is increased when visuals are used
to make the text more comprehensible. Explicit and
effective vocabulary instruction is crucial for school
success for ELLs and other students (Beck &
McKeown, 2007; Marzano, 2004). Yet ineffective
traditional methods for teaching vocabulary, such as
looking up words in dictionaries, writing words
multiple times, and using words in sentences prior to
elaborate instruction, have resulted in vocabulary
instruction being overlooked in many classrooms.
Vocabulary can be effectively taught by presenting
each word in student-friendly language, enabling
students to make connections between the new word
and their world knowledge, and providing meaningful
activities that require students to use the word in
authentic conversation.

Students need a wide range of independent word-
learning strategies. Vocabulary instruction should aim
to engage students in actively thinking about word
meanings, the relationships among words, and how we
can use words in different situations.

Here is a list of vocabulary strategies you can use
in your vocabulary interventions.

Vocabulary Strategy #1: Modeling

One of the best vocabulary teaching strategies you
can use is to model using vocabulary for your students.
The same words you are teaching your students to use,
you should be using in your daily conversations. Yes,
use them in your lessons when you are explicitly
teaching them the vocabulary words, but also use them
in your regular conversation throughout the day.

Vocabulary Strategy #2: Reframing

Reframing sentences in a positive way can
validate students for using their new vocabulary skills
while still modeling the correct way to use them. To
reframe a sentence, simply positively acknowledge
their statement and repeat it in the correct way.

Vocabulary Strategy #3: Vocabulary With
Pictures And Visuals

It’s hard for students to keep all of the new
vocabulary words they are learning straight when they
are just hearing them verbally. It’s easy for it all to
become a jumble in their heads. Try using vocabulary
strategies with pictures and visuals.

Vocabulary Strategy #4: Word Of The Day

Try using a “word of the day” vocabulary
intervention. Just choose one word each day and stay
hyper focused on it. Use it as many times as you can
(you can have students keep a tally mark record of how
many times they hear it that day).
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Vocabulary Strategy #5: Crazy Words With
Context Clues

Using context clues is one of the greatest
vocabulary skills you can give your students to help
them build vocabulary on their own. Pair it with this
silly activity in your vocabulary teaching strategies, and
students will be so engaged during this vocabulary
intervention.

Vocabulary Strategy #6: Synonyms Posters

Try making posters that show lists of synonyms
for vocabulary words. Bonus points if they are in the
shape they can associate with the words! For example,
a big red heart that has all of the synonyms for “like”,
or a clock that lists synonyms for “hurry”. They can
just be plain posters or paint ships, to show “shades” of
meaning. These posters are great to have around the
room for students to refer to.

Vocabulary Strategy #7: Defining Words Within
Context

Research shows that when words and easy-to-
understand explanations are introduced in context,
knowledge of those words increases and word
meanings are better learned when an unfamiliar word is
likely to affect comprehension, the most effective time
to introduce the word’s meaning may be at the moment
the word is met in the text.

Vocabulary Strategy #8: Sketching the Words

For many students, it is easier to remember a
word’s meaning by making a quick sketch that
connects the word to something personally meaningful
to the student. The student applies each target word to a
new, familiar context. The student does not have to
spend a lot of time making a great drawing. The
important thing is that the sketch makes sense and helps
the student connect with the meaning of the word.

]
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depict

Vocabulary Strategy #9: Analyzing Word Parts

The ability to analyze word parts also helps when
students are faced with unknown vocabulary. If
students know the meanings of root words and affixes,
they are more likely to understand a word containing
these word parts. Explicit instruction in word parts
includes teaching meanings of word parts and
disassembling and reassembling words to derive
meaning.

sub + marine

Vocabulary Strategy #10: Semantic Mapping

Semantic maps help students develop connections
among words and increase learning of vocabulary
words. For example, by writing an example, a non-
example, a synonym, and an antonym, students must
deeply process the persist.

Conclusions and prospects for further
researches of direction. There is no doubt that in the
era of globalization enhancing vocabulary skills is more
important than ever. Building a strong vocabulary over
time can allow your students to better communicate
your thoughts, verbally or in writing, to avoid
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Write a synonym.

confusion and achieve clarity. You can build your
vocabulary skills by identifying the techniques that
work for you and continually practicing.

Write an example of when something persists.

Write an antonym.

persist

Write an example of when something does
the opposite of persist.

By the way of conclusion, it is demonstrated that
enhancing vocabulary skills is really essential for
language learners. And the task for teachers is combine
various strategies in their lessons to ease and accelerate
the language learning process. Moreover, colorful
methods and techniques ought to be used in the ESL
and EFL classrooms in order to develop students’
capacity of speaking and writing.
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