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CTPATEI'Ti HABYAHHS MOBJIEHHEBUM YMIHHSIM AHTJIIICBKOIO MOBOIO
Y 3AKJIAJAX BUIIIOI OCBITH

OcHo6HOI0 Memol0 GUGUEHHSI [HO3EMHOI MOBU € GMIHHA CHIIKY8AMUCS, MoOmMo po3ymimu ingopmayilo ma
nepedasamu ii. Y uac enobanizayilinux npoyecie, Koau aHAIUCbKA MO08A HAOYIA CMAMYCY MOBU MIHCHAPOOHO20
CRinKy8anHs, éce biibute yeasu NPUOIAEMbCsl it BUBUEHHIO, HEe3ANeIHCHO 610 npoinio naguanns. Besnepeuno, po36umox ycix
6U0I6 MOBNEHHEBOT OisinbHOCmi nompeOye 6enuxoi yeaeu, ane 0cCoOIUBOI AKMYANbHOCMI CbO20OHI HAOYIO0 BMIHHA
CRINKy8amucs iHO3eMHOI0 MO80K0. Busnauenns cmpameciii, saki donomazaromv po3gueamu KOMYHIKAMUEHI HABUYKU
cmyoenmie, cmano OCHOBHUM 3A60AHHAM BUKIAOAUI8 BULUX HABUANLHUX 3AKAA0IE.
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Peanizayis KoMyHIKAMUGHO-OPIEHMOBAHO20 NIOXO0Y 6 NPoyeci GUKIAOAHHA [HO3EMHOI MOGU OA3VEMbCS HA MAKUX
NPUHYUNGX: 0cOOUCMICHA OpicHmayis npoyecy HABYAHHA, ABMEHMUYHICIb HABUANLHUX MAMepianie; CNPAMOBAHICIb HA
DOpMYBaHHSL KOMYHIKAMUGHUX YMIHb, DENE6AHMHUX OJisl POZYMINHS IHULOMOGHOT KYIbmypu ma iHui.

Cb0200mi npiopumemuumu 3a80aAHHAMU 1A BUKIAOAYA € BUBUEHHS OCHOBHUX CMpamezill BUKIA0aHHS THO3EMHOT MOBU
0718 PO36UMKY MOGIEHHEBUX KoMnemeHyil cmyoenmis. Ocobnusa ygaza maxoic npuoiiAcmuca iHmepaKxmueHuUM Memooam
HABYAHHSA, 30KPEMA 3ANYYEHHIO CMYOeHmie 00 MYIbMUMeOiiHUX Npoexmis, CmeopeHHIo NPoOIeMHUX cumyayill, pobomi 8
2pynax 0l CmeopeHHs. KOMYHIKamueHoi cumyayii.

Bumoeu cyuacnoeo cycninbcmea, 0e 6ce akmugHiwe nPoAsIsiomsbCs 2100ani3ayitini npoyecu, 3Myuyioms 6UKIA0a4ie
NO-HO8OMY NIOX0OUMU 00 HABUAHHS AHENTICHLKIN MOGI. Buwya oceima mae 6ymu KOMYHIKAMUGHO OPIEHMOBAHOIO i HA0A8aMuU
MOCTUBICIL  CIYOEHMAM BINLHO CRIIKY8AMUCA THO3EMHOI0 MOBOIO ) MNOBCAKOCHHOMY JiCUmmi ma y npogeciiinii
OianbHOCHII.

Takum 4uHoOM, pO36UMOK KOMYHIKAMUGHUX HABUYOK CMYOEHMIE HA 3AHAMMAX 3 IHO3eMHOI MOGU € npiopumemnum
3AB0aHHAM CYYACHOI OC8imu, ujo 3yMO6aeH0 6umMo20i0 uacy. Hasuanns moenenneeoi OisnbHocmi € neoOXiOHOI YMOGOI0
080100iHH5 IHO3EMHOIO MOBOIO, WO BION0BIOAE BUMO2AM CYHACHO2O0 CEIMY.

Ceped noodanvuiux numawus, AKi NOMpPeOYIOMb PEmenbHO20 O00CHIONCEHHS, € PO36UMOK HABUYOK 0idN02I4HO20
MOBNIeHHS, OCKINbKU CRIAKYBAHHSA Hauuacmiuie 8i00ysacmuvcs y ¢hopmi dianozy.
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THE STRATEGIES OF ENGLISH SPEAKING SKILLS TEACHING
IN HIGHER EDUCATION INSTITUTIONS

The main goal of learning a foreign language is the ability to communicate, understand information and transfer it. At
the time of globalization processes, when the English language has acquired the status of the language of international
communication, more and more attention is paid to its learning, regardless of the study profile. Undoubtedly, the
development of all the types of speech activity requires a lot of attention, but the ability to communicate in a foreign
language has become especially relevant today. Identifying strategies that help develop students' communication skills has
become the main task of the teachers at higher educational institutions.

The implementation of the communication-based approach in the process of foreign language teaching is based on the
following principles: personal orientation of the teaching process; the authenticity of the educational materials; focus on
the formation of communicative skills which are relevant for understanding foreign culture and others.

Today, the priority tasks for the teacher are the study of the main strategies of teaching a foreign language for the
development of students' speaking competences. Special attention is also paid to the interactive learning methods, including
involving students in multimedia projects, creating problem situations, and working in groups to create a communicative
situation.

The requirements of the modern society, where globalization processes are becoming more and more active, make the
teachers give a new approach to the study of the English language. Higher education should be communicatively oriented
and provide the opportunity for the students to communicate in a foreign language fluently in everyday life and in the
professional activities.

Thus, the development of communicative foreign language skill of the students is a priority task of the modern
education, which is caused by the demand of the time. Speech activity teaching is a prerequisite for mastering a foreign
language that meets the requirements of the modern world.

Among the further issues that need the careful research is the teaching of dialogic speaking skills, since
communication often takes place in the form of a dialogue.

Keywords: speaking, globalization, speaking competence, types of speaking activities, speaking strategies.

Statement and substantiation of the cognitive, intercultural, compensatory, and
problem relevance. The knowledge of the English professional) [7, p.14]. The communication
language is becoming a mandatory requirement. involves the implementation of the principles of
This is caused by the fact that fluency in a foreign speech orientation of training, stimulation of
language, along with good professional skills, speech-thinking activity, ensuring
allows a specialist to get a decent job and achieve a individualization, taking into account the
successful career. functionality of speech, creating situational

Today, the competence paradigm of education learning, observing the novelty of the educational
implies the mastery of the students to have a set of process [5, p. 172].
competencies (communicative, pragmatic, general,
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The discussed effectiveness of teaching oral
speech to students is connected with the conditions
of the digitalization of the teaching process at the
higher school as well as possessing methodical
orientation, and checking its effectiveness in
practice.

English has become the language of
international communication, and great importance
is attached to the methods, forms and means of
teaching it. The modern education should be based
on the involvement of the students in oral and
written communication [18, p. 3568].

Analysis of recent research and
publications. There are different types of speech
activity - speaking, understanding foreign language
speech  (listening), writing and reading
comprehension. At the same time, the successful
development of speaking skills poses a major
challenge, particularly in situations in which the
learners have scant access to the target language
outside the classroom [Majer, 2003; Ortega, 2007;
Pawlak, 2006], which, despite all the technological
advances, is still the most important part in the
foreign language contexts. Teng H. (2012), for
example, states that the ability to produce oral
language is the most complex and difficult to
master [18], whereas other scientists comment that
learning speaking involves developing subtle and
detailed knowledge interaction and imposes a
number of other demands, such as listening and
understanding focusing on the attainment of the
intended communicative goal [2, p. 198].

The questions of teaching speaking and
listening are reflected in the works of such
researchers, as Derwing, 2017; Kormos, 2006;
Muranoi, 2007; Pawlak, 2011; Pickering, 2012 and
others. Based on the works of the scientists, who
studied the problems of teaching speaking and
listening, as well as own theoretical and practical
searches [6; 7], we note that the effectiveness of
this training depends on the personality of the
teacher, the individual -characteristics of the
students, and the linguistic features of the texts
and.

With the aim of optimizing the process of
teaching oral foreign many interactive methods
have been tested: role-playing games, project
method, case studies, work in small groups, etc.

The purpose of the article. The present
paper is aimed to characterizing the strategies of
speaking practice because the researchers have
been primarily concerned with different speaking
aspects, relatively little attention has been given to
investigating more broadly conceptualized
strategies that can be applied to develop speaking
skills and enhance speaking performance.

The defined goal requires solving
following tasks:

— the identification of the main competencies
that students need to master in order to learn
speaking skills;

the
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— the analysis of the teaching methods for
speaking skills developing, taking into account the
latest education innovations.

The main material of the study. The task of
forming speaking competencies is to have a
significant impact on the placement of emphasis in
terms of content and technology in the process of
teaching a foreign language. The implementation
of the competence-based approach in the process
of foreign language training of the students is
based on the following principles: personal
orientation of the process of teaching and learning

a foreign language; the authenticity of the
educational materials used (auditory, visual,
graphic); the focus on the formation of

communicative skills relevant for understanding
foreign cultural discourse and independent
generation of foreign language discourse; reliance
on the independence and responsibility of students;
the use of reflection and self-assessment in the
educational process, which contributes to the
development of students' autonomy; integrativity
of mastering speech skills and means; inclusion of
elements of professionalization; interdisciplinary
links [4, p. 75].

Students are encouraged to constantly
improve their knowledge of the English language
translating from their native language into English
looking for a specific word, rather than using
simple language to describe what is meant,
reproducing the conversation in English and
speaking to the peers.

The task of the teacher is to make students
communicate in English, creating certain situations
that will help them in life and teach them how to
find the best solution [17, p. 174].

The experience of teaching English in a
higher school shows that in most cases, at the
initial stage of education at the university the
reproduction, complete or partial, is dominated in
the oral foreign language students' speech. By the
habit acquired in the process of studying at school,
the students build oral statements on the topic
being studied, not caring about the novelty of its
form and content, as a rule, repeating any source
text, which can be a vivid example of reproduction
of foreign language speech, but not its productivity
[10, p. 181].

However, the modern society needs the
specialists who can see themselves in the global
market of innovative ideas. This requirement is
thought as the starting point for the development of
the methods for the oral foreign speech teaching,
contributing to the formation of the skills that
allow students to create a full-fledged independent
product of oral speech in a foreign language [3, p.
156].

The communicative method is aimed at the
simultaneous development of the main language
skills (oral and written speech, grammar, reading
and understanding) in the process of live, relaxed
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communication. Vocabulary, grammatical
structures, expressions of a foreign language are
presented to the student in the context of a real,
emotionally colored situation that contributes to
fast and durable memorization of the studied
material. The situation is a vital condition for
learning colloquial speech. It is a system of
relationships between the speakers. It is necessary
both for the formation of speech skills and for their
development.

The competence paradigm of education
implies the mastery of a set of competencies
(communicative, pragmatic, general, cognitive,
intercultural, compensatory and professional) [12,
p, 67].

As the research has shown, the use of role-
playing games offers wide opportunities for the
activation of the educational process. The role-
playing game includes such types of activities as
game and speech. When including game forms of
activity in the language teaching practice of
students, some factors should be taken into
account. First of all, the role-playing game should
be organized accordingly with the abilities and
interests of the students, which will stimulate the
enrichment and strengthening of the vocabulary
[11, p. 227]. In addition, the game should imply
the principle of spontaneity of its execution. The
roles are not prepared in advance, but the
improvisation takes place.

Thus, the role-playing game contributes to the
development of partnership and personal
involvement in what is happening. Being a direct
model of the communication, it implies the use of
the skills and abilities of both verbal and non-
verbal communication, which, in turn, contributes
to the formation of foreign language
communicative competence among the students
[15,p. 179].

Numerous studies within the framework of
the considered question show that the project
method contributes to the solution of the problems
of foreign language education. The project work is
directed, first of all, to the solution of many
problems. At the same time, the students are given
a wide range of opportunities to use not only a
foreign language, but also other academic
disciplines [14, p. 155]. The implementation of
projects implies information and practice-oriented
forms of work.

Similar methods of foreign language training
are aimed at the interaction of all the participants
in the educational process. They help practise all
the types of speech activity (speaking, writing,
reading, listening). Their use contributes to the
creation of such a class atmosphere in which
learners feel free and actively participate in the
process of communication with each other [13, p.
86].

In the created interactive situations, the
teacher is a facilitator who ensures a certain level
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of effectiveness of communicative interaction in
the group. In addition, such innovative teaching
methods provide for various forms of work
(individual, pair, group) that contribute to the
realization of the student's involvement in the
work.

It is necessary to take into account that
interactive methods presuppose thorough, time-
consuming preparation of the teacher [9, p. 172].
First of all, he must analyze all the details of the
innovative technology proposed in practice,
prepare the course of the lesson step by step aimed
at achieving the set goals of foreign language
education of the students. In addition, efficiency of
the application of the similar methods of practical
activity is impossible without the presence of a
high level of foreign language professional training
and different pedagogical skills. The speech
orientation means the practical type of the lesson,
as well as learning in general. It refers to the
speech nature of all the exercises.

Teaching oral speech in a foreign language is
used as a means of teaching communication for its
intended purpose, where the communication
includes the people who speak and the reason why
they do it [17, p. 84].

The popular multimedia technologies that
facilitate the learning process account of
visualization of educational content can be
effective in different situations [16, p. 154]. The
structure of foreign language teaching can be
divided into some levels: adaptive (mastery and
consolidation of lexical and grammatical skills)
and professional (quality control studying the
necessary materials in practice).

Creating multimedia projects, providing
interactive methods the teacher can offer thematic
presentations, interactive  presentations, the
background conditions for teaching listening,
accompaniment of retellings and presentation of
the text fragments, the construction of a dialogue
[1, p. 249].

The emotional impact on students creates a
comfortable learning environment, help form a
model of the real communication [2, p. 199],
especially since students' independent creation of
interactive content successfully increases their self-
esteem and self-motivation.

Therefore, the use of interactive tasks, which
are defined as academic classroom work with the
teacher, as well as the student's independent
extracurricular activity, is necessary at the present
time for the formation of the oral speech of the
students.

To create the necessary conditions for the
successful speaking it is important to follow the
next principles: to divide students according to the
level of training; to take into account the personal
and professional interests of students; to use the
necessary organizational techniques; to create
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motivation of the students for comprehensive
development [8, p. 35].

In addition, according to the monologic
speech formation, the students, perceiving online
speech, acquire listening skills, and they also have
to develop dialogue skills, since any monologic
statement can generate many questions. Of course
we should admit that the Internet provides limitless
possibilities in the field of foreign language
education: teachers can use a large number of the
sites, including free programs that offer oral
foreign language training course.

Conclusions and prospects for further
researches of  directions. Summarizing
everything, we should note that according to the
modern educational realities there are innovative
methods of presenting language material opening
up the prospects to look for the most effective
approaches to teach a foreign language. The wide
variety of forms and methods of training,
implemented in practice, enriches students with
new knowledge from various fields of activity,
including professional ones, significantly increases
the time of communication in a foreign language,
and contributes to the formation of a foreign
language communicative competence in the
context of globalization.

The further research can be connected with
the problem of using the dialogues in the process
of speaking skills development. The dialogic
speech needs the careful research because live
speech occurs precisely thanks to the situational
communication.
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