HAYKOBI BAITHCKH Cepisi: Iledazo2iuHi HayKU Bunyck 212

Journal of Technology Education. Vol. 30, No. 1, Fall 2018. nu3aiiny  KHIBCBKOTO — HALiOHANBHOTO  YHIBEPCHTETY
[in English]. TEXHOJIOTIH Ta Anu3aiHy

5. Ekskliuzyvno y ekolohichno: apsaiklinh — Haykogi inmepecu: nn3aiiH-TIPOEKTYBaHHS OJSTY,
novyi trend. [Exclusive and ecological: upcycling is a new XyJIOKHBO-TBOPYHI  PO3BHTOK  Ta  CaMO3JifCHEHHS
trend] https://greenpost.ua/news/eksklyuzyvno-j- ocobucTocTi Cy0’€KTiB HaBYaHHS IIHPOKOTO BiKOBOTO
ekologichno-apsajkling-novyj-trend-i51301 [in Ukrainian]. niama3oHy.

6. Cradle to Cradle Design: A Sustainable
Revolution on Building Materials. https://ugreen.io/cradle-
to-cradle-design-a-sustainable-revolution/ [in English].

7. Stool made out of a vintage suitcase by AERO-
1946. URL: https://www.upcycledzine.com/stool-made-out-
of-a-vintage-suitcase-by-aero-1946/ [in English].

INFORMATION ABOUT THE AUTHOR
KOSIAK Inna — candidate pedagogical sciences,
associate professor, associate professor department of
engineering and production technologies Ukrainian State
University named Mykhailo Drahomanov, associate
professor of the department professional education in the

BIZOMOCTI ITPO ABTOPA field of technology and design Kyiv National University of
KOCsK Inna BacmiiBma —  kaHaujaat Technology and Design
MeIaroriYHux HayK, JOLEHT, JOUCHT KaQeapH iHKeHepii Ta Scientific interests: clothing design, artistic and
TEXHOJOTi BHPOOHHMITBAa YKpPAlHCBKOTO JEp>KaBHOTO creative development and self-realization the personality
yHiBepcutery iMeni Muxaiina J[paromaHoBa, JTOLCHT subjects education of a wide age range.

kadenpu mpodeciiHoi ocBiTH B cdepi TEXHOJOTIH Ta

Cmamms naoitiwna oo peoaxyii 04.02.2023 p.

YK 81-11.27
DOI: 10.36550/2415-7988-2024-1-212-116-120
MHUIEHKO Banepiii IBanoBu4 —
KaHIU/aT NelaroriuHuX HaykK, JOLEHT,
3aBigyBad Kadenpu iHO3eMHUX MOB
LleHTpaIbHOYKPATHCHKOTO HALlIOHAIBHOTO TEXHIYHOTO YHIBEPCUTETY
ORCID: https://orcid.org/0000-0001-6034-0224
e-mail: valeriy369@hotmail.com

POJIb JIHIBICTUYHOI KOMIOETEHIII Y NIJITOTOBLI 3JOBYBAYIB B 3AKJIAIAX BUIIO1
OCBITH

Y ecmammi posensdoaecmoca possumox smicmy nonsmms "ninegicmuuna komnemenyis" 8 icmopii iinegicmuxy ma Memoouxu
BUKNAOAHHS THO3eMHUX MO8. Mema cmammi — 30iliCHUMUY AHANI3 GU3HAYEHHS ITHSBICMUYHOL KOMNEeMeHYll ma OCHOBHUX emanie
Gopmysanns nine8icmuyHUX KoMnemenyitl y npoyeci Hag4aHHs iHO3EMHOI MOBU CIYOeHmig. Y cmammi npoananizoeano 0CHO8Hi
KOHYenyii HayKo8yie ma npe0CmasieHo CmpyKmypu JTiH28ICMUYHOI KOMIemeHmHOCMI pi3HuX aemopis. JIinegicmuyna Komnemenyis
€ OCHOBHUM KOMNOHEHMOM KOMYHIKamueHoi Komnemenyii. Buokpemnenwns niHzgicmuyHoi KoMnemeHyii AK camMoCMmiliHOi
KoMnemenyii € eanxcaueum 0ns peanizayii nisHaeanvroi Qyuxyii npeomema "lnozemna mosa". O80100iHHA MOBOIO nepeddayac He
JuuLe 3aC60EHHS 3HAHL NPO MO8Y Ma 080N00IHHSA 6]IACHE MOGHUM Mamepianiom. Bioomo, wo modcha dobpe snamu Hopmu 6UMO6U,
€064 | NPABUNA IX BIHCUBAHHS, SPAMAMUYHT POPMU | KOHCMPYKYIT, BMIMU KOPUCTYBAMMUCS PISHUMU CROCOOAMU BUPAXHCEHHS OOHIET
i mi€i oc dymKU (60100iMU CUHOHIMIKOIO), ITHUWUMU CIO8AMU, OYIMU TTH2BICIUYHO SDAMOIMHUM, dlle He 8MImu 8UKOPUCIMOBY8AMU Yi
3HAHHA | HABUYKU AOEKBAMHO PeanbHili MOGIEHHESIN cumyayii, abo, K KadiCymv GuYeHi, KOMYHIKamueHit cumyayii. [Huwumu
cnogamit, 0Jisl 80J100IHHA MOBOIO BANCIUBUMU € HABUUKU MA EMIHHS BUKOPUCOBYBAMU NEBHI C08A MA SPAMAMUYHI KOHCIMPYKYIT 6
KOHKpEemHUX yMOBAX CNIAKYBAHHS.

Omoice, ninegicmuuna KomMnemenyis no8'sa3ana 3 6UKOPUCMAHHAM MOGU Yepe3 BUPAdICeHHs Ma iHmepnpemayiio noHAMb,
OYMOK, nOYymmis, pakmis i 0yMOK 3 Memoro 30IUCHEeHHs YCHO20 MA NUCbMOB020 CHINKY8anHA. Taxa 63aemodia mooice 6i0bysamucs
8 PI3HUX COYIANbHUX I KYIbMYPHUX KOHMEKCMAax, SAKI GUHAUAMUMYMb XaAPAKmepucmuKy NUCbMOB0I YU YCHOI MO8U, maki K
2pamMamuyti, npasmMamudti ma CoyioniHeGiCMuUYHI Xapakmepucmuxuy. ¥ Hau 4ac 0CHO8HA Mema BUKIA0aHHs 0YOb-AKoi IHO3eMHOT
MOBU — HAGUUMU CIYOEHMIE CRINKY8amucs Moo, wo euguacmvcs. Came momy ukiaoaui NOBUHHI NPUOIIAMU GETUKY YA
Gopmyeantio nine8icmuynoi Komnemenyii Ik OOHIE 3 OCHOBHUX CKLAOOBUX KOMYHIKAMUBHOI KOMNemeHyii.

Ha ocnosi npogedenozo amanizy 6yn0 npoaHanizo8aHo GUSHAYEHHs NIH2GICMUYHOI KoMnemeHyii ma OCHOGHI emanu
Gopmysanns NiHeGICMUYHUX KOMNEmeHYil y npoyeci Hagyawus iHozemHoi moeu. I[Ipoananizoeano ocHosHi ingpopmayitino-
KOMYHIKAYitiHi mexHo102ii, AKi 00380IA10Mb 3p0OUmMuU npoyec Ha84yanHs OilbuL epeKmueHUM.
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The article deals with the development of the content of the concept of "linguistic competence" in the history of linguistics
and language teaching methodology. The purpose of the article is to carry out the analysis of the definition of linguistic competence
and the main stages of formation of linguistic competences in the process of teaching a foreign language to students. It analyses the
main concepts of scholars and presents the structures of linguistic competence by different authors. Linguistic competence is the
main component of communicative competence. Singling out linguistic competence as an independent competence is important for
realising the cognitive function of the subject "Foreign language”. Language acquisition implies not only the acquisition of
knowledge about language and the mastery of the language material itself. It is known that it is possible to know well the norms of
pronunciation, words and rules of their use, grammatical forms and constructions, to be able to use different ways of expressing
the same thought (to possess synonymy), in other words, to be linguistically competent, but not to be able to use this knowledge and
skills adequately to the real speech situation, or, as scientists say, communicative situation. In other words, the skills and abilities
to use certain words and grammatical constructions in specific conditions of communication are important for language proficiency.

So, linguistic competence is related to the use of language through the expression and interpretation of concepts, thoughts,
feelings, facts, and opinions in order to perform oral and written discussions. Such interactions may take place in diverse social
and cultural contexts, which will determine the characteristics of the language written or spoken, such as grammar, pragmatic,
and sociolinguistic characteristics.

On the basis of the analysis the definition of linguistic competence and the main stages of formation of linguistic
competences in the process of teaching a foreign language were analysed. The author has analysed the main information and

communication technologies that allow making the learning process more effective.
Key words: linguistic competence, foreign language, communication, skills, abilities

Problem statement and substantiation of its
relevance. Development of the Ukrainian society in
the conditions of personality-oriented learning puts
forward new requirements to a university graduate,
including his/her successful socialisation. There is a
rethinking of goals, objectives, content, methods and
techniques of teaching, clarification of the structure
and content of the goal-setting concepts of a foreign
language as a course of study and, in particular,
linguistic competence, identification of approaches
and principles, methods and techniques, and their
description taking into account the goals and specifics

of learning.
Linguistic ~ competence  is interpreted
ambiguously in  foreign language teaching

methodology; this concept is used as a synonym of
language competence. However, the distinction
between linguistic and language competence is to some
extent conditional, and in modern foreign language
teaching theory the concepts of linguistic and language
competence denote a set of linguistic knowledge, skills
and abilities, mastering of which allows carrying out
foreign language speech activity in accordance with
the linguistic norms of the studied language in various
spheres of activity, as well as contributes to the
development of linguistic abilities of students.

Analysis of latest research and publications.
Theoretical and methodological provisions and
principles of foreign language communicative
competence formation became the area of research
interests of H. Kytaihorodska, J. Marfina, N.
Mykytenko, L. Morska, N. Mukan, V. Musaieva, Z.
Nykytenko, S. Nikolaieva, V. Petrusynskyi, I.
Shekhter and others. The specifics of the formation of
students' language and speech competence are
presented in the research of S. Nikolaieva [1, p. 14]. O.
Izmaylova analyses theoretical and methodological
basis for the formation of linguistic competence [2, p.
110].

Certain aspects of linguistic competence
formation have been studied by Z.Bakum, M.
Vashulenko, N. Holub, O. Horoshkina, O. Karaman,
0. Kopus, T. Kotyk, V. Pasynok, M. Pentyliuk, K.
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Plysko, A. Radchenko, T. Symonenko. However, it
should be noted that the studies do not fully reveal the
linguistic competence of university students as an
important component of their foreign language
communication.

The purpose of the article is to carry out the
analysis of the definition of linguistic competence and
the main stages of formation of linguistic competences
in the process of teaching a foreign language to
students.

Research methods. The main approach to
studying this issue is problem modelling. This
approach was used for the purpose of critical analysis
of psychological, pedagogical, methodical and
philosophical literature on the proposed topic.
Auxiliary methods were the method of expert
evaluation, the method of object tracking and
forecasting.

Main material of the research. Foreign
language communication of a student is a strategic
direction within a higher education institution. As
stated in the Common European Framework of
Reference for Languages, foreign language education
should be implemented as a holistic and systematic
pedagogical process aimed at professional training of
students [3, p. 14].

So, linguistic competence is related to the use
of language through the expression and interpretation
of concepts, thoughts, feelings, facts, and opinions in
order to perform oral and written discussions. Such
interactions may take place in diverse social and
cultural contexts, which will determine the
characteristics of the language written or spoken, such
as grammar, pragmatic,
and sociolinguistic characteristics [4].

Linguistic competence is highly related to
communication competences and they are even seen as
equal. Within  scientific ~ production  and
communication, linguistic competences are related to
the adequate use of language, especially written, and
they are characterized by: (1) the adequate use of
written language and structuring of content; (2) reading
and writing of scientific documents in the reader’s
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native language; and (3) reading, writing, and lexicon should turn into an active and essential
translation of documents to other non-native component in linguistic description. The core of his

languages, particularly in the most used (e.g., English),
translation may not indicate a complete proficiency of
another language, but it must be good enough to allow
its reading and interpretation.

Language competence includes the mastery of
phonemic, orthographic, lexical, grammatical means
and, according to N. Chomsky, is an ideal grammatical
knowledge, always correlated with the knowledge of
the linguistic system. The basis of linguistic
competence consists of two components: knowledge
based on the rules taught and the ability to understand
and produce speech. Linguistic theory is concerned
primarily with an ideal speaker-listener, in a
completely homogeneous speech-community, who
knows its language perfectly and is unaffected by such
grammatically irrelevant conditions as memory
limitations, distractions, shifts of attention and interest,
and errors (random or characteristic) in applying his
knowledge of the language in actual performance [5].

Chomsky distinguishes between competence,
which is an idealised ability, and performance, which
is the production of real utterances. In his view,
competence is the speaker-listener's ideal knowledge
of the language, a "mental reality"” that is responsible
for all those aspects of language use that can be
described as "linguistic”. Chomsky argues that only in
an idealised situation, where the speaker-listener is not
affected by grammatically irrelevant conditions such
as memory limitations and distractions, will
performance be a direct reflection of competence. A
natural speech example consisting of many false starts
and other deviations will not provide such data.
Therefore, he argues that a fundamental difference
must be made between competence and performance

[6].

Ray S. Jackendoff's model differs from
traditional generative grammar in that, unlike
Chomsky, he does not consider syntax as the main
generative component from which meaning and
phonology develop. According to him, generative
grammar consists of five main components: lexicon,
basic component, transformational component,
phonological component and semantic component. In
contrast to the syntax-centric view of generative
grammar (syntax-centrism), he considers phonology,
syntax and semantics as three parallel generative
processes coordinated through interface processes. He
further subdivides each of these three processes into
different "levels”, which are also coordinated through
interfaces. However, he clarifies that these interfaces
are not sensitive to every aspect of the processes they
coordinate. For example, phonology is influenced by
some aspects of syntax, but not vice versa [7].

In contrast to the fixed view of word meaning
(where each word is characterised by a predefined
number of meanings), which imposes enormous
limitations on the performance of any natural language
processing system, Pusteyovsky suggests that the
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theory is that the lexicon functions generatively, first
by providing a rich and expressive vocabulary for
characterising lexical information; then by developing
a structure for manipulating fine-grained differences in
word descriptions; and as a final point by formalising
a set of instruments for specialised arrangement of
aspects of such word descriptions as they occur in
context, so that extended and new meanings are
generated [8].

Katz and Fodor propose to view grammar as a
system of rules that relate the external form of a
language's sentences to their meanings, which must be
expressed in a universal semantic representation, just
as sounds are expressed in a universal semantic
representation. They hope that by making semantics an
explicit part of generative grammar, deeper
investigations of meaning will be possible. Because
they assume that semantic representations are not
formally similar to syntactic structure, they believe that
a complete linguistic description must include a new
set of rules, a semantic component, to relate meaning
to syntactic and/or phonological structure. Their theory
can be summed up by the slogan "linguistic description
minus grammar equals semantics” [9].

Nowadays, the main goal of teaching any
foreign language is to teach students to communicate
in the target language. However, communication is
impossible without knowledge of grammar, phonetics,
orthography and especially vocabulary. That is why
teachers should pay great attention to the formation of
linguistic competence as one of the main components
of communicative competence.

Research on linguistic competence of language
learners has proven that linguistic knowledge does not
really guarantee an accompanying level of linguistic
proficiency. Even experienced students with high
linguistic knowledge may not be able to understand
and convey messages like native speakers in real life.
Therefore, linguistic competence should be an
important asset for an individual, and thus practising
language skills along with other linguistic aspects
should be one of the goals of language teaching in
formal education.

In order to become communicatively competent
in language learning, today there is a shift from the
previous traditional framework that viewed language
as a formal system based on grammatical rules towards
a more communicative perspective. In fact, language
learning goes beyond the mere acquisition of
grammatical rules and should focus on ensuring that
learners correctly use the language of instruction
appropriately in a variety of contexts.

It is widely accepted among most researchers
that a useful way of language development is detailed
instruction that includes awareness activities. That is,
teachers who, for example, present linguistic aspects to
their students, speak in a clear and direct way and give
them some tasks that aim to increase their productivity
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and comprehension of speech are likely to have
positive results. Here we will suggest some of these
tasks.

Among the tasks that are taken to develop
students' language competence, we can emphasise the
following:

- role play: in role play, students are given the
opportunity to use the speech act being learnt. Firstly,
the teacher provides the students with information
about the situation and their roles. Then the students
have to fulfil the roles after discussing the relevant
speech act. Playing different roles in different
situations makes students more familiar with the
natural use of the speech act.

- contradictory role-play: this is a type of role-
play in which learners have to play a set of roles with
different sociolinguistic factors each time. This
activity draws learners' attention to the influence of
sociolinguistic elements such as status, social distance
on their production of language forms.

- what are they saying? This activity aims to
increase learners' consideration of sociolinguistic
features when constructing a speech act. This task
starts by providing learners with a situation and
randomly assigning roles. That is, the teacher attaches
to each participant in the play a sheet behind his/her
back that contains his/her role. The student must then
guess his/her role by the way the other participants talk
to him/her. Based on his/her findings, he/she can act
out the speech act in the play accordingly.

So, linguistic competence is the result of
comprehension of the student's speech experience. It
includes the knowledge of the basics of foreign
language science and implies mastering a set of
linguistic concepts. Linguistic competence also
implies the formation of ideas about how a foreign
language is organised, what and how it changes, the
assimilation of information about the role of language
in the life of society and man, on which a permanent
sustainable interest in the subject, feelings of respect
and love for a foreign language are nurtured.

Linguistic competence includes elements of the
history of science of a foreign language and its
outstanding representatives. Linguistic competence
also implies the formation of educational and linguistic
skills. These include, first of all, recognition skills: to
recognise sounds, letters, word parts, morphemes,
parts of speech, etc., to distinguish one phenomenon
from another. The second group of skills is
classification skills. These are the skills of dividing
linguistic phenomena into groups. The third group is
analytical skills: to perform phonetic, morphemic,
word-formation, morphological, syntactic, stylistic
parsing. Linguistic competence provides cognitive
culture of the student's personality, development of
logical thinking, memory, imagination, mastering the
skills of self-analysis, self-assessment, as well as the
formation of linguistic reflection as a process of
awareness of the student's speech activity.
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Conclusions on the research and prospects
for further study.

Linguistic competence is the main component
of communicative competence. Singling out linguistic
competence as an independent competence is
important for realising the cognitive function of the
subject "Foreign language”. Language acquisition
implies not only the acquisition of knowledge about
language and the mastery of the language material
itself. It is known that it is possible to know well the
norms of pronunciation, words and rules of their use,
grammatical forms and constructions, to be able to use
different ways of expressing the same thought (to
possess synonymy), in other words, to be linguistically
competent, but not to be able to use this knowledge and
skills adequately to the real speech situation, or, as
scientists say, communicative situation. In other
words, the skills and abilities to use certain words and
grammatical constructions in specific conditions of
communication are important for language
proficiency.

Linguistic competence acts as a system-
forming component of professional competence which
is necessary for any professional activity. Linguistic
competence is singled out as a key competence in
normative-legal educational acts and in the materials
of the Bologna Agreement. It is considered as a basic
competence necessary for a specialist to solve various
professional tasks.
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®OPMYBAHHS KOMYHIKATUBHOI KOMIIETEHTHOCTI MAMBYTHIX MEHE/KEPIB Y
MPOLIECI BUBYEHHSI AHIJIIMCHKOI MOBH

Cmamms npucesauena nUManuio QOPMYSaHHA AHSTIOMOBHOI KOMYHIKAMUGHOI KOMNEMeHMHOCMI 5K KOMNOHEHM)
npoghecitinoi disnvHocmi MauOymHix MeneoxHcepis nio 4ac HAGYAHH: 8 3aK1A0ax euwoi ocsimu Ykpainu. Aemop Hasooums memy,
00 ’exm, npeomem i 3a60aHHSL OOCTIONCEHHS; AHANIZYE HAYKOBY Jiimepamypy, po3poOKU YKPAIHCOKUX ma 3apyOIidiCHUX GYEHUX 3
npobnemu, WO BUBHAEMbCA, MA OCBIMHLO-NPOGECiiHYy npospamy nid2omosku 3000yeauie euwoi ocgimu «Meneoxrcmenmy,;
npo8OOUMb AHKEMYBaHHs, OlAeHOCMUYHI 6eciou, 8UeHAc Nedazoiunull i MemoouuHull 00Ceio, AKICHO ma KIIbKICHO AHANI3Ye
excnepumenmanvhi oaui. Teopemuuna 3nauyujicms 0O0CRIONHCEHHA NONALAE Y BUSHAYEHHI OCHOBHUX MEOPEMUUHUX NOTOMHCEHDb
n06y008u mooeni (POpMYBAHHA AHEIOMOBHOI KOMYHIKAMUBHOI KOMNEMEeHMHOCI MaubymHix MeHeddcepie y cucmemi uujoi
ocsimu, 8 YMouHeHHi NOHAMb «AHIOMOGHA KOMYHIKAMUGHA KOMNEMEeHMHICMb CYYdCHO20 MeHeodcepay ma «KOMYHIKAmusHa
20mognicmy Mandymnso2o meneoxcepay. Ilpakmuuna 3uauywicms — y po3pooOieHHi HAYKOBO-MemoOouuHo20 3abe3neuens ma
pexomeHOayitl, sIKi € OCHOBOI 0718 00CKOHANEHHS AKOCMI NPOGeCiliHOi aHeNoMOBHOI Ni020MOKY MAUOYMHIX YRPAGITHYIS.

VY pobomi poskpusaemvcsi cymuicmo ma 3micm aH2i0MOBHOI KOMYHIKAMUGHOI KOMNEMEHMHOCMI CY4ACHO20 MeHedcepa;,
BU3HAIOMbCA OCHOGHI BUMO2U OO0 GUEUEHHS AH2AIUCLKOI MOGU 6 3aKIA0ax euwoi oceimu, wjo 2omyioms Qaxisyie i3 exazanoi
cneyianbHOCMi; HA0AEMbCS ONUC PO3POOIEHOT MOOeNi YOPMYBAHHS AHSTOMOBHOT KOMYHIKAMUGHOT KOMNEMEHMHOCME MAlOYMHIX
Meneodicepie y npoyeci 6UGHeHHs IHO3EMHOI MOBU, BUAGTAIOMbCA MA eKCHEPUMEHMANLHO 0OTPYHIMOGYIOMbCA Ne0az02iuHi YMOBU
yeniwHol peanizayii 3a3Hauenoi moodeni. 32i0H0 pe3ynbmamie 00CHiOxHceHHs, ¥ 3micmi npoghecitinoi dianbHocmi MauOymHb020
MeHeoHcepa 6UOLIAEMbCL KOMYHIKAMUSHUL THEAPIAHM, Y CIYOeHMI8 (opMYIOmbCs KOMYHIKAmueHi 30i0Hocmi ma nompebu y
CRINKYBAHHI; CMEOPIOEMbCA  NPOZPAMHO-MemOoOudHe 3abe3nedents 3a0is eQexmusHiuo20 GUEYeHHA aHNiliCbKoi Mosu;
30TUCHIOIOMbCL KOHMPOTL | KOPeKyis 0aH020 NPoYecy HA OCHOBI BUABTIEHHS DIBHS COPMOBAHOI AH2IOMOBHOT KOMYHIKAMUBHOT
KOMNEMEHMHOCMI, HABOOUMbCS  20108HA  CIMPYKMYPHA — OCOONUBICMb  3MICMY HABYAHHA AHENIUCLKOI MOBU HEMOGHUX
cneyianvHocmetl, wo NoaA2ac 8 ii po3noodini Ha 08a MOOYII: OCHOBHUL, AKUL OCBOEMBCA BCIMA CIYOEHMAMU HE3ANEHCHO 6I0
npoghino npoghecitinoi oceimu, ma npopeciino-cnpamosanuil, abo eapiamusHul.

Kniwouosi cnosa: maiibymui menedcepu, npogecitina nio2omoekda, aHeIOMOSHA KOMYHIKAMUGHA KOMNEMEHMHICMb,
HABYAHHS AH2IUCHKOT MOBU, MOOeNb (DOPMYBAHHS AH2IOMOBHOT KOMYHIKAMUBHOT KOMNEMEHMHOCMI.
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